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Abstract. Inclusive education represents a systemic approach that provides equal
opportunities for learning and development of students with special educational needs, wherein the
collaboration between the family and the educational assistant plays a key role in ensuring effective
and high-quality inclusion. The aim of this study is to examine the nature, quality, and challenges
of the collaboration between educational assistants and parents, as well as to identify the factors
that enhance this cooperation in practice. The research was conducted using an electronic
questionnaire (Google Forms) on a sample of 15 educational assistants from mainstream primary
schools in North Macedonia. The analysis includes demographic characteristics, frequency and
modes of communication with families, perceived challenges, examples of good practice, and
recommendations for improvement. The results show that most assistants maintain regular
communication with parents (10 on a daily basis, 4 several times a week), and the collaboration is
most often evaluated as excellent or very good. The most common obstacles identified are lack of
time, mismatched expectations, distrust, insufficient parental engagement, and linguistic/cultural
barriers. Successful practices include daily open communication, joint planning, timely notification
about achievements or difficulties, and coordinated support at home and at school. Participants
recommend regular training for assistants, stronger professional support, more frequent meetings
with parents, and clear guidelines for collaborative work. The study confirms that high-quality and
continuous cooperation between educational assistants and families is an invaluable factor for the
academic, social, and emotional progress of students with special educational needs. Improving
communication skills, strengthening mutual trust, and establishing structures for regular
information exchange are essential prerequisites for effective and sustainable inclusion.

Keywords: inclusive education, educational assistants, family, collaboration, support,
special educational needs.
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AncrpakT. MHKIy3WBHOTO 0O0pa3oBaHHE MpPETCTaByBa CHCTEMCKH MpHCTal Koj
00e30e1yBa eIHAKBY MOKHOCTH 32 y4YCHe M Pa3B0j Ha YUCHHIUTE CO TIOCEOHN 00pa30BHU NOTPEOH,
Opy IITO copaboTKara MoMmely CeMejCTBOTO M OOpa30BHHOT ACHUCTEHT MMa KIy4Ha Yiora 3a
euKkacHa M KBaIMTETHA MHKIy3Wja. Llenra Ha oBa MCTpaKyBame € Ja Ceé MCIIHTa NPHUpOAara,
KBJINTETOT U IPEIN3BUIIMTE HAa COpa0OTKaTa Mer'y 00pa30BHUTE aCHCTEHTH U POJUTENNTE, KaKO U
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Jia ce yTBpAaT (akTopuTe MITO ja YHAIpeayBaaT oBaa cOpaboTKa BO NpakTHKara. VcTpaxyBameTo
€ CIpOBeNeHO co ynorpeba Ha enekTpoHcku npamanHuk (Google Forms) Ha mpumepox ox 15
00pa30BHH ACHCTEHTH O] PeIOBHH OCHOBHH yummninTa Bo CeBepHa MakeoHHja. AHAIM3UPaHH ce
neMorpad)CKUTe KapaKTEPUCTHUKH, YYECTEHOCTAa M HAYMHOT HAa KOMYHHKAallHja CO CeMejcTBara,
HEepLENUPAaHNTE NPEIN3BHUIM, HO3UTHBHU MPAKTHKU M TIPENOpakH 3a nonobpyBamwe. Pesynararure
MOKaXXyBaaT JIeKa MOBEKETO aCHCTEHTH OCTBapyBaaT pelOoBHA KOMyHHMKalMja co pogurenute (10
CEKOjAHEBHO, 4 HEKOJIKY MaTH HEJIEJIHO), TIPH IITO cOpaboTKaTa HajueCcTo e OIIEHYBa KaKo OIHYHA
mwm MHOTy noGpa. Kako HajuecTH NIpedkn ce W3IBOjyBaaT HEIOCTHI Ha BpeMe, HEyCOIIaceHU
o4yeKyBama, HemoBepOa, HENOCTaTOK Ha HWHTEpeC OJ CTpaHa Ha pPOXUTENINTE, KAaKo U
jasuaHU/KynTypHH Gapuepu. neHTnuKyBaHH ce yCHENIHN IPAKTUKH Kako IITO Ce CEKOjIHEBHA
OTBOpEHA KOMYHHKaIUja, 3aeIHIYKO IUIaHNpambe, HaBpeMEeHO MH(pOpMHUpame 3a OCTUTHYBamba U
TELIKOTHH, Kako W KOOPJAMHMpAHA IOAZPLIKA JOMa M Ha ywwmmuTe. IIpenopakure of
UCHHMTAHUIMTE HArjacyBaaT HoTpeda O pPEeNOBHM OOYKH 3a aCHCTEHTHTE, 3aCHJICHa CTpy4Ha
MOJIPIIIKA, [T0YECTa OPraHu3alija Ha COCTAHOLM CO POJMTENUTE U jACHHM HACOKH 32 3aeIHHUYKA
copaboTka. VcTpaxxyBameTo NOTBp/yBa JieKa KBaJUTETHATa U KOHTHHYHpaHa copaboTKa IoMmery
00pa30BHUTE AaCHCTEHTH M CEMEjCTBAaTa IPETCTaByBa HENPOLEHIMB (DaKTOp 3a aKaJeMCKHOT,
COLMjTHHOT ¥ EMOIMOHAIHHUOT HAaNpeIoK Ha YYEHHIUTE CO MoceOHH 00pa3oBHHM HOTpeOH.
[MonoOpyBameTo Ha KOMYHHUKAIMCKUTE BEIITHHH, 3r0JIeMeHara JoBepOa M CO3AaBameTo CTPYKTYpH
3a pelOBHA pa3MeHa Ha HMH(OpPMALMU CE KIyYHH IIPELYCIOBH 3a e(EKTUBHA M ONPHKIMBA
WHKITy3Hja.

Kiayuynu 300poBH: HWHKIY3MBHO 0O0pa3oBaHHE, OOpa30BHH AacCHCTCHTH, CEMEjCTBO,
copaboTka, MOAJPIIKA, CIICIHjATHN 00pa30BHH MOTPEOH.

Introduction

In recent decades, inclusive education has established itself as a generally
accepted concept that emphasizes the need for fair, humane and quality education for all
children, regardless of their developmental, cultural or social differences. Instead of
applying a selective and discriminatory approach, this model advocates for the adaptation
of the education system according to the specific abilities and requirements of each
student. Inclusion does not only mean physical presence in school, but also real
participation, a sense of belonging and mutual respect. Within the framework of this
educational transformation, the role of the educational assistant as an operational and
supportive figure in the everyday teaching process is becoming increasingly prominent
(Agourida, 2024, UNICEF, 2014, Stefanovska, 2022). The assistant not only helps the
student with special educational needs, but also mediates between him, teachers,
classmates and, especially importantly — his family. The main goal of the support provided
by educational assistants is to enable more active inclusion of students in the educational
process, thus encouraging the full realization of their developmental potential (MON,
2025). Through the use of cooperative learning and teaching methods, assistants
contribute not only to academic progress but also to the development of independence
and social integration of students in the school community (Koncepcija za iznkluzivno
obrazovanie, 2020). Research confirms that educational assistants play an important role
in supporting students with disabilities, performing a variety of tasks — from assisting the
teacher to individual and group work with students. (Takala, 2007 as cited in Trajkovska
Puskas, 2025).

The inclusion of children with special educational needs in the educational process
is not only an obligation of society, schools and childcare facilities, but also a significant
responsibility for parents. The active participation of parents is a key factor for the
successful inclusion of these children in regular educational groups or classes. Such
participation presupposes close cooperation and partnership between parents and
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educational institutions, as well as with other relevant services and institutions that care
for children and their families. The quality of this cooperation depends on the availability
of existing structures that enable parental participation, but also on the existence of a
culture and mutual cooperation and support. (Meresman, S., 2013:13, as cited in
Petrovska and Runcheva, 2019). Collaboration between educational assistants and parents
of students with special educational needs is crucial for successful inclusion. It ensures a
better understanding of the student's needs, enables timely support, and contributes to his
educational and personal development.

Effective collaboration between family and educational assistant:
importance and challenges

The collaboration between the family and the school is a vital component in the
education of students with special educational needs, as both environments share the
common goal of supporting the child’s well-being and overall development. According
to UNESCO’s Global Education Monitoring Report (2020), successful inclusion of
students with disabilities requires parents to be consistently and actively engaged in the
educational process. They must receive timely and comprehensive information about all
matters related to their child, including their progress as well as the challenges they face
within the school environment.

Mitchell (2014) outlines several levels of collaboration between parents and
educational assistants, beginning with basic information-sharing, moving through
consultation, and extending to full partnership based on shared responsibility for decision-
making and the implementation of educational strategies. This approach involves holding
regular meetings, establishing clear goals, and defining expectations for everyone
involved in the process.

Forms of collaboration may take both formal shapes—such as scheduled
meetings, workshops, or sessions for developing an individualized education plan—and
informal ones, including brief conversations before or after class or written
communication. As Cwinrkalo and Bartnikowska (2020) point out, effective collaboration
also requires the exchange of experiences and ideas, along with building relationships
grounded in respect, trust, and open communication (as cited in Trajkovska Puskas,
2025).

Mitchell (2014) emphasizes that parents play a fundamental role in the
educational process—not only as sources of valuable information, but also as active
participants who have the right to contribute to the development of the educational plan.
When mutual understanding and trust are established, this collaboration enhances the
student’s academic outcomes, social inclusion, and emotional well-being, while also
supporting the development of positive habits and skills within the home environment.
(Dempsey & Keen, 2008, as cited in Trajkovska Puskas, 2025).

A well-established collaboration between educational assistants and parents
greatly enhances the quality of educational support provided to the student. Hallahan et
al. (2014) note that parents possess highly valuable insights into the student’s
communication style, academic functioning, personal traits, and interests, which enables
teachers and educational assistants to tailor their approaches to the learner’s individual
needs. Such cooperation contributes to more effective and responsive support for the
student. (Dempsey & Keen, 2008, as cited in Trajkovska Puskas, 2025).

Collaboration between the family and the educational assistant is a crucial factor
in creating a cohesive, consistent, and supportive environment for a student with
disabilities. When mutual trust is established, information is shared openly, and efforts
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between parents and the educational assistant are well-coordinated, the conditions
become favorable for the child’s progress—both academically and in terms of
psychosocial development.

. Continuity and consistency in support. Coordinated communication
between the family and the educational assistant ensures a consistent approach to
supporting the student. When the strategies used at school align with those implemented
at home, the child adapts more easily and demonstrates improved outcomes.

* More precise individualization of support. Parents understand their child best—
their routines, needs, emotional responses, and sensitivities. When this information is
shared with the educational assistant, the support can be tailored in the most suitable way
for the student, resulting in more effective learning and development.

* Increased emotional stability in the student. A student feels secure when they
perceive a strong connection and mutual support between the people responsible for their
care. This sense of security helps the child feel accepted, which enhances confidence and
reduces anxiety, especially in group activities.

* Greater motivation for learning. When the family is actively involved and
collaborates with the assistant, the child interprets this attention and support as recognition
of their efforts. This strengthens intrinsic motivation and interest in learning, as the
student receives encouragement and positive reinforcement from both home and school.

* More successful socialization and inclusion. The educational assistant often
acts as a mediator in the student’s social interactions. When working in coordination with
parents, the assistant can more effectively identify situations that pose challenges in group
dynamics and jointly develop strategies that promote the student’s integration into the
school community.

» Timely identification and intervention in challenges. Regular information
exchange enables early detection of changes in the child’s behavior, learning progress, or
emotional well-being. Through collaboration, both parents and the assistant can respond
more quickly and provide appropriate support.

o Strengthening the student’s independence. With continuous and coordinated
support, the student is gradually encouraged to take initiative, develop essential skills, and
become more independent in completing everyday school tasks. (UNICEF. (2012).
Inclusive education: Including children with disabillites in quality learning, Webster,
Russell, & Blatchford, 2023).

Challenges and Difficulties

Although collaboration between educational assistants and parents is essential,
its practical implementation is often accompanied by various obstacles. Hallahan et al.
(2014) note that parents of children with special educational needs frequently experience
emotional and practical stress, which can affect their ability and readiness to engage in
collaborative efforts. Conversely, teachers and educational assistants are sometimes not
fully familiar with the family’s specific living conditions and perspectives, which may
result in misunderstandings.

Mitchell (2014) emphasizes the importance of fostering a collaborative
atmosphere grounded in respect and trust, clearly defining the responsibilities of all
parties, and reviewing progress on a regular basis. In addition, educational assistants
should be mindful of the professional language and terminology they use to prevent
possible misunderstandings. Clear, honest, and open communication forms the foundation
for building long-term and effective cooperation that supports the student’s overall
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functioning and development both at school and at home (Dempsey & Keen, 2008, as
cited in Trajkovska Puskas, 2025).

Despite the importance of cooperation between educational assistants and parents, a
range of obstacles frequently appears in practice that can hinder this process. One of the
most common challenges is the lack of time—both for parents and educational
assistants—which makes it difficult to maintain regular meetings and ongoing
communication. Furthermore, low levels of trust between the two parties, particularly
during the early stages of collaboration, may result in hesitation and limited information
sharing. This issue is often intensified by unclear communication, as educational
assistants may unintentionally use professional jargon that parents find difficult to
understand. Another significant challenge is the limited training some educational
assistants receive in communication skills and working with parents, which can lead to
inappropriate approaches and misunderstandings. In certain cases, parents may also
display an overly protective attitude, which can restrict the child’s autonomy.

Methodological approach

The subject of the research is the cooperation between the family and the
educational assistant as a factor that influences the quality of inclusive education for
students with special educational needs. The sample consists of 15 educational assistants
in regular schools in the Republic of North Macedonia. 15 educational assistants who
work with students with special needs participated in the research. According to gender,
the majority of respondents are women, that is, 13, while only 2 are men. The age structure
of the participants in the research varies from 27 to 55 years. In terms of education level,
the majority of respondents have completed higher education, 14 respondents. Most of
them have also indicated the faculty they graduated from (graduated from the Faculty of
Pedagogy, Faculty of Philology, Faculty of Philosophy, graduate sociologist, graduate art
pedagogue). Among them, one educational assistant with postgraduate studies, i.e. a
master's degree in psychology, is also recorded. The work experience of educational
assistants ranges mainly from 1 to 3 years. We have a total of 5 with up to 1 year of work
experience, 5 from 1 to 3 years, and 5 educational assistants with over 3 years of work
experience. Regarding the number of students with special educational needs they have
worked with so far, respondents stated that 7 of them have supported 1 student each, 3
educational assistants have supported 2 students each, 2 educational assistants have
supported 3 students each, 1 educational assistant has supported 4 students and 2
educational assistants have supported 5 students each.

Collaboration with the family
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Chart 1. Forms and means of communication with parents

Regarding the communication of educational assistants with the parents of
students with special educational needs, 11 assistants responded that it is done through
phone calls, 13 assistants responded that it is done through face-to-face conversations, 2
assistants responded that they communicate with parents through written notes, 7
assistants responded that they also communicate with parents on the social networks
Viber/Whatsapp and 1 assistant responded that they communicate with parents through
the teacher/classroom head.

@ Every day

® several times a week
once a week

® pecasionally as needed

Chart 2. How often do you communicate with the parents of a student with special
educational needs?

The educational assistants answered this question that 10 of them communicate
with the parents of the student with special needs on a daily basis, 4 of them communicate
several times a week, and 1 assistant communicates with the parent occasionally/as
needed.

Challenges faced by educational assistants

Educational assistants have listed the following as challenges in communicating
with the family of a student with special needs: 4 of them due to lack of time, 1 of them
due to distrust or resistance on the part of the parents, 3 of them due to mismatched
expectations, 1 of them due to a language/cultural barrier, 2 of them due to parents not
showing interest, 2 of them due to other reasons, and 2 respondents did not answer.

Needs to improve cooperation between educational assistants and parents

Educational assistants list several ways for better cooperation with parents, 4 of
them state that more training in communication skills is needed, 5 of them that support
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from the professional service is needed, 5 of them suggest regular meetings with parents,
1 assistant states that special instructions and materials are needed.

How do you describe your relationship with the parents of students with SEN?
Educational assistants describe their relationship with parents in different ways,
4 of them describe it as an excellent relationship, 2 of them as very good, 2 of them as a
fair relationship, 2 of them as a professional, open and direct relationship, accepting
positive comments, one of them as a fair relationship, 1 of them answered that the
relationship with the parents is so-so and the rest answered that they have a good
relationship.

Can you share an example of good practice or successful collaboration with a
parent?
Educational assistants have shared several examples of successful collaboration with
parents, such as — daily communication, honest approach and joint collaboration, joint
efforts for greater progress, regular reporting on problems or achievements, detailed
conversation about everything related to the student, careful listening to the parent,
cooperation in writing homework, conveying the taught content during class, practicing
at home, etc.
What recommendations would you give for improving the role of the educational assistant
in collaboration with the family?
Educational assistants' answers How many of
them answered?
To create closeness and trust between the educational assistant and | 6
the parents Constant communication
It mostly depends on the family
No answer
Training
To have complete trust in the assistants, because only then will the
assistant have the freedom to fully dedicate themselves to the
student with a disability and to accept the assistant's advice,
because after all, he is the one who spends half the day with the
student, and knows exactly what he needs to improve his focus and
interest in the lesson itself.
Centers should explain to families the exact role and duties of the | 1
assistant.
When parents have realistic expectations of their child, then there | 1
will be mutual cooperation that will be at the necessary level.

R AYSRAV R

Based on the responses received, it can be concluded that the respondents
recognize various factors that contribute to creating a close and trusting relationship
between the educational assistant and the families of students with special educational
needs. The results show the following:

 Constant communication is the most frequently mentioned answer (6 respondents),
indicating that regular and open communication between the educational assistant and
parents is crucial for building trust and effective cooperation.
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» Training was mentioned as a factor by 3 respondents, suggesting that additional
education and information for parents or assistants can improve mutual understanding and
cooperation.

* 1 respondent believes that it all depends on the family, emphasizing the importance
of parental initiative and engagement.

* 1 respondent indicates that parents should have complete trust in the assistant, since
he works directly with the student and can best understand his needs.

* 1 respondent recommends that support centers explain to parents the role and
responsibilities of the assistant, which would enable realistic expectations and more
effective cooperation.

* 1 respondent emphasizes that realistic expectations on the part of parents are a
prerequisite for cooperation at the appropriate level, which shows awareness of the
influence of attitudes and expectations on the parent-assistant relationship.

* 5 respondents did not provide an answer, which may indicate insufficient
experience, uncertainty in the role, or undefined attitudes regarding the topic.

Conclusion

The findings of this research highlight that collaboration between educational
assistants and families plays a crucial role in ensuring quality inclusive education for
students with special educational needs. Although most educational assistants report
good, very good, or excellent relationships with parents, the quality of cooperation
depends on several key factors.

The results show that daily and consistent communication is the strongest
predictor of successful collaboration, as confirmed by the majority of participants.
Educational assistants most commonly communicate with parents through face-to-face
conversations and phone calls, indicating that direct contact remains the most effective
method for building trust and maintaining continuity in support.

Despite these positive tendencies, the study also reveals several challenges that
hinder cooperation. The most frequently mentioned barrier is lack of time, followed by
mismatched expectations, insufficient parental interest, language/cultural differences, and
occasional distrust. These difficulties underline the need for clearer communication
strategies and better-defined roles and expectations between assistants and families.

The educational assistants emphasize several priorities for improving
collaboration, such as the need for training in communication skills, stronger institutional
support from school professional services, and regular structured meetings with parents.
The participants also highlight that parents’ realistic expectations and trust in the assistant
significantly contribute to the quality of cooperation.

Overall, the study concludes that effective collaboration requires continuous,
transparent, and respectful communication, supported by appropriate training and
institutional guidance. When educational assistants and families work in coordination,
they create a cohesive and supportive environment that enhances the student’s academic
progress, social inclusion, and emotional well-being. Strengthening these collaborative
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practices remains essential for advancing inclusive education and improving the learning
outcomes of students with special educational needs.

References

Agourida, S. (2024). The role of teacher assistants in inclusive classrooms: A scoping
review (Master's thesis, University of Groningen). University of Groningen
Student Theses. https://gmwpublic.studenttheses.ub.rug.nl/3694/1/Master-
Thesis-Sonia-Agourida-revised.pdf

Hallahan, D. P., Kauffman, J. M., & Pullen, P. C. (2014). Exceptional learners: An
introduction to special education (12th ed.). Pearson.

Ministerstvo za obrazovanie i nauka. (2020). Koncepcija za inkluzivno obrazovanie

[Conception for Inclusive Education]. Skopje.

Mitchell, D. (2014). What Really Works in Special and Inclusive Education: Using
Evidence-Based Teaching Strategies (2nd edition). Routledge.

Trajkovska Puskas, A. (2025). Ulogata na obrazovniot asistent vo inkluzivnoto
obrazovanie na uchenicite so poprechenost vo Opshtina Veles. Skopje.
Ministerstvo za obrazovanie I nauka. (2025). Pravilnik za normative na obrazovniot

asistent, opisot na kompetenciite I rabotnite zadaci

Petrovska, S., & Runcheva, J. (2019). Osnovi na inkluzivno obrazovanie. gtip: Goce
Delcev University.

Stefanovska, D. (2022).Podgotvenost na redovnite osnovni ucilista za inkluzija na site
ucenici so poprecenost vo Opstina Resen, Skopje.

UNESCO. (2020). Global Education Monitoring Report 2020: Inclusion and education
— All means all. UNESCO.

UNICEF. (2012). Inclusive education: Including children with disabilities in quality
learning. New York, NY: United Nations Children's Found (UNICEF).
UNICEF. (2014). Uces¢e roditelja, porodice i zajednice u inkluzivhom obrazovanju.

Beograd: UNICEF.

Webster, R., Russell, A., & Blatchford, P. (2023). Inclusion in English mainstream
schools: The deployment of teaching assistants and their impact on engagement
and progress of pupils with special educational needs. International Journal of
Inclusive Education, 27(7), 735-753.
https://doi.org/10.1080/13603116.2022.2122607

75



