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IIPEOTOBOP
Iouumysanu wumamenu,

Co o6jaByBameTO Ha JeBETTMOT Opoj Ha chucaHumero ,llanmmmcect” ce
ozbenexxyBa U MOTBPAyBa HETOBOTO NMETTOAVIIHO IOCTOEHe. TeKOBHUOT Opoj
Ha OBa cIucaHye o6paboTyBa TeMy KOM Ce OfjHeCcyBaaT Ha O0/acTuTe jasuKk,
KHJDKEBHOCT, MeTOfIMKa Ha HAacTaBaTa U Ky/ITYypOJIOTHja U TUe Ce HalMIIAHU
Ha MaKeJOHCKY, aHIJIMCKY, UTAIMjaHCKM U TYPCKM jasuk. Temarckure obmactu
IITO I'M IIOKPMBAaT OBME CTATMM Ce€ [OBOJTHO PA3HONMKM fla TO IIpUB/IeYaT
BHYMAHIETO Ha HAIUTe KOJeTW, HACTaBHUIY, CTYJAEHTM, HO U JIOBOJTHO
MOTMBMPAYKM Jla TO OAPKAT COBPEMEHMOT YEKOpP CO aKTyeTHNUTe PeHOMEH! Ha
HCTpaXKyBale Off TopeHaBefeHuTe obmactu. O objaBeHNUTE TPYLOBU BO OBOj
6poj kako HajOpojHM ce jaByBaat aBTopuTe of Makenonnja (Munena CaznoBcka-
IIurynoscka, Mmunena Kacanocka-Hagnoscka, Mapuja JleonTuk, Buonera
Janymesa, Cunsana Hemkoscka, Mepu JlasapeBcka, Mapuja [opfuesa Jlnumosa,
CnaByo Kosumocku, Mapujana Topruesa-PucreBcka, Ana CredaHOBCKa,
Oma CrojkoBa, Exarepuna Hammnuesa, Ilerap Hamunues, Huna JlackanoBcka,
brnepuna Hyxun, Ap6nopa Cynejmann, bpukena Iladepn, Mapuja I'pkosa, Kupnn
Tpajues, Panko Mnagenockn, Coduja VBanosa), motoa ox CroBauka MoHuka
3aspusuoBa (Monika Zazrivcova), on ABctpuja Mapuantonua Tpamure (Mari-
antonia Tramite), ox Vitanuja Eneonopa ®oa (Eleonora Fois), Kjapa ®ycko (Chi-
ara Fusco), Mupko Monpnno (Mirco Mondillo), Mapuena gu ®panko (Marcella
Di Franco) u on Typuwuja ['ynmen Junmas (Giilsen Yilmaz).

JloMVHaHTeH jasuK Ha CTaTUUTEe BO OBOj OpOj € MaKeJOHCKMOT jasuk,
IITO TO TONKyBaM KaKO HAlll CTPeMeX BO Oop6aTa 3a HEroBO HeTyBame U
3ayyByBame KaKO Hallle Hajro/eMo Ky/ITYpPHO HAC/IelCTBO, KaKo 1 kenbaTa u
HaMepaTa 06paboTeHuTe TEMATCKIU COTPKMHY [a OUJaT IECHO OCTATIHY 33 CUTe
3aMHTEpeCHPaHy Ha TePUTOpMjaTa Ha IieaTa Hama apkasa. Cemak, ce jaByBa
HEOIIXOZHOCT ¥ Off aKTye/IM3alLyja I IOIylapusalija U Ha JPYTUTe jasuii, UITO
yKa)KyBa Ha (aKTOT JleKa CBETOT Ha ja3MIIMTe € OTPOMEH ) JleKa MHOT'Y aCTIeKTH Off
jasunure Tpeba fja ce aHanM3MpaaT 1 fa ce objacHat. Toa ja moKa)kyBa BayKHOCTa
U 3HAYEILETO HAa CTPAHCKMUTE jasUIlM BO COBPEMEHMTE €MIMPUCKM TEKOBU BO
HayKaTa 3a jasuKOT, BO HayKaTa 3a KHV)KEBHOCTA, METOIMKATa HA HacTaBaTa U
BO Ky/ITypOJIOrMjara.

Kako pesynrar Ha eeKTpOHCKaTa [IOCTAIIHOCT Ha OBa CINMCaHMe M Ha
aKTVBHOCTUTE Ha YPeLyBauKMOT of00p, PeakMCKUOT COBET, peljeH3eHTnTe,
jasMYHNUTE X TEXHUYKITE yPeHUIIY, TOPAY CMe [ja ICTAKHeMe JieKa IIPUCYCTBOTO
Ha HAay4YHOMCTPA)KyBauKM CTaTUM Off Pas/AM4HM 3eMjU Of CBETOT TOBOpM 33
Herosara aKTYe/lTHOCT 1 IOIyTapHOCT. CuTe IITO ce BKIy4eH! BO CO3[aBabeTo
Ha OBa CIIMCaHUe HeceOMYHO Ce aHTaKMpaaT 3a HErOBOTO IOAOOpyBame 1 CO
CBOMTE CYrecTUM ¥ JOOpOHaMepHV KPUTUMKM M AMCKYCHM B/IMjaaT HOBOIHO
UHCIMPATUBHO [a IpUBJeYaT COBPEMEHM U MOJEPHM UCTPAKYBAuKU
nyOnIMKaL My Koy Ke HaujiaT Ha yIITe IIOTo/IeMa YU TaTe/ICKa Iy0/IKa BO MIHUHA,
CO LIITO COBPEMEHNTE UCTPAKyBama Ke 01T IIMPOKO JOCTAITHN U Ke OBO3MOXKAT
pasMeHa Ha 3Haewa, Ufel, KAKO 1 Ha HayYH!U ¥ CTPYYHU NOCTUTHYBamba.

Bunjana Veanoscka, ypeoHuxk Ha ,Ilanumncecm”
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FOREWORD
Dear readers,

The ninth issue of “Palimpsest” marks and confirms the journal’s five year
existence. The current issue of the journal covers topics related to the fields of
language, literature, teaching methodology and culturology, and they are writ-
ten in Macedonian, English, Italian and Turkish. The thematic areas covered by
these articles are diverse enough to attract the attention of our colleagues, teach-
ers and students, and at the same time motivating enough to keep up with the
current phenomena of research in the aforementioned areas. From the published
articles in this issue, the authors from Macedonia appear as the most numerous,
such as Milena Sazdovska-Pigulovska, Milena Kasaposka-Chadlovska, Marija
Leontik, Violeta Janusheva, Silvana Neshkovska, Meri Lazarevska, Marija Gjorg-
jieva Dimova, Slavco Koviloski, Marijana Gorgieva-Ristevska, Ana Stefanovska,
Olja Stojkova, Ekaterina Namicheva, Petar Namichev, Nina Daskalovska, Blerina
Nuhi, Arbnora Sulejmani, Brikena Xhaferi, Marija Grkova, Kiril Trajcev, Ranko
Mladenoski, Sofija Ivanova, then from Slovakia Monika Zazrivcova, from Austria
Mariantonina Tramite, from Italy Eleonora Fois, Chiara Fusco, Mirco Mondillo,
Marcella Di Franco and from Turkey Giilsen Yilmaz.

The dominant language of the articles in this issue is the Macedonian lan-
guage, which I recognize as our aspiration in the struggle for its nurturing and
preservation of our greatest cultural heritage, as well as the desire and intention to
make the thematic contents to be easily accessible to anyone concerned through-
out our country. However, there is a need for actualization and popularization of
other languages, which points to the fact that the world of languages is vast, there-
fore, many aspects of languages ought to be analyzed and explained. This actual-
ly proves the importance and significance of foreign languages in contemporary
empirical currents in the science of language, literature, teaching methodology
and culturology.

As a result of the electronic availability of this journal and the activities of
the Editorial board, the reviewers, the linguistic and technical editors, we are
proud to point out that the presence of scientific research articles written by au-
thors from different countries of the world speaks of its relevance and popularity.
Everyone involved in the creation of this journal is selflessly committed to its im-
provement and with their suggestions, well-intentioned reviews and discussions
influence the submission of contemporary and modern research articles that will
attract even a larger readership in the future, so that contemporary research will
be widely available and will enable the exchange of knowledge, ideas, as well as
scientific and professional achievements.

Biljana Ivanovska, Editor of Palimpsest
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TECHNIQUES WHICH PROMOTE CRITICAL THINKING IN ELT
— A STUDY CONDUCTED IN HIGH SCHOOLS OF SKOPJE

Arbnora Sulejmani

South East European University, Skopje
as23050@seeu.edu.mk

Brikena Xhaferi
South East European University, Skopje
b.xhaferi@seeu.edu.mk

Abstract: The field of ELT is evolving every day. Analytical thinking is an
important skill when learning a language, which also means that a language learner
understands various aspects of the language and its usage in different contexts. At the same
time, it increases learners’ knowledge and develops the 4 language skills. Since critical
thinking is considered as a difficult skill to master, in order to develop and improve one’s
CT, it is the teachers’ duty to use various techniques and methods, find a way to implement
them and assist the teaching-learning process, during their teaching. It is difficult to find a
suitable technique in order to keep the students’ motivation to use critical thinking when
acquiring a language, to understand and explain what critical thinking is and to draw
personal conclusions and results from each aspect of the language. The objective of this
research is to investigate whether there is a significant difference of students’ achievements
and acquirement of the language by implementing critical thinking techniques, to determine
the degree in which critical thinking is used in ELT, the benefits that it presents in
facilitating the teaching process and to discover if critical thinking techniques can be
successfully implemented in our schools or not, possibly as a 5" language skill.

The results of the study showed that students, had varying degrees of approval in
various questions, and that almost every participating teacher had used critical thinking
techniques in ELT at some point, resulting in students’ growth and improvement in
motivation, fluency and linguistic proficiency.

Keywords: critical thinking skill, techniques, student-centered classrooms and
environments, students’ attitude towards CT, implementation of critical thinking.

1. Introduction

This research is done in the field of education and it investigates the ability
to focus, clarify and judge a problem by using problem-solving and decision-
making skills, as they represent the foundation of critical thinking. Critical thinking
is a skill that involves evaluation of thoughts and their thorough analysis. Even
though it emerged lately in the field of teaching, many teachers and researchers on
the discipline still do not have a clear depiction of what it really involves.
Consequently, ELT professionals, such as high school teachers, believe that to be
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critical about something is to evaluate the negative aspects of it. However, it means
to analyze thoroughly all the aspects of an item or tool of studying, both positive
and negative. Moreover, critical thinking enhances the student’s ability to solve
problems and make decisions without being biased around a topic. Furthermore, it
promotes learners’ higher efficacy in acquiring a language, professional growth in
the area of judgment, independent learning as well as objectivity.

In the high schools of Skopje and all around the country, many high school
teachers and professionals on the field of linguistics, such as ELT teachers and
teaching supervisor, believe that critical thinking should be incorporated in the
syllabus and curriculum. Nonetheless, teachers are not prone to using activities and
approaches which enhance critical thinking in their students’ learning process.
During my practicing internship and observations in the High School “Zef Lush
Marku” in Skopje, I have encountered many teachers that skip exercises and
questions which train the critical thinking skill in students. Consequently, many
areas of the language remain untouched and undiscovered, since students are not
guided to analyze them. This experience has given me the opportunity to observe
various teaching methodologies and as a result apply them during my teaching
experience. By combining them with something new and innovative like critical
thinking, students’ interest on the subject of discussion and the language itself was
improved. For instance, students were asked to provide personal opinion upon a
specific issue and elaborate a question or statement based on how their personal
experiences and judgments regarding the topic. Hence, it provided a clear picture
regarding the students’ attitude, open- mindness as well as evaluation of it. Since
their intellect and personal opinion has been given attention, students followed to
practice the skill subconsciously, since it promotes their inner ability to judge issues
from an independent and professional point of view. In other terms, the teacher’s
effort to involve students into the teaching/ learning process would be in vain. Since
they remain passive and the teacher is lecturing on the center of the class, students’
involvement is not something they can count on. Consequently, teachers should
incorporate critical thinking into the teaching process, in order to make students
responsible for their learning process. In many high schools in the country, when a
teacher struggles to maintain the order within the classroom, the misbehaved
students are asked to leave the class, even though it is strictly forbidden according
to the regulations. Also. older teachers are not capable of lecturing if any
disturbance is on their way. Thus, in order to control the students’ boredom and lack
of interest during the teaching/ learning process, critical thinking is a skill that
would help keep the students intricate during the learning process. Apart from
providing them with endless activities and self- growth, it is beneficial also to the
teacher, as an interaction and expansion of knowledge and information.

In essence, this research has been conducted to prove that when language
teachers and professionals use critical thinking as a skill and its techniques in the
teaching process, it boosts students’ responsibility for their learning process and
well as their self-growth in the area of their study.
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1.1. Research background

Critical thinking covers an important place in language teaching, since it trains
students to analyze, compare, evaluate and rationally use the acquired language and
learning process. Other aspects of English language, such as cultural connotations,
usages in different contexts as well as mastering the four language skills may be
achieved only through scrutinized inspection of the language. Thus, critical thinking as
a skill enables learners to master problem- solving and decision- making skills, which
will later account as the grounds of successful academic language achievements.
Language professionals have various ways how to incorporate the critical thinking skill
into the teaching process. “It is the responsibility of educational institutions to promote
and develop students' critical thinking abilities.” (Kaarbalaei. A., 2012, pg. 2). Thus, it
is up to the instructor, curriculum and learner whether or not the techniques which
promote it will be used accordingly. Promoting critical thinking skills encourages
students to plan, implement and evaluate their own learning styles and process. Self-
awareness is one of the several aspects that critical thinking encourages students to
nurture and maintain throughout their learning process. Thus, it enables students to
actively participate in the teaching- learning process, as analytical evaluators to the
unlimited usages of language. “An individual, to participate fully in the new economy —
as worker, consumer and responsible citizen — needs to be even better informed (and
about global as well as local issues) and needs higher-order and more flexible skills.”
(G.David, 2006). Therefore, without creativity and imagination one cannot succeed in a
world full of rivalry and competition.

“The ambiguous connection between “critical thinking” and “critical thinking
skills” is considered another barrier of effective implementation”. (W.Xiaoli, Zh.
Huibin, 2016, pg.2) On one hand “critical thinking’ is the process of thinking carefully
on a specific matter without attaching ourselves emotionally or personally to it, while
on the other hand “critical thinking skills’ is the ability to do something.

2. Literature Review

In this chapter, the literature review presents goals to be elaborated in terms of
critical thinking techniques in the field of ELT. Simultaneously, it proves their
importance and benefits in education and teaching. In addition, it scrutinizes and
conducts ways of using critical thinking techniques in ELT that promote learners’ self-
awareness, competence and independence during the teaching-learning process. Critical
thinking involves an objective analysis of a certain topic in order to come to unbiased
conclusions upon it. It provides the person with the ability to think independently and
create their own opinion about a specific matter. A person who thinks critically must be
creative and innovative, open- minded about different opinions of others and should
master communicative and problem- solving techniques which are highly recommended
in any job- position. What is more, critical thinking enables a person to understand
deeper connections between ideas, as well as foresee upcoming issues that rise from a
present problem.

2.1. Recent studies conducted on the topic of critical thinking in ELT

Kawamura, Wu and Ping-Hsing (2015) conducted a study in Taiwan,
Japan and its goal was to test students’ attitude of developing critical thinking skills
via “Youtube’ documentaries and news. The number of participants was 86, varying
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from the age of 18-19, majoring Economics. These students, both male and female,
were acquiring English language as a foreign one. All participants were exposed to
“Youtube’ as a language learning source, by working on the social and economic
issue, using activities which require reasoning, research and analysis. The
methodology included questions that researchers have used, more specifically 13
questions, and were conducted for quantitative purpose. The survey analyzed the
perception of students regarding three topics: English and employment, women in
the workforce and first impression on the foreign language. The study has come to
two different conclusions. Most students remembered only about 70% from the
material in class, both via ‘Youtube’ videos and textbooks. 1/3 proposed convincing
statement regarding their critical thinking development.

Similarly, Kailani Ismail et al, (2015) conducted a study in 2015 in
Malaysia. The study examined the development of critical thinking skills in
language learning students, using the language learning modules based on problem-
based learning or PBL. It also analyzed the usage of critical thinking techniques in
solving non- routine language learning issues. Since the school system in Indonesia
is focused only in exams and memorization of facts, not using the critical thinking
techniques from a young age affects the students’ independent thinking. It was
analyzed that language learning students in Indonesia are able to solve linguistic
problems covered in the workbooks, however were unable to solve non- routine
problems.

The PBL system of learning encourages language learning students to use
critical thinking in order to generate new knowledge and solve issues.
Consequently, this study used dependent and independent variables.

3. Research methodology

3.1. Research aims

This research aims to elaborate the importance of implementing critical
thinking techniques in ELT as advancement in general education, but also, the
development of critical thinking skill in English language students. Moreover, it
analyses and conducts ways how to use critical thinking skill and techniques in
order to acquire the English language masterly and proficiently.

3.2. Research hypothesis

H1- Critical thinking is a demanding skill that improves the overall language
proficiency and knowledge on various aspects of a language, therefore learners should
incorporate it outside the classroom in order to master it completely.

H2- If critical thinking represents the mind’s ability to individually analyze and
think analytically, then tasks and techniques that enhance learners’ interest upon it
should be flexible, motivational and student- centered.

H3- The level of critical thinking development in a language learner is
anticipated based on teacher’s approaches and exercises used within the classroom.

3.3. Research methods
This research investigates whether the usage of critical thinking skill
positively influences the overall successful acquirement of the English language, as
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well as if the techniques which promote critical thinking are beneficial to ELT. It is
conducted through the usage of quantitative data.

3.4. Sample

This research was carried out at 3 high schools “Zef Lush Marku”, “Cvetan
Dimov” and “Arseni Jovkov”, in Skopje, North Macedonia. Subjects of this
research were 300 students. Students were of both genders; their age was between
16-17 years old. Apart from the two other samples used in this research, such as
teacher observation and teacher interview, the student questionnaire was the one
that was chosen to be shown on this publication, since it covered a higher number of
participants and gathered a wider range of information as well as various
anonymous attitudes upon the topic of discussion.

3.5. Research instrument

3.5.1. Student questionnaire

The instrument used in this research was a questionnaire that was given and
completed by the participants from 3 high schools, “Zef Lush Marku”, “Cvetan Dimov”
and “Arseni Jovkov” in Skopje, North Macedonia. Students from the 1 and 2" year
were given the same student questionnaire. The questionnaire consisted of 20 questions
in English Language. However, each question was explained and translated to the
students, step by step as they were answering them anonymously. These questions were
designed to bring out information about students’ learning experiences in ELT, usage of
critical thinking skill in developing and acquiring the language and the involvement of
critical thinking in the teaching process of the language. Furthermore, it gathered data
about whether students learn English better by following the principles of traditional
teaching techniques or the usage of critical thinking skill. All questions were answered
according to the adverbs of frequency (very often, often, sometimes and never).
Students had the option to choose only one of the adverbs of frequency (always, often,
sometimes, rarely and never) for each question. The questionnaire has 20 questions in
total, but there are only 5 questions analyzed in this publication. In that, emphasis is
given to the majority of the similarities and differences regarding this instrument, as
well as the major discrepancies regarding the results, let them be positive or negative.
The 5 carefully chosen research questions are shown separately below through
descriptive charts. Each data of a statement is given individually comparing the results
between three High Schools in Skopje, using the adverbs of frequency (very often,
often, sometimes and never).

4. Questionnaire results

The questionnaire was completed by: 100 students of 1% year in “Zef Lush Marku”
high school, 50 students of 1% year and 50 students of 2" year in ”Cvetan Dimov” high
school. Last but not least, 40 students from 1% year and 60 students from 2™ year in
“Arseni Jovkov” high school in Skopje, North Macedonia.
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Figure 1: Question 1 results

H Very often

Fi B Often
..fi'h H Someimes
" —— 4 Very often H Never
Zef "CVetannArseni a
Lush B No answer

Dimov" "
Marku" Jovkov

According to the chart, the highest percentage of students with 40% chose ‘very
often’ in “Zef Lush Marku” high school, whereas “often’ in “Arseni Jovkov” high school.
The lowest percentage included the adverb of frequency ‘never’ with 15% in “Arseni
Jovkov” high school. Only in “Cvetan Dimov” high school there is a 5% value of the adverb
of frequency ‘never’, whereas in “Zef Lush Marku” and “Arseni Jovkov” high schools it is 0
%.

Figure 2: Question 2 results

H Very often
H Often
® Someimes
H Never

® No answer
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From the chart above, the adverb of frequency ‘often’ was the highest in all
three high schools, with 40% in “Arseni Jovkov”, 40% in “Cvetan Dimov” and 32%
in “Zef Lush Marku” high school. The most appealing feature is shown in “Cvetan
Dimov” high school with the adverb of frequency ‘never’, that resulted in 0 %.

Figure 3: Question 3 results

50% g

40% N m Very often
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i
0% / ® Never
1 /
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Marku Dimov" |
Jovkov

In the chart above it can be clearly depicted that the most prevalent feature
is that all students have answered this question, with the result of 0% in the adverb

of frequency ‘no answer’ or in the part of ‘never’. In that, all students have received
feedback on their written/ oral assignments.

Figure 4: Question 4 results

50% - H Very often
s H Often
0% +—— W 4 M Sometimes
17ef = ___/ Veryoften
Ze "Cvetamip cani " B Never
Lush Dimov"j oy kov"
Marku" = No answer
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An interesting and astonishing feature of this chart is that students from all
three high schools have answered the highest upon the adverb of frequency
‘sometimes’ and often. For instance, for the adverb of frequency ‘sometimes’ there
is 45% in both “Zef Lush Marku” high school and “Cvetan Dimov”, whereas only
with 10% difference in “ Arseni Jovkov” high school, with a result of 35%.
Moreover, for the adverb of frequency ‘often’ the result shows 30% in both “Cvetan
Dimov” and “Arseni Jovkov”, whereas 25% in “Zef Lush Marku” high school, with
only 5% difference.

Figure 5: Question 5 results

40% :

30% H Very often
20% -+ - H Often

10% - : Sometimes
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"zef T — 1’7 Vel’y often
Lush CVEtan"Arseni ® No answer
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Marku" Jovkov

The chart above shows that the analysis and judgment of materials has been
the highest in percentage in “Arseni Jovkov” high school with 30% and in “Cvetan
Dimov” high school with 25%, whereas the lowest in “Zef Lush Marku” high

school with 15%. An appealing feature of this chart is that only 2% of students
didn’t answer this question.

5. Discussion

The aim of this research was to find out if techniques which promote
critical thinking can be used as a basis to promote critical thinking as a 5" language
skill. Moreover, if a combination of both critical thinking techniques and
communicative method is efficient and beneficial to the process of language
teaching and learning.

The first hypothesis “Critical thinking as a challenging skill, demands
learners’ integral engagement upon it (outside the classroom) in order to
master it completely” stated that students need to use critical thinking outside
classroom in order to provide its highest results. The result of students’
questionnaire, teachers’ interview and classroom observations support the first
hypothesis. All of the interviewed teachers that had used critical thinking in
teaching, admitted that the usage of critical thinking in ELT has shown to have
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positive results in motivating students when acquiring the language. Since it
promotes and improves students’ communication, it is also beneficial to students of
lower level of linguistic proficiency.

The second hypothesis “Critical thinking as a skill improves the overall
language proficiency and knowledge on various aspects of a language” implied
that critical thinking has benefits in upgrading and boosting language proficiency in
general. All of the research instruments provided above support this hypothesis.
Students’ questionnaire prove that students prefer and learn better through working
effectively on their own or debating about issues with their peers. Additionally,
students preferred to be the center of attention during ELT and asked frequent
questions and contributed to class discussion. Furthermore, from the teachers’
interviews we can understand that all teachers elicited critical thinking via debates,
classroom discussions or via the usage of communicative teaching method.
Whereas, regarding classroom observations, each of the teachers observed,
incorporated critical thinking techniques through essential questions related to the
material.

The third hypothesis “Techniques which promote critical thinking need
to be student- centered since critical thinking is an individual skill that differs
in every learner” demands that critical thinking differs in every student, since
every student is different from one another. Thus, techniques which promote critical
thinking should not have one mutual criteria of grading, however, they should be
created to suit at least some student-types of learners, such as advanced, beginner,
shy, communicative, withdrawn etc. It is true that not every student has the same
capacities and possibilities as their peer, nonetheless critical thinking is understood
differently by everyone. These hypotheses are supported by the student
questionnaire and by the teachers’ interview, but is not supported by the observation
checklists. Thus, students and teachers believe that critical thinking is different for
each student but only in theory, only some of them tried to prove it in practice. Most
of the students agree that they are responsible for their own learning. Moreover,
they agree that different communicative teaching techniques such as self-
assessment, peer feedback, and real-life situations help them reflect on their
learning methodologies and result in becoming more independent. Furthermore, all
of the teachers stated that they believe that promoting critical thinking techniques in
teaching has an impact in learner centeredness.

This research brings to conclusion that all activities, which seek and
develop critical thinking competence and promotion of techniques in ELT, serve
also as means of putting the student in the center. In such way, students become
conscious about the purpose of learning a lesson or performing a particular task,
hence, understanding that it is their duty to consistently engage in the learning
process and thoroughly scrutinize it in order to draw specific conclusions.
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6. Conclusion

Considering that a language is taught and learned only to be used
effectively, transparently, objectively and academically outside the classroom,
following the techniques which promote the critical thinking skill is an essential
step for language professionals in the field of ELT. To sum up, a combination of
critical thinking techniques and approaches are a good way of meeting nowadays
students’ needs. Consequently, promoting critical thinking skill in the field of
teaching may be used to create a relatively student- centered classroom, where
learners grow as independent individuals and take responsibility of their own
learning process and future achievements in a professional and unbiased way.
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Appendix: Students’ questionnaire

Student Questionnaire Used to Evaluate Undergraduate Student Learning
* Please tick how often have you done the following activities/issues in class

Questions Very often | Often | Sometimes | Never

1. Asked questions in class/ contributed to class
discussions

2. Worked on a paper/project that required info. from
various sources

3. Received comment feedback from your written or
oral assignments

4. Memorize facts and material

5. Analyze and make judgments upon a topic in class

6. How often tests challenged your overall
knowledge?

7. Learning effectively on your own

8. Working effectively with others in class

9. Thinking critically and analytically

10. Acquiring the 4 language skills at same rate

11. Analyzing/working on problem- solving
exercises

12. Spending significant amount of time learning
new info

13. Instructor providing material which helps you
succeed academically

14. Instructor providing support which helps you to
succeed socially

15. Instructor tests only what is covered in the book

16. Instructor making clear and understandable
explanations

17. Enhance/usage of students’ general knowledge
within classroom topics

18. Exchange of ideas between peers/ debate

19. Testing of 4 language skills including critical
thinking

20. Instructor tests the overall knowledge of students
on the subject (orally, written form)

* Thank you for your time and help
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