VHUBEP3UTET ,,TOLIE JE/TYEB* - HITUII
. OMIQIOUIKN GAKYITET

£ UDEBY (s
‘upcoos, o .
iiwf'h.‘_ .

FVHARO.D.HO CHIMCAHME 3A mﬁi B
“KHWKEBHU u KYI'ITVPOHOLLIKI/I nc

&) AVI\ | M P

PALMK, VOL 9, NO 17, STIP, 2024

rog. I1x, sb. 17 VOL. IX, NO 17
wTnn, 2024 STIP, 2024

o B ?ﬂ:ﬁ‘% A - mF TS SR G T AR



ITAJINMIICECT

MefyHapoaHO cycaHye 3a TMHTBUCTUYKY, KHIDKEBHU
M KYITYPOTOIIKH ICTPAKyBamba

PALIMPSEST

International Journal for Linguistic, Literary
and Cultural Research

Ton. 9, bp. 17 Vol. 9, No 17
ITumn, 2024 Stip, 2024

PALMK, VOL 9, NO 17, STIP, 2024
DOI: https://doi.org/10.46763/PALIM24917



MMAJIMMIICECT
MeryHapoaHO CIIMCaHKE 3a JMHIBUCTUYKH, KHIKEBHU
1 KYJITYPOJIOIIKH HCTPAXKyBamba

HU3JABA
Yausepsurer ,,l omie [emues, Gunonomkn dhakynret, LLtun

INTABEH U OJAI'OBOPEH YPEJJHUK
Panko MnaneHockn

YPEAYBAYKH OABOP

Buxrop ®punman, Yausepsutet Bo Unkaro, CAJ|

Tone bemues, Yausepsurer ,,l orie [emues, Makenonuja

Hwuna Jlackanoscka, YauBep3urer ,,[ ore Jlenues®, Makenonuja

Ana llemken, Yausepsurer JlomoHocoB, Pycka deneparnyja

Onra [Taakuaa, HBO MakenoHckn KynTypeH 1ieHTap, Pycka deneparyja
Actpun Cumone XiyOuk, YauBep3ureT ,,Kpan Muxaun [, Pomannja
Anmnaa Auzapea Jlparoecky Ypiuka, YauBepsurert ,,Kpam Muxawn [, Pomanuja
Cynuana Tykcap, YauBep3surer ,,Jypaj Jloopumna“ Bo [1yma, XpBarcka
Cama BojkoBuk, YHuBep3uTeT Bo 3arped, XpBarcka

[Hanmop Yernenu, Yausep3utet Bo [lanonmja, Yarapuja

EBa byc, YauBepautet Bo Ilanonuja, Yarapuja

Xycejur 030aj, Yausepautet ['a3u, Penyonuka Typiuja

O3typk Emuporiy, Yauep3utet Bo Bapiuasa, [Toncka

Enena Jlapananoa, Yausepsurert ,,CB. Kimmment Oxpunckn®, Pemyonuka byrapuja
Wna Xpucrosa, Yausep3utet ,,CB. Knmument Oxpuacku‘, Penyonuka byrapuja
[Jozed [lonnax, Hanponanen HHCTUTYT 3a TexHOJOTHja, MHAM]ja
Carxapaj Benkarecan, Harmonanen nHCTHTYT 3a TexHoONOTHja, MHIMja
ITerap Ilenna, Yuusepsurer Bo bama Jlyka, bocHa n Xepuerosuna
Hanuno Kanaco, Yausepsuret Bo bamwa Jlyka, bocHa n Xepuerosuna
Mera Jlax, YauBepauteT Bo JbyOsbana, PerryOnmka CnoBenuja

Hamura Cyomoto, Yauep3utet Bo JbyOsrana, Penyonuka CioBenuja
Amna Ilenmnuep-Canues, Yausepsurer Bo Horuaram, Bennka bputanuja
Majkn I'punn, Yuusepsurer Bo Horunram, Benuka bpuranuja

Tatjana ['ypun, Yausepsurer Bo Hosu Can, Perryonmka Cpouja

Huana [TomoBuk, Yausepsuret Bo Hou Can, Perryommka Cpouja

Kan ITorr Mejep, Yuusep3uter Bo CtpazOyp, Penmyonuka @pannuja

’Kan Mapk Bepkpys, YauBep3uter Bo Aptya, Perryonuka ®panrmja
Peryna bycun, 1lIBajmapuja

Harane ®uopero, Yausepsurert Bo Ilepymna, UTanmja

Omusep XepOct, YHHBep3uTeT Bo Byproypr, ['epmannja

[Maxunaa E3at, Yausepsurer Bo Kaupo, Eruner

[lynujan Yen, Yausepautet Kyptun, ABcTpanuja



PALIMPSEST
International Journal for Linguistic, Literary
and Cultural Research

PUBLISHED BY
Goce Delchev University, Faculty of Philology, Stip

EDITOR-IN-CHIEF
Ranko Mladenoski

EDITORIAL BOARD

Victor Friedman, University of Chicago, USA

Tole Belcev, Goce Delchev University, Macedonia

Nina Daskalovska, Goce Delchev University, Macedonia

Alla Sheshken, Lomonosov Moskow State University, Russian Federation
Olga Pankina, NGO Macedonian Cultural Centre, Russian Federation
Astrid Simone Hlubik, King Michael I University, Romania

Alina Andreea Dragoescu Urlica, King Michael I University, Romania
Suncana Tuksar, Juraj Dobrila University of Pula, Croatia

Sasa Vojkovi¢, University of Zagreb, Croatia

Sandor Czegledi, University of Pannonia, Hungary

Eva Bis, University of Pannonia, Hungary

Husejin Ozbaj, GAZI University, Republic of Turkey

Oztiirk Emiroglu, University of Warsaw, Poland

Elena Daradanova, Sofia University “St. Kliment Ohridski”, Republic of Bulgaria
Ina Hristova, Sofia University “St. Kliment Ohridski”, Republic of Bulgaria
Joseph Ponniah, National Institute of Technology, India

Sathyaraj Venkatesan, National Institute of Technology, India

Petar Penda, University of Banja Luka, Bosnia and Herzegovina
Danilo Capasso, University of Banja Luka, Bosnia and Herzegovina
Meta Lah, University of Ljubljana, Republic of Slovenia

Namita Subiotto, University of Ljubljana, Republic of Slovenia

Ana Pellicer Sanchez, The University of Nottingham, United Kingdom
Michael Greaney, Lancaster University, United Kingdom

Tatjana Durin, University of Novi Sad, Republic of Serbia

Diana Popovic, University of Novi Sad, Republic of Serbia

Jean-Paul Meyer, University of Strasbourg, French Republic
Jean-Marc Vercruysse, Artois University, French Republic

Regula Busin, Switzerland

Natale Fioretto, University of Perugia, Italy

Oliver Herbst, University of Wurzburg, Germany

Chahinda Ezzat, Cairo University, Egypt

Julian Chen, Curtin University, Australia



PEJAKIIUCKHU COBET

Jlycu KapanukonoBa-HouopoBcka
Tone benuen

Huna JlackamnoBcka

bunjana MBanoBcka

CaeTnaHa JakuMOBCKa

Mapuja JleoHTHK

JoBana Kapanuknk JocumoBcka
Harka JankoBa-Anaro3oBcka

JASUYHO YPE/1YBAILE

Panko MmaneHOCKH (MaKeIOHCKH ja3HK)

Becna [IpogaHoBcka (aHIIIMCKH ja3HK)

Tone bemde (pycku ja3uk)

bunjana MBaHoBCKa (TepMaHCKH ja3HK)

Mapuja JIeoHTHK (TypCKH ja3uK)

Caernnana JakumoBcKka ((hpaHIyCKH ja3uK)

Joana Kapanukuk JocumMoBcKa (MTaIMjaHCKH ja3HK)

TEXHUYKU YPE/ITHUK
Cnase Jumutpos

AIPECA

[MAJIMMIICECT
PEAAKLIMCKHN COBET
dunonowmwku GaxkyaTer

ya. ,,Kpcte Mucupkos* 6p. 10-A
. ¢ax 201

MK-2000 HItun

http://js.ugd.edu.mk/index/PAL

MerfyHapoIHOTO HAy4HO criucaHue ,,[lanummncect® n3nerysa qBamnaTi rOJUIIHO BO
revaTeHa M BO elIeKTpoHCKa (popMa Ha rmoceOHa BeO-CTpaHUIlA Ha BEO-TIOPTAIIOT
Ha YHUuBep3uTeTor ,,l ote Jemues* Bo Lltun: http://js.ugd.edu.mk/index.php/PAL

TpynoBuTe Bo CIMCaHUETO ce 00jaByBaaT Ha CIICIHHUTE ja3HIM: MAKEJOHCKH ja3UK,
AHTIIMCKH ja3WK, TEPMaHCKHU ja3HK, GPAHILyCKH ja3uK, PYCKH ja3HK, TYPCKH ja3uK

Y UTAIINjaHCKH ja3uK.
TpynoBuTe ce perieH3upaar.



EDITORIAL COUNCIL

Lusi Karanikolova-Chochorovska
Tole Belcev

Nina Daskalovska

Biljana Ivanovska

Svetlana Jakimovska

Marija Leontik

Jovana Karanikik Josimovska
Natka Jankova-Alagjozovska

LANGUAGE EDITORS

Ranko Mladenoski (Macedonian language)
Vesna Prodanovska (English language)

Tole Belcev (Russian language)

Biljana Ivanovska (German language)

Marija Leontik (Turkish language)

Svetlana Jakimovska (French language)

Jovana Karanikik Josimovska (Italian language)

TECHNICAL EDITOR
Slave Dimitrov

ADDRESS
PALIMPSEST
EDITORIAL COUNCIL
Faculty of Philology
Krste Misirkov 10-A
P.O. Box 201

MK-2000, Stip

http://js.ugd.edu.mk/index/PAL

The International Scientific Journal “Palimpsest” is issued twice a year in printed
form and online at the following website of the web portal of Goce Delcev
University in Stip: http:/js.ugd.edu.mk/index.php/PAL

Papers can be submitted and published in the following languages: Macedonian,
English, German, French, Russian, Turkish and Italian language.

All papers are peer-reviewed.







11

15

27

35

47

57

69

COAPXKHUHA / TABLE OF CONTENTS

MNPEAIOBOP

Panko Mnanenocku, riaBeH U OATOBOPEH YpEAHUK Ha ,,[lanummncect
FOREWORD

Ranko Mladenoski, Editor in Chief of “Palimpsest”

JABUK / LANGUAGE

Ana Arsovska, Liljana Mitkovska
MIDDLE DIATHESIS MARKING IN ENGLISH: EVIDENCE FROM
MACEDONIAN TRANSLATION EQUIVALENTS

Enrico Caniglia

CATEGORIE PER NARRARE. UN’ANALISI DELLA PARABOLA DEL
BUON SAMARITANO

Enrico Caniglia

CATEGORIES FOR STORYTELLING. AN ANALYSIS OF THE PARABLE
OF THE GOOD SAMARITAN

Buosera Janymena

POJJOBO UYBCTBUTEJIEH JA3MK BO MAKEJIOHCKUTE OIJIACHU 3A
BPABOTYBAIE

Violeta Janusheva

GENDER SENSITIVE LANGUAGE IN THE MACEDONIAN JOB
ADVERTISEMENTS

Jeta Hamzai, Brikena Xhaferi

INVESTIGATING THE HIGH FREQUENCY AND MORPHOLOGICAL
PRODUCTIVITY OF VERB AND ADJECTIVE COMPOUNDS IN LEGAL
ENGLISH CORPUS

Karepuna Bugosa

VIIOTPEBA HA AHIJIUBMUTE W HA WHTEPHALIMOHAJIU3MUTE
HAMECTO MAKEJIOHCKATA JIEKCUKA BO ITEHATEHUTE ME/IUYMHA
Katerina Vidova

THE USE OF ANGLICISMS AND INTERNATIONALISMS VS.
MACEDONIAN LEXEMES IN PRINTED MEDIA

Gzim Xhaferri, Biljana Ivanovska

DIE ROLLE UND DIE FUNKTION DER DISKURSMARKER AM BEISPIEL
EINES YOUTUBE-INTERVIEWS

Gzim Xhaferri, Biljana Ivanovska

THE ROLE AND FUNCTION OF DISCOURSE MARKERS: EXAMPLES
FROM A YOUTUBE INTERVIEW



79

93

103

113

125

135

Milote Sadiku, Sadije Rexhepi

REALISIERUNGEN EMOTIVER SPRACHE IN FACEBOOK-
KOMMENTAREN

Milote Sadiku, Sadije Rexhepi

REALIZATIONS OF EMOTIVE LANGUAGE IN FACEBOOK COMMENTS

KHMKEBHOCT / LITERATURE

Caasuo KoBniockn

MAKEJJOHCKATA KHM)KEBHA KPUTHUKA OJ] XIX BEK 3A IEJIOTO HA
I'PUTOP ITPJIMYEB

Slavcho Koviloski

MACEDONIAN LITERARY CRITICISM FROM THE 19™ CENTURY OF
THE WORK OF GRIGOR PRLICHEV

Refide Sahin

KUZEY MAKEDONYA’'DA YAYIN YAPAN TURK COCUK DERGISI
“BAHCE”DEKI MAKEDON YAZARLARIN ESERLERI UZERINE BIR
BAKIS

Refide Sahin

REVIEW OF THE WORKS OF MACEDONIAN AUTHORS IN THE TURKISH
CHILDREN’S MAGAZINE “BAHCE” PUBLISHED IN NORTH MACEDONIA

Défrim Saliu, Avdi Visoka

LA RECEPTION DE CAMUS EN MACEDOINE
Défrim Saliu, Avdi Visoka

THE RECEPTION OF CAMUS IN MACEDONIA

KWVITYPA / CULTURE

Nurhayati Harahap, Dwi Widayati, Emma Marsella, Arwina Sufika, Latifah
Yusri Nasution, Putri Rahmadeni Sembiring

ILLUMINATION AND LITERATURE IN ANCIENT KARO SCRIPTURES
FOR SOUVENIR PRODUCT DESIGN: REVITALIZATION OF KARO LOCAL
WISDOM

Pinar Ulgen

ORTA CAG AVRUPASINDA KADIN MANASTIRLARINDA KADINLARIN
VARLIK MUCADELESI

Pmnar Ulgen

WOMEN’S STRUGGLE FOR EXISTENCE IN WOMEN’S MONASTERIES
IN MEDIEVAL EUROPE



145

157

169

181

191

201

213

225

JInguja KoBaueBa

EJIEMEHTAPHOTO TOJIKYBABE HA KOCMOCOT KAJ
I[NPETCOKPATOBLIUTE

Lidija Kovacheva

ELEMENTARY INTERPRETATION OF THE COSMOS BY PRE-SOCRATICS

Exarepuna Hamunuesa-Tonoposcka, Ilerap Hamuues
APXNTEKTOHCKATA ITPOAYKIIMJA HA APXUTEKTOT BOPUC AYTOB
BO ITEPUOJOT O/ 1921 1O 1940 TOAMHA BO I'PAJJOT CKOIIJE
Ekaterina Namicheva-Todorovska, Petar Namichev

THE ARCHITECTURAL PRODUCTION OF ARCHITECT BORIS DUTOV IN
THE PERIOD OF 1921-1940 IN THE CITY OF SKOPJE

METO/JUKA HA HACTABATA / TEACHING METHODOLOGY

Nina Daskalovska, Adrijana Hadzi-Nikolova, Natka Jankova Aladjozovska
FOREIGN LANGUAGE LISTENING ANXIETY IN HIGH SCHOOL AND
UNIVERSITY STUDENTS

Kamran Akhtar Siddiqui
EXPLORING THE CHALLENGES FOR UNDERGRADUATES IN LEARNING
ESSAY WRITING ONLINE DURING THE PANDEMIC: A CASE STUDY

Igor RiZnar
CHATGPT USAGE: A LINGUIST’S PERSPECTIVE

Mariya Leontik, Duygu Cagma

TURKCE DIL BILGIiSI OGRETIMINDE CAGDAS TURK SIIRININ
KULLANILMASI

Marija Leontik, Dujgu Cagma

TEACHING TURKISH GRAMMAR BY USING CONTEMPORARY TURKISH
POETRY TEXTS

Pirali Aliyev

HALK EDEBIYATI OGRETIMINDE OGRENCILERIN KAZANDIKLARI
DEGERLER VE BECERILER

Piral Alijev

VALUES AND SKILLS GAINED BY STUDENTS IN TEACHING FOLK
LITERATURE

Ema Kiristo, Jonida Bushi (Gjuzi)

WIRTSCHAFTSDEUTSCH IM GERMANISTIK-STUDIUM: CURRICULUM-
ENTWICKLUNG UND EINFUHRUNG IN DIE STUDIENINHALTE

Ema Kristo, Jonida Bushi (Gjuzi)

BUSINESS GERMAN IN GERMAN STUDIES PROGRAM: CURRICULUM
DESIGN AND INTRODUCTION TO STUDY CONTENT



IMPUKA3HU / BOOK REVIEWS

239 Tpajue CTameckn
3A HEKOJIKY OCOBEHOCTU HA PACKA3UTE BO ,,CKAPEO* HA
JAZIPAHKA BJIAZJOBA
Trajce Stameski
ABOUT SEVERAL FEATURES OF THE SHORT STORIES IN “SKARBO” BY
JADRANKA VLADOVA

247 MHWca Cnaxny, 3apuje Hypennnu
»EIBUCTEHIIUIAJIN3MOT BO POMAHUTE HA XAH-ITOJI CAPTP* O/
JE®PUM CAJINY
Isa Spahiu, Zarije Nuredini
“THE EXISTENTIALISM IN THE NOVELS OF JEAN-PAUL SARTRE” BY
DEFRIM SALIU

257 NOIATOK /APPENDIX

[TOBUK 3A OBJABYBAKBE TPY/IOBU
BO MEI'YHAPOJIHOTO HAYYHO CITUCAHHUE ,,[TAJTMMITCECT*

CALL FOR PAPERS
FOR THE INTERNATIONAL SCIENTIFIC JOURNAL “PALIMPSEST”



UDC 378.018.43.046-021.66:[616.98:578.834(549.1)
DOI: https://doi.org/10.46763/PALIM24917181s

Original research paper

EXPLORING THE CHALLENGES FOR UNDERGRADUATES IN
LEARNING ESSAY WRITING ONLINE DURING THE PANDEMIC: A
CASE STUDY

Kamran Akhtar Siddiqui
Sukkur IBA University, Pakistan
kamran.akhtar@iba-suk.edu.pk

Abstract: Writing is a very essential skill given that undergraduates have to write a
lot during their degree programs. An essay is one of the written products that students are
supposed to produce. Usually, students seek teachers’ help, peer assistance, and library aid
to master this skill of essay writing. However, due to COVID-19, students lost access to
all these benefits as this novel disease affected education, and all educational institutions
were closed around the world. Higher Education Commission (HEC) Pakistan instructed
the higher education institutes to switch to online mode of learning. Thus, universities
started online classes using different learning management systems. Since the online mode
of learning is practiced only in a few universities in Pakistan, it was pretty difficult for all
stakeholders (administration, teachers, and students) in other universities to switch to a new
mode of teaching and learning. This study explored the challenges undergraduates faced in
learning essay writing online during the pandemic. The data was collected through semi-
structured interviews which were conducted from six participants of essay writing class.
Thematic analysis of the data from purposively chosen participants revealed that lack of
and unfamiliarity with technological gadgets, unavailability of or poor internet, house
chore, attitude of family members, feedback (whether written or oral) from the teachers,
and limited interaction with peers or other resources hampered their learning in essay
writing class. The study will have implications for teachers and university administrators.
The study concludes with directions for future research.

Keywords: Essay writing;, challenges; undergraduates; online; COVID-19;
pandemic.

1. Introduction

Being a cognitive process (Jebreil, et al., 2015, p. 190), the productive skill
of writing requires other skills as well; these may include problem-solving and
critical thinking skills (Fareed, et al., 2016, p. 82). The process of gathering and
composing ideas results in the form of a product — a written document. Connelly
and Forsyth (2012) state that an essay is one of the most popular forms of academic
documents or assignments in higher education (p. 7). Oshima and Hogue (2006)
describe an essay as a piece of writing that is divided into numerous paragraphs (one
for each main point), beginning with the introductory paragraph and ending with
the concluding paragraph (p.17). Essay writing in English is a key component to
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assess students’ comprehension (Hale et al., 1995, p. 1). According to Redman and
Maples (2017), undergraduates have to read the questions, understand them, and
identify and organize information to draft a basic plan followed by multiple write-
ups (p. 14) of assignments or term papers for different courses. Further, this skill
gets improved over time through face-to-face teacher feedback (Ariyanti, 2016,
p. 266), peer feedback (Huisman, et al., 2018, p. 956), and access to numerous
university resources. However, as COVID-19 broke out, educational institutions
across the world were closed (Toquero, 2020, p. 1). As a result, students were
deprived of face-to-face interaction with teachers and peers, and they lost access
to libraries too.

The COVID-19 pandemic began in Wuhan, China, in December 2019 and
spread fast over the world within months. The pandemic had an impact on every
facet of life, including schooling. The global shutdown culminated in the lockdown
of educational institutions as the situation worsened (Khalil et al., 2020, p. 35).
Likewise, Ali (2020) reported that all educational activities in higher education
institutions in Pakistan came to a halt. In the given scenario, online learning
emerged to be the only mode of education everywhere. Therefore, all educational
institutions throughout the world chose to provide online learning materials for
students in all academic subjects using accessible technical resources (Kaur,
2020, p. 418). Following the rest of the world, the Higher Education Commission
(henceforth HEC) upon the instruction of the Federal Government of Pakistan
instructed the higher education institutes to switch to online mode of learning so
that students would not suffer due to unusual and uncertain circumstances (Ali,
2020, p. 1).

Benson (2002) defines online learning as “access to learning experiences
through the use of technology” (p. 443). Online learning has two types:
synchronous and asynchronous. According to Finkelstein (2006), synchronous
technology (e.g., audio-conferencing, videoconferencing, web chats, etc.) allows
for “live” contact between the instructor and the students, whereas asynchronous
technology including email, earlier video recording, discussion forums, etc. give
sender and receiver to review and interpret messages later (p. 30).

Despite the convenience online learning provides, the pandemic time
highlighted some of the challenges associated with online learning, particularly
in developing countries. In this regard, Zhaohui (2020) pointed out that the focus
was on “the transfer of educational content to the digital world and not specifically
on online teaching and delivery methods”. On the other hand, Zhong, R. (2020)
reported that lack of resources in academic institutions, insufficient access and
availability of the internet, and the lack of the latest technology affected students’
capacity to participate in online learning. Likewise, lack of proper interaction with
instructors was reported as another major concern associated with online learning.

Since the challenges were for all stakeholders, Mailizar et al. (2020)
suggested that students’ views should be investigated to explore the challenges
they face in online learning (p. 08). On that, Aboagye et al. (2021) surveyed the
challenges to Ghanaian university students in online learning during the pandemic.
The results revealed that accessibility issues were the most important issues for
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undergraduates followed by social issues, lecturer issues, and academic issues
(p. 1). In addition to this, Mahyoob (2020) surveyed 184 Saudi undergraduates
to evaluate their experiences in online learning. The results showed that learners
experienced technical, academic, and communication challenges (p. 351).

Since a significant deal of learning and teaching as well as administrative
activities of academic institutions are handled manually in Pakistan (Salam et
al., 2017, p. 171), it was a great challenge for academic institutions in Pakistan
to switch to online mode of learning. Farooq et al. (2020) studied the challenges
of online learning for medical students in Pakistan and found that lack of faculty
training and institutional support, internet connectivity issues, maintaining
student engagement, and online assessments were some of the challenges (p.
567). Another quantitative study (Anwar, et al., 2020, p. 52) conducted in the
Khyber Pakhtunkhwa province of Pakistan revealed that students faced barriers
and challenges like problems with technology, lack of training, low motivation,
resource constraints, and low computer literacy.

Although the above-cited studies have explored and highlighted challenges
for undergraduates, most of them are generic as they talk about online learning in
general. Moreover, most of the studies particularly in the context of Pakistan have
adopted a quantitative approach leaving a gap for a more in-depth exploration
of the phenomenon. Besides, challenges to students in ESL classrooms have
received very little attention in this regard. More importantly, the literature
seems to lack the voices of undergraduates who belonged to far-flung areas of a
developing country like Pakistan and were studying a writing course online for
the first time in their educational careers. Keeping in view that the students lacked
face-to-face support from teachers and peers and that they interacted first time
with online learning, their experiences became a significant topic of study. Given
these research gaps, this study aims to explore the challenges undergraduates of a
public sector university in Pakistan faced in learning essay writing online during
the Pandemic.

Research Question
What challenges did the undergraduates face in learning essay writing online
during the Pandemic?

Sub-questions

1. What were the technology-related difficulties for the undergraduates?

2. How were the conditions at the undergraduates’ homes for online
learning?

3. What were the problems related to communication with teachers and
peers?

2. Methodology

2.1. Context

The context for this research study is a public-sector university in Sukkur,
Pakistan. This university is different from other universities in the region based
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on its high-tech infrastructure and its novel merit-cum-need based scholarship
programs. Students who join the university through these scholarship programs for
their undergrad studies belong to far-flung areas of the whole country. When the
COVID-19 broke out, the students were supposed to leave hostels immediately.
Many of the students left their belongings such as laptops and books with the
hope that the situation would soon get better. Some of the students belonged to
areas where even the electricity was not provided by the government. In such a
scenario, studying online would have been a real challenge for those students.

When the HEC instructed universities to start online classes in March 2020,
the universities were free to use any mode — Zoom, Google Meet, or Microsoft
Teams. Zoom was used along with the university’s learning management system
(LMS) in the context of this study. The classes ran for consecutive three hours
— one course each day. So the students were engaged all six days a week. This
practice continued throughout the Spring 2020 semester.

Although the university provides state-of-the-art technological facilities to
students, they were unable to benefit from them because the campus was closed.
So, the students were on their own to use any means to attend classes. The
participants of this study used different resources to attend classes depending on
their socio-economic status. However, the university provided a certain amount to
students for subscribing to internet packages on their cellular phones.

2.2. Design

The design adopted for this research is a case study design because the
researcher wanted to explore in depth the challenges for undergraduates in
learning essay writing online during the pandemic. A case study, in the words of
Denscombe (2017), focuses on numerous “instances of a particular phenomenon
to provide an in-depth account of events, relationships, experiences, or processes
occurring in that particular instance”.

2.3. Participants

All the students studying the essay writing course online made up the
population of this study. However, using the purposive sampling method, only six
participants were chosen for the sake of this study. Purposive sampling allows the
researcher to select rich data-yielding cases (Taherdoost, 2016, p. 23). Regarding
sample, Duff (2018) states that a sample of three to six participants is sufficient
for a case study. The participants were six in number: two females and four
males. Both female students belonged to the Education department and the male
students came from the Business Administration department of the university. The
participants were coded as MB1, MB2, MB3, FE4, FES, and MB6. The male
participants were selected on the basis that they belonged to far-flung areas of the
country. The overall reason behind the selection of these participants was to get
rich data from the students having the least access to the outside world and slightly
strict or tough family conditions.
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2.4. Data Collection Tool

The main tool for data collection was semi-structured interviews. The
participants were contacted as the university opened at the end of September 2020
after the first and the most severe wave of COVID-19. After seeking their consent
and ensuring confidentiality, the researcher met the participants on separate days
one by one. The meetings were held in an open space and in compliance with
the precautionary instructions as laid out by the government and the university
administration.

The semi-structured interview guide consisted of two warm-up questions and
five core questions. The interviews were conducted after seeking consent from
the participants and ensuring confidentiality. According to Creswell and Creswell
(2017), semi-structured interviews allow researchers to shuffle their questions and
expand on predetermined areas. Semi-structured interviews were employed to get
deeper insights with the use of open-ended questions. The interviews were taken
in the national language Urdu or the regional language Sindhi. The interviews
were recorded using a smartphone. Later, they were translated and transcribed
manually.

2.5. Data Analysis

Thematic analysis technique was used to analyze the data. A six-step process
— coding, grouping the themes, displaying data, interpreting the findings, and
validating the results — suggested by Creswell and Creswell (2017) was used. In
the words of Maguire and Delahunt (2017), thematic analysis allows the researcher
to make meaning out of data based on recurring ideas

3. Findings

The findings of the study revealed six themes: technological gadgets, access
to the internet, house chores, and attitude of family members, feedback from
teachers, and limited interaction with peers & other resources. Each theme is
discussed below with the comments of the participants.

3.1. Technological gadgets:

Since the classes were online, students had to rely on technology to carry
on their studies. Although students faced challenges related to the availability of
resources, more pressing challenges were the use of learning management systems
(LMS), typing essays rather than writing them with hand.

For example, FE4 said,

“I had not used LMS before.... So, I often got confused in its use... once |
submitted an essay [compare & contrast] on some other assignment file [cause &
effect]”.

Another participant MB6 said,

“Writing essays by typing was a new thing and a little bit time-consuming
for us. As we were not used to it, it was quite hectic, especially for the new students
who had just started learning through technology”.
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These comments reflect that the students did not have enough experience
of the use of LMS even though the system existed in the university before the
pandemic. Besides, challenge with ‘typing’ essays indicates that they were used
to writing their essays manually and suddenly they had to switch to typing which
was challenging for many.

3.2. Access to the internet:

With regards to the internet, the availability of the internet, its access, and
poor bandwidth created problems for students. Moreover, costly mobile internet
packages were also a challenge because students needed to use certain applications
for activities.

For example, MB2 said,

“I lived in a village where the net connection was poor so I had to go 01 km
away to attend an essay discussion session”. Upon further inquiry, he said, “Sir
gave us recorded lectures to watch before class and we discussed the essay format
and sample in discussion session.”

MB6 said, “For example, at the time of the last assignment of compare and
contrast [essay], | was in the village and there was no 4G and Wi-Fi system, even
electricity was not there. So, it was very difficult for me to submit my assignment
and [ missed that and did not submit it on time”.

Participants’ comments point out one interesting thing that students were
given lectures before the class. This could have been a relief for students in a
way that they could watch them at their own pace and time. However, submitting
assignments on deadline was still a big challenge and students failed to do it on
time.

3.3. House chore:

This theme is interesting in the manner that the extended family culture or
small houses due to socio-economic conditions made students responsible for
doing house chores. They had to face familial challenges and deal with housework
while developing their essays.

For instance, FE4 said,

“When you are at home, you are always given something to do. I would cook
at home and sometimes my class would be at the same time. It was difficult to
manage lengthy written tasks and housework.”

MB32 said, “My family didn’t take care of COVID-19. My brothers worked
in fields and asked me to join them. Being youngest among all, I had to join them.
Sometimes, my tiredness affected my ideas for my essays”.

The last comment indicates that the people in rural areas were still engaged
in farming during the pandemic and the students were in a way ‘forced’ to work
there because of being at home.

3.4. Attitude of family members:

As mentioned earlier, some respondents were from backward areas where
education is not a priority so students faced challenges from their family members
too.
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MB2 said, “I would do my reading from my phone and submit essays
using Camscanner. Some of my family members would taunt me that I used my
smartphone the whole day and didn’t work with my brothers in the fields.”

MB3 highlighted, the issue of noise at home. “Once I had to do a short writing
task but it took me 2-3 hours as I couldn’t concentrate and had to start over again.”

3.5. Feedback from teacher:

Although participants reported that they received feedback from the teacher,
both written and oral, it didn’t work for them well because of various factors. The
first in this regard was ‘voice issue’.

Participant MB1 said,

“We also couldn’t get verbally explained feedback on our essay writing and
because of some kind of voice issue because of internet issue we couldn’t ask
questions properly”.

MB6 referred to the lack of one-on-one discussion due to a shortage of time
as the key factor behind feedback being ineffective for him.

“In online mode, the teacher uploaded the feedback and marks...I believe for
every piece of writing [ write, I should be guided but it is not possible in online
mode...talking with every student personally takes quite a lot of time and any
teacher can’t do that in just one day”.

3.6. Limited interaction with peers & other resources:

Participants’ comments exemplified the importance of peer assistance and
environment for improving writing skills. They believed that lack of interaction
influenced not only their writing skills but also their confidence as a writer.

FEA4 said, “Another challenge [for me] was that [ was unable to connect with
my friends to get tips and tactics for essay writing. Without being in a particular
environment ... it was more challenging to learn essay writing easily”.

MBI said, “In the physical classes we are surrounded by our friends and
classmates which gives us confidence and the teacher also supports us to write
more and more but in the online classes we won’t get motivation.”

4. Discussion

The study reveals that undergraduates faced challenges in English essay
writing during the pandemic, including technological gadgets, internet access,
house chores, family attitudes, teacher feedback, and limited peer interaction.

Regarding technological gadgets, the findings of this study point out that
the challenges are associated with having no laptop, low-quality smartphones,
and unfamiliarity with LMS and other applications for educational purposes.
Some of these findings corroborate other studies (Adnan & Anwar, 2020, p. 47;
Efriana, 2021, p. 42; Farrah & al-Bakry, 2020, p. 73) in the field. Another finding
of this study is about the unavailability of the Internet or its poor connection which
hampered educational activities during the pandemic. These findings are in line
with the findings of other studies in the literature (Aboagye et al., 2021, p. 4;
Efriana, 2021, p. 42; Nashruddin et al., 2020, p. 190). Likewise, students in this
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study reported to have faced challenges due to no peer (social) interaction. Such
issues have also been raised in the studies conducted by Adnan and Anwar (2020)
and Aboagye et al. (2021).

Apart from this, participants of the present study stated that the attitude of
their family members towards their (students’) learning during the pandemic was
challenging. Although a similar finding can be seen in the study of Aboagye et
al. (2021) where parents and students were more concerned about necessities
than education the points highlighted in this study are significant findings of the
study. It is because they reflect the typical house environment of eastern countries
where a combined family system still exists and people live in small spaces
together. Naturally, students, particularly females, in eastern contexts became
more responsible for house chores when utmost care and hygiene were required
to combat COVID-19. The most important finding of this study is the insights on
teacher feedback from the participants of the study. The views suggested that the
participants received oral as well as written feedback. However, some of them
faced problems in understanding it because of lengthy or unclear comments or
they couldn’t listen to oral feedback due to poor connectivity issues.

Although the majority of the issues found in the study are common in third-
world countries like Pakistan, their significance increase manifold in the wake of
COVID-19 pandemic. For instance, on the one hand, teaching standards and the
national curriculum in Pakistan require teachers to use information communication
technologies (Butt et.al., 2020, p. 343) and on the other hand, the classrooms are
full of the digital divide as most students lack access to technology. Students lack
the financial and educational resources necessary to advance their technological
literacy (Jamil, 2021, p. 01). Moreover, students’ presence at home blurred their
socio-cultural and academic roles. Girls remained occupied with house chores
and boys helped with any economic activity to supplement the family’s income.
This softening of boundaries between different roles demanded greater time-
management, communication, and problem-solving skills which must have
increased the burden on students. Salimi et al. (2023) also stated that this situation
impacted college students’ mental health, particularly in adapting to a virtual
learning environment and dealing with socio-economic uncertainties. Additionally,
despite teachers’ best efforts to provide one-to-one feedback to students, the lack
of face-to-face interaction and communication between instructors and students
created obstacles for students in online learning. A possible reason might be the
lack of online assessment practices in universities (Akram et al., 2021, p.273).

5. Conclusion and Future Directions

To conclude, this study explored the challenges undergraduates faced in
learning essay writing online during the Pandemic. The data collected through
semi-structured interviews from six participants in essay writing class revealed
that while studying English essay writing during the pandemic undergraduates
experienced challenges related to technological gadgets, access to the internet,
house chores, attitude of family members, feedback from the teacher, and limited
interaction with peers and other resources. Although many of the findings add
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to the existing literature on the field, the themes of attitudes of family members,
house chores, and feedback from the teacher are key contributions of the study.
This study only looked at the viewpoints of students. Future research could
include all other actors involved in the teaching—learning process to broaden
the sample. To get a full picture of the problem, researchers could look into the
perspectives and experiences of teachers. Future research may uncover teacher-
related characteristics that influence students’ online learning experiences. Also,
students’ age, gender, and degree programs can be looked at in connection to the
specific issues and methods they face.
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