YHI/IBEI';?;MTET “TOIIE IETYEB - II'TYTI
. OUIONIOMKI GAKYITET

-,;.-;‘ﬁ. i I'VHARQD,HO ancAHME 3A nwﬁ
x KEBHU 1 KYJITYPONOLKYN UC

=] A\I* IM P-

PALMK;'VOL 9, NO 18, STIP, 2024 : <«

ron. IxX, 6P. 18 VOL. IX, NO 18
WITWUMN, 2024 STIP, 2024



ITAJINMIICECT

MefyHapoaHO cycaHye 3a TMHTBUCTUYKY, KHIDKEBHU
M KYITYPOTOIIKH ICTPAKyBamba

PALIMPSEST

International Journal for Linguistic, Literary
and Cultural Research

Ton. 9, bp. 18 Vol. 9, No 18
ITumn, 2024 Stip, 2024

PALMK, VOL 9, NO 18, STIP, 2024
DOI: https://doi.org/10.46763/PALIM24918



MMAJIMMIICECT
MeryHapoaHO CIIMCaHKE 3a JMHIBUCTUYKH, KHIKEBHU
1 KYJITYPOJIOIIKH HCTPAXKyBamba

HU3JABA
Yausepsurer ,,l omie [emues, Gunonomkn dhakynret, LLtun

INTABEH U OJAI'OBOPEH YPEJJHUK
Panko MnaneHockn

YPEAYBAYKH OABOP

Buxrop ®punman, Yausepsutet Bo Unkaro, CAJ|

Tone bemues, Yausepsurer ,,l orie [emues, Makenonuja

Hwuna Jlackanoscka, YauBep3urer ,,[ ore Jlenues®, Makenonuja

Ana llemken, Yausepsurer JlomoHocoB, Pycka deneparnyja

Onra [Taakuaa, HBO MakenoHckn KynTypeH 1ieHTap, Pycka deneparyja
Actpun Cumone XiyOuk, YauBep3ureT ,,Kpan Muxaun [, Pomannja
Anmnaa Auzapea Jlparoecky Ypiuka, YauBepsurert ,,Kpam Muxawn [, Pomanuja
Cynuana Tykcap, YauBep3surer ,,Jypaj Jloopumna“ Bo [1yma, XpBarcka
Cama BojkoBuk, YHuBep3uTeT Bo 3arped, XpBarcka

[Hanmop Yernenu, Yausep3utet Bo [lanonmja, Yarapuja

EBa byc, YauBepautet Bo Ilanonuja, Yarapuja

Xycejur 030aj, Yausepautet ['a3u, Penyonuka Typiuja

O3typk Emuporiy, Yauep3utet Bo Bapiuasa, [Toncka

Enena Jlapananoa, Yausepsurert ,,CB. Kimmment Oxpunckn®, Pemyonuka byrapuja
Wna Xpucrosa, Yausep3utet ,,CB. Knmument Oxpuacku‘, Penyonuka byrapuja
[Jozed [lonnax, Hanponanen HHCTUTYT 3a TexHOJOTHja, MHAM]ja
Carxapaj Benkarecan, Harmonanen nHCTHTYT 3a TexHoONOTHja, MHIMja
ITerap Ilenna, Yuusepsurer Bo bama Jlyka, bocHa n Xepuerosuna
Hanuno Kanaco, Yausepsuret Bo bamwa Jlyka, bocHa n Xepuerosuna
Mera Jlax, YauBepauteT Bo JbyOsbana, PerryOnmka CnoBenuja

Hamura Cyomoto, Yauep3utet Bo JbyOsrana, Penyonuka CioBenuja
Amna Ilenmnuep-Canues, Yausepsurer Bo Horuaram, Bennka bputanuja
Majkn I'punn, Yuusepsurer Bo Horunram, Benuka bpuranuja

Tatjana ['ypun, Yausepsurer Bo Hosu Can, Perryonmka Cpouja

Huana [TomoBuk, Yausepsuret Bo Hou Can, Perryommka Cpouja

Kan ITorr Mejep, Yuusep3uter Bo CtpazOyp, Penmyonuka @pannuja

’Kan Mapk Bepkpys, YauBep3uter Bo Aptya, Perryonuka ®panrmja
Peryna bycun, 1lIBajmapuja

Harane ®uopero, Yausepsurert Bo Ilepymna, UTanmja

Omusep XepOct, YHHBep3uTeT Bo Byproypr, ['epmannja

[Maxunaa E3at, Yausepsurer Bo Kaupo, Eruner

[lynujan Yen, Yausepautet Kyptun, ABcTpanuja



PALIMPSEST
International Journal for Linguistic, Literary
and Cultural Research

PUBLISHED BY
Goce Delchev University, Faculty of Philology, Stip

EDITOR-IN-CHIEF
Ranko Mladenoski

EDITORIAL BOARD

Victor Friedman, University of Chicago, USA

Tole Belcev, Goce Delchev University, Macedonia

Nina Daskalovska, Goce Delchev University, Macedonia

Alla Sheshken, Lomonosov Moskow State University, Russian Federation
Olga Pankina, NGO Macedonian Cultural Centre, Russian Federation
Astrid Simone Hlubik, King Michael I University, Romania

Alina Andreea Dragoescu Urlica, King Michael I University, Romania
Suncana Tuksar, Juraj Dobrila University of Pula, Croatia

Sasa Vojkovi¢, University of Zagreb, Croatia

Sandor Czegledi, University of Pannonia, Hungary

Eva Bis, University of Pannonia, Hungary

Husejin Ozbaj, GAZI University, Republic of Turkey

Oztiirk Emiroglu, University of Warsaw, Poland

Elena Daradanova, Sofia University “St. Kliment Ohridski”, Republic of Bulgaria
Ina Hristova, Sofia University “St. Kliment Ohridski”, Republic of Bulgaria
Joseph Ponniah, National Institute of Technology, India

Sathyaraj Venkatesan, National Institute of Technology, India

Petar Penda, University of Banja Luka, Bosnia and Herzegovina
Danilo Capasso, University of Banja Luka, Bosnia and Herzegovina
Meta Lah, University of Ljubljana, Republic of Slovenia

Namita Subiotto, University of Ljubljana, Republic of Slovenia

Ana Pellicer Sanchez, The University of Nottingham, United Kingdom
Michael Greaney, Lancaster University, United Kingdom

Tatjana Durin, University of Novi Sad, Republic of Serbia

Diana Popovic, University of Novi Sad, Republic of Serbia

Jean-Paul Meyer, University of Strasbourg, French Republic
Jean-Marc Vercruysse, Artois University, French Republic

Regula Busin, Switzerland

Natale Fioretto, University of Perugia, Italy

Oliver Herbst, University of Wurzburg, Germany

Chahinda Ezzat, Cairo University, Egypt

Julian Chen, Curtin University, Australia



PEJAKIIUCKHU COBET

Jlycu KapanukonoBa-HouopoBcka
Tone benuen

Huna JlackamnoBcka

bunjana MBanoBcka

CaeTnaHa JakuMOBCKa

Mapuja JleoHTHK

JoBana Kapanuknk JocumoBcka
Harka JankoBa-Anaro3oBcka

JASUYHO YPE/1YBAILE

Panko MmaneHOCKH (MaKeIOHCKH ja3HK)

Becna [IpogaHoBcka (aHIIIMCKH ja3HK)

Tone bemde (pycku ja3uk)

bunjana MBaHoBCKa (TepMaHCKH ja3HK)

Mapuja JIeoHTHK (TypCKH ja3uK)

Caernnana JakumoBcKka ((hpaHIyCKH ja3uK)

Joana Kapanukuk JocumMoBcKa (MTaIMjaHCKH ja3HK)

TEXHUYKU YPE/ITHUK
Cnase Jumutpos

AIPECA

[MAJIMMIICECT
PEAAKLIMCKHN COBET
dunonowmwku GaxkyaTer

ya. ,,Kpcte Mucupkos* 6p. 10-A
. ¢ax 201

MK-2000 HItun

http://js.ugd.edu.mk/index/PAL

MerfyHapoIHOTO HAy4HO criucaHue ,,[lanummncect® n3nerysa qBamnaTi rOJUIIHO BO
revaTeHa M BO elIeKTpoHCKa (popMa Ha rmoceOHa BeO-CTpaHUIlA Ha BEO-TIOPTAIIOT
Ha YHUuBep3uTeTor ,,l ote Jemues* Bo Lltun: http://js.ugd.edu.mk/index.php/PAL

TpynoBuTe Bo CIMCaHUETO ce 00jaByBaaT Ha CIICIHHUTE ja3HIM: MAKEJOHCKH ja3UK,
AHTIIMCKH ja3WK, TEPMaHCKHU ja3HK, GPAHILyCKH ja3uK, PYCKH ja3HK, TYPCKH ja3uK

Y UTAIINjaHCKH ja3uK.
TpynoBuTe ce perieH3upaar.



EDITORIAL COUNCIL

Lusi Karanikolova-Chochorovska
Tole Belcev

Nina Daskalovska

Biljana Ivanovska

Svetlana Jakimovska

Marija Leontik

Jovana Karanikik Josimovska
Natka Jankova-Alagjozovska

LANGUAGE EDITORS

Ranko Mladenoski (Macedonian language)
Vesna Prodanovska (English language)

Tole Belcev (Russian language)

Biljana Ivanovska (German language)

Marija Leontik (Turkish language)

Svetlana Jakimovska (French language)

Jovana Karanikik Josimovska (Italian language)

TECHNICAL EDITOR
Slave Dimitrov

ADDRESS
PALIMPSEST
EDITORIAL COUNCIL
Faculty of Philology
Krste Misirkov 10-A
P.O. Box 201

MK-2000, Stip

http://js.ugd.edu.mk/index/PAL

The International Scientific Journal “Palimpsest” is issued twice a year in printed
form and online at the following website of the web portal of Goce Delcev
University in Stip: http:/js.ugd.edu.mk/index.php/PAL

Papers can be submitted and published in the following languages: Macedonian,
English, German, French, Russian, Turkish and Italian language.

All papers are peer-reviewed.







11

15

27

39

51

61

COAPXKHUHA / TABLE OF CONTENTS

HNPEATIOBOP

Actpun CumoHne XiyOuk, 4ieH Ha YperyBaukuoT og0op Ha ,,Ilanummncect™
FOREWORD

Astrid Simone Hlubik, member of the Editorial Board of “Palimpsest”

JABUK / LANGUAGE

Jan Holes

QUELQUES OBSERVATIONS SUR LES

NEOLOGISMES TERMINOLOGIQUES FRANCAIS CONTENANT CYBER-
Jan Hole$

SOME OBSERVATIONS ON FRENCH TERMINOLOGICAL NEOLOGISMS
CONTAINING CYBER-

Nadica Negrievska

UN QUADRO GENERALE DEL VOCABOLARIO CALCISTICO ITALIANO
E LA SUA APPLICAZIONE NELL’INSEGNAMENTO DELLA LINGUA
ITALIANA COME LINGUA STRANIERA

Nadica Negrievska

AN OVERVIEW OF ITALIAN FOOTBALL LEXICON AND ITS ROLE IN
TEACHING ITALIAN AS A FOREIGN LANGUAGE

Doris Sava

AGITATION GEGEN IMPFUNGEN. METAPHORISCHE KONZEPTUALI-
SIERUNGEN DER IMPFFEINDLICHKEIT IN BLOG-KOMMENTAREN AUS
DEM STANDARD (2021)

Doris Sava

AGITATION AGAINST VACCINATION. METAPHORICAL CONCEPTUALI-
ZATIONS OF VACCINE HOSTILITY IN BLOG COMMENTS FROM THE
STANDARD (2021)

Ferdi Giizel

ESKI TURKCE ARKA- “ARAMAK...” FIILI VE ANLAM ALANI UZERINE
NOTLAR

Ferdi Giizel

NOTES ON THE OLD TURKISH VERB ARKA- “TO SEEK...” AND ITS
SEMANTIC FIELD

Buousiera Janymesa, Mapuja CtojaHocka

OBPAKABETO U MAKEJIOHCKHOT POJOBO UYBCTBUTEJIEH JA3UK
Violeta Janusheva, Marija Stojanoska

ADDRESSING AND MACEDONIAN GENDER SENSITIVE LANGUAGE



71

83

95

105

117

127

137

Eréza Rushiti
AMERICAN VS. BRITISH ENGLISH: A STUDY OF GRAMMATICAL,
VOCABULARY, AND SPELLING DIFFERENCES

KHUKEBHOCT / LITERATURE

Mapuja Fopruesa-/Iumosa

HN3 LIYMUTE HA UCTOPUJATA CO ABOTJIEJOT HA ®UKIIMIJATA
Marija Gjorgjieva-Dimova

THROUGH THE FORESTS OF HISTORY WITH THE BINOCULARS OF
FICTION

Becna Ko:xkunkoBa

OTCYTHOTO U TYI'OTO BO 3EMJATA HA BETAJILIUTE

Vesna Kozhinkova

THE ABSENT AND THE OTHER IN THE LAND OF THE REFUGEES

Co¢uja UBanoBa, Panko MianeHocku

CUMHOHUMHUTE JIMKOBHU CO AKTAHTHA ®YHKIUWJA HA
[NOMOUIIHUII BO MAKEJIOHCKATA JIPAMA O/l ITPBATA TTIOJIOBMHA
HA 20 BEK

Sofija Ivanova, Ranko Mladenoski

THE SYNONYMOUS CHARACTERS WITH THE ACTING FUNCTION OF
HELPERS IN THE MACEDONIAN DRAMA FROM THE FIRST HALF OF
THE 20™ CENTURY

Serife Seher Erol Caliskan

KUZEY MAKEDONYA TURKLERINDE OLAGANUSTU INANCLAR ve
BUNA BAGLI OLARAK ORTAYA CIKAN UYGULAMALAR

Serife Seher Erol Caliskan

EXTRAORDINARY BELIEFS IN THE TURKS OF NORTH MACEDONIA
AND THE PRACTICES THAT ARISE RELATED TO THEM

Miige Bayraktar

BARTIN EPCILER KOYU “SUKIZI” MEMORATININ HALKIN YASAYISINA
ETKISI

Miige Bayraktar

BARTIN EPCILER VILLAGE “SU KIZI” MEMORAT’S INFLUENCE ON
THE LOCAL WAY OF LIFE

Petek Ersoy Inci

[ZMIR’DE YASAYAN MAKEDONYALIGOCMENLERDE CEYiZ GELENEGI
VE DONUSUMU

Petek Ersoy Inci

DOWRY TRADITION AND TRANSFORMATION IN MACEDONIAN
IMMIGRANTS LIVING IN IZMIR



149

159

173

185

197

209

221

233

Luisa Emanuele

CHRISTIANA DE CALDAS BRITO: TRA SAUDADE E ARTE DEL ROVESCIO
Luisa Emanuele

CHRISTIANA DE CALDAS BRITO: BETWEEN SAUDADE AND REVERSE
ART

Valbona Kalo
DIALOGUE THROUGH BALLADS: CONSTRUCTING MEANING IN
BALKAN ORAL TRADITION

KWVITYPA / CULTURE

Ekaterina Namicheva-Todorovska, Petar Namichev,
Aleksandra Jovanovska Hnida
RETEX AND GUERILLA DESIGN AS PROMOTERS OF SUSTAINABILITY

METOAUKA HA HACTABATA / TEACHING METHODOLOGY

Blagojka Zdravkovska-Adamova, Suada A. Dzogovic, Aleksandra P. Taneska
APPLICATION OF STANDARDS-BASED ASSESSMENT FOR CRITICAL
THINKING SKILLS DURING LANGUAGE ACQUISITION

Branka Grivcevska

GLIASPETTI GRAMMATICALINEIMANUALIDIITALIANOLS, LIVELLO
B1 IN USO NELLE SCUOLE SUPERIORI NELLA MACEDONIA DEL NORD
Branka Grivéevska

GRAMMATICAL ASPECTS IN ITALIAN L2 TEXTBOOKS, LEVEL BI,
USED IN HIGH SCHOOLS IN NORTH MACEDONIA

Afrim Aliti, Brikena Xhaferi
EFL STUDENTS’ ATTITUDES TOWARD THE USE OF PODCASTS AS A
LANGUAGE LEARNING MEDIUM TO INCREASE LEARNING INTEREST

Marisa Janku, Livia Xhango

INTERKULTURELLE KOMMUNIKATION IM  DAF-UNTERRICHT:
EVALUATION UND SELBSTREFLEXION EINER INTERKULTURELLEN
UNTERRICHTSSEQUENZ

Marisa Janku, Livia Xhango

INTERCULTURAL COMMUNICATION IN GERMAN  LESSON:
EVALUATION AND SELF-REFLECTION ON AN INTERCULTURAL
TEACHING SEQUENCE

Admira Nushi, Daniel Leka
INTERKULTURELLE DIDAKTIK MIT FEDERICO GARCIA LORCAS
POESIE: PRAKTISCHE ANWENDUNGEN IM UNTERRICHT



247

255

265

Admira Nushi, Daniel Leka
INTERCULTURAL DIDACTICS IN THE POETRY OF FEDERICO GARCIA
LORCA: PRACTICAL APPLICATION IN THE CLASSROOM

IMPUKA3HU / BOOK REVIEWS

Mapuja I'pxoBa-beanep

BOKABVYJIAPOT — HAJBAXXHATA U1 HAJTELIKATA 3AJAYA IIPU
YCBOJYBABE HA CTPAHCKHNOT JA3UK

Marija Grkova-Beader

VOCABULARY — THE MOST IMPORTANT AND MOST DIFFICULT TASK
IN LEARNING A FOREIGN LANGUAGE

Kalina Maleska

ECOCRITICISM: EXPLORING THE NON-HUMAN WORLD IN
AVRAMOVSKA’S NOVEL BO/[HHU TEJIA

JOJATOK / APPENDIX

[IOBUK 3A OBJABYBAE TPYIOBU
BO MEI'VHAPOJHOTO HAYVYHO CITMCAHUE , ITAJIMUMIICECT*

CALL FOR PAPERS
FOR THE INTERNATIONAL SCIENTIFIC JOURNAL “PALIMPSEST”



UDC 37.091.279.7:159.955.5.019.4
DOI: https://doi.org/10.46763/PALIM24918185za

Original research paper

APPLICATION OF STANDARDS-BASED ASSESSMENT FOR
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Abstract: Critical thinking, a fundamental cognitive process, is recognized as pivotal
across various domains of human endeavor. Employers prioritize this competency due to
its indispensable role in comprehending challenges, exploring opportunities, and making
informed decisions within contemporary competitive environments. Consequently,
this study employs a mixed-methods approach, combining qualitative and quantitative
methodologies to underscore the necessity of integrating standards-based assessment
methodologies to evaluate critical thinking skills within language acquisition. Emphasizing
this imperative during curriculum design and implementation is crucial, necessitating
delineating effective strategies to incentivize students to enhance these proficiencies. As
seasoned educators, we recognize the profound significance and applicability of critical
thinking across disciplines, hence integrating activities to foster diverse facets of critical
thinking within our instructional frameworks. This paper presents the outcomes of
analyzing standards-based assessments about critical thinking skills in the domain of the
Macedonian language for professional purposes during the academic year 2022/2023 at
the South East European University in the Republic of Macedonia. Mastery of these skills
is imperative for students to grasp the conceptual underpinnings of their academic pursuits,
thereby equipping them for their forthcoming professional endeavors. However, educators
consistently grapple with students’ deficiencies in these competencies, with fostering
critical thinking emerging as a primary pedagogical challenge. Our research findings
affirm a significant correlation that is heightened awareness among students regarding
the significance of critical thinking correlates positively with increased dedication toward
solving pertinent tasks conducive to advancing these cognitive abilities.

Keywords: critical thinking skills; standards-based assessment; language
acquisition;, Macedonian language.
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INTRODUCTION

The concept of critical thinking' in the modern educational concept has
a key and significant role in the teaching and learning process. It includes the
expression of attitudes and perceptions that are formed through critical evaluation
of information and different ways of expressing it, while a person who thinks
critically can accept or agree with the ideas and attitudes of others. Critical
thinking emerges prominently when a problem needs to be solved, so each person
should be able to make decisions independently of others, employing essential
critical thinking skills.

At the same time, it is important to emphasize that having one’s point of view
as part of critical thinking in no case means arrogance, humiliation, dominance,
power, or a clash of views. On the contrary, it means having a reasoned personal
position, which may differ from the perceptions of other people. “The core aspects
of systems thinking are gaining a bigger picture (going up a level of abstraction)
and appreciating other people’s perspectives.” (Chapman, 2004). According to
Fisher (2011), critical thinking is a form of evaluative thought that incorporates
both critique and creativity, focusing specifically on assessing the quality of
reasoning or arguments that support a belief or a course of action.

Furthermore, critical thinking ranks at the top of the core competencies
required by employers because they are necessary to understand challenges,
explore opportunities, and make appropriate and precise decisions in a new
competitive environment. It is an essential issue both in the educational process
and in modern educational reforms. In this context, encouraging students to think
critically is a key challenge for university professors. Mastering these skills
helps students understand what they are learning, preparing them for their future
professional work.

Above all, the starting point is paramount, with students grasping the
importance of developing these skills that will enable them to properly analyze
data, evaluate arguments, and draw appropriate conclusions. At the same time,
the entire process of critical thinking implies the inclusion and application
of thought processes for incorporating previous knowledge and experiences.
Furthermore, students need to master these skills but also to ensure that they can
use them in their assignments and projects during their studies, and further, during
their employment, as a final goal. Therefore, our primary intention, especially
emphasized in the curricula of the subjects we teach, is the acquired skills for
students to apply in their further career path because: “developing critical thinking
together with language skills activates study potential, refines key competencies
for both study and job performance, and reflects the needs for modernization and
optimizing teaching methods at the tertiary level” (Sieglova, 2017:189).

! Which according to Haber (2020) is "a type of thinking with characteristics distinct from general
intelligence or intellectual virtues such as thoughtfulness and wisdom.”
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LITERATURE REVIEW

Defining the term critical thinking is complicated because it covers complex
activities. On the other hand, there are numerous definitions and ways to
measure critical thinking. This diversity can make it challenging for researchers
and educators to agree on the essential elements of effective critical thinking,
potentially hindering their ability to develop a cohesive theoretical framework for
teaching these skills effectively (Dwyer et al., 2011).

It is our belief that the precise definition of this term is stated by Facione
(2011) as follows: “we understand critical thinking to be a purposeful, self-
regulatory judgment which results in interpretation, analysis, evaluation, and
inference, as well as an explanation of the evidential, conceptual, methodological,
criteriological, or contextual considerations upon which that judgment is based”
(p.26). Therefore, it is very important to stress that critical thinking allows the
individual to deal with reality in a reasonable, mature, and independent way
(Lipmann, 1991). In our opinion, critical thinking is a complex concept and the
development of critical thinking skills is extremely important special attention
should be paid to it during the lectures, especially to the development of the ability:
(1) to analyze the information objectively and (2) to make a reasoned judgment.?

With regard to the concept of critical thinking within the educational process,
critical thinking has long been considered an effective educational technique
(Roberts-Cady, 2008). It is a term used by educators to describe those forms of
learning, thinking, and analysis that go beyond memorization and simple reference
to information and facts. As critical thinking revolves around intellectual abilities,
its concept, and its stimulation should be well thought out in the educational
process, especially during the studies when the person achieves the necessary
intellectual maturity.

Furthermore, many authors state that effective teaching can significantly
enhance students’ capacity for critical thinking (Ellis, 2001; Yang & Chun, 2009).
For that reason, it is a central concept in modern higher education reforms in which
educational institutions are required to put more emphasis on critical thinking
skills that, on the one hand, are used in all scientific fields, and on the other hand,
students can apply them in all educational, professional and social aspects of their
living, that is, they will enable students to successfully walk and progress in the
modern world, and “a crucial goal of Higher Education is to support students in
developing their ability to think critically.” (Horvath and Forte, 2011)

These 21st-century skills also improve an individual’s flexibility which
means that students who acquire them during the educational process will be able
to think in a way that accepts different attitudes and opinions. In addition, they
will also be able to quickly perceive the constant changes in all spheres of life,
adapt to them, and be abreast of developments relevant to their field of research.
This means that the concept of critical thinking does not imply unique knowledge,

2 Our analysis of the development of critical thinking during the Covid-19 pandemic is presented
in the paper “Development of critical thinking skills for Macedonian Language for Professional
Purposes 2 during the online teaching period” published in 2020.
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but much deeper and broader abilities through which the acquired knowledge
will be analyzed, evaluated, understood, and connected with other cognizance.
Thinking skills are seen as crucial for educated people to cope with a rapidly
changing world.

Many educators and researchers argue that specific knowledge will not be as
important to the workers and citizens of tomorrow as the ability to learn and make
sense of new information. On the other hand, a lack of ability to think clearly, or
what experts refer to as a “cognitive error” is a systematic deviation from logical,
optimal, rational, reasonable thinking and behavior (Dobelli, 2013). This so-
called error can be overcome through techniques that lead to the development of
useful mental skills, and critical thinking has been determined as one of the most
important cognitive skills.

At the same time, great attention should be paid to the students’ deficiencies
concerning these skills, as well as to the appropriate approaches to overcome
them. Namely, students face problems when they have to apply these skills in their
assignments. On the other hand, professors are aware of the importance of critical
thinking, but they are also aware of students’ weaknesses.

Digital skills and critical thinking skills are mandatory skills specified by
EU member state employers that every student should acquire during their studies
because, regardless of their professional field, they are crucial for effective and
efficient work.

Atthe same time, students master digital skills faster, but university professors
face significant problems when it comes to applying critical thinking skills. It is a
serious matter that should be given a lot of attention during studies.

The importance of critical thinking stems from the fact that it is a general
ability. However, it improves language and presentation skills to accurately and
systematically present information and knowledge. In that direction, the language
learning curricula should clearly define the critical thinking skills to which
attention will be paid within the subject, the exercises through which it will be
realized, as well as the evaluation method.

It is especially important to establish intellectual standards based on which
this assessment will be conducted. They should be explicit, clear, and unambiguous
not only for those who teach and assess but equally important to be understood
by students. Evaluating these skills is an extremely important issue, and ,,students
and teachers are important partners in the assessment process because teachers
can help students to understand assessment and grading criteria and students can
help teachers to create the most appropriate criteria according to their needs*
(Taneska & Zdravkovska-Adamova, 2018: 481). In this context we will mention
the standards specified by Paul (1995) (Table 1):
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Table 1. Intellectual standards that apply to thinking in every subject (Paul, 1995)

Thinking that is Vs Thinking that is
Clear Vs Unclear
Precise Vs Imprecise
Specific Vs Vague
Accurate Vs Inaccurate
Relevant Vs Irrelevant
Plausible Vs Implausible
Consistent Vs Inconsistent
Logical Vs Illogical

Deep Vs Superficial
Broad Vs Narrow
Complete Vs Incomplete
Significant Vs Trivial
Adequate (for purpose) Vs Inadequate

Fair Vs Biased or One-Sided

Previous studies related the the present study are those from Paul and Elder’s
conducted in 2008. This guide provides a strong framework for integrating critical
thinking into language acquisition. Through the application of these elements
according to intellectual standards, educators can design curricula and activities
that not only teach language but also develop essential critical thinking skills. This
approach ensures that students become proficient in the language and enable them
for effective and logical communication.

Furthermore, Ennis, who is a prominent figure in the field of critical thinking,
(1993) in his paper explored different methodologies for evaluating critical
thinking skills. His work is very important because it highlights the significance
of integrating critical thinking assessments into educational curricula to ensure
that students develop the ability to analyze, evaluate, and create logical arguments
across disciplines, including language acquisition. Based on his recommendations,
educators can design language acquisition curricula that not only teach linguistic
proficiency but also develop students’ abilities to think critically. This integrated
approach ensures that language learners are prepared to use their language skills
effectively in real-world contexts, where critical thinking is essential.

RESEARCH METHODOLOGY

The present study employs a mixed-methods approach, integrating both
qualitative and quantitative methodologies, to comprehensively assess the critical
thinking proficiencies of students at the South East European University during the
academic year 2022/2023. The Macedonian language is a curriculum requirement
for all students whose Macedonian is not their native language.

Participants

The study involved a cohort of students enrolled in the Macedonian Language
for Professional Purposes (MLPP) course. The cohort comprised 75 students, with
49 students from Skopje and 26 students from Tetovo. The student population was
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diverse, primarily consisting of Albanian nationality (approximately 90%), with
the remainder including Turks, Bosnians, and other ethnic groups. Students attend
two classes per week, ensuring regular and consistent language practice. This
structure facilitated continuous learning and allowed students to progressively
build their language skills. The course spanned the first two semesters of the
students’ studies, integrating language learning into the early stages of their
academic journey.

Instruments

Quantitative data were obtained through a structured survey administered
to the participants of this research. This quantitative methodology facilitated the
collection of numerical data concerning students’ performance in predefined critical
thinking exercises, enabling subsequent statistical analysis and representation of
the acquired results. The second instrument was a meticulous examinations and
descriptions of the critical thinking tasks delineated within the MLPP curriculum.
This qualitative approach entailed systematic documentation and analysis of
students’ responses to the assigned tasks, allowing for a nuanced understanding
of the cognitive processes and reasoning strategies employed by the participants.

Procedure

The amalgamation of both quantitative and qualitative methodologies
facilitated a comprehensive exploration of the multifaceted nature of critical
thinking among MLPP students. While the quantitative component provided
numerical insights into the prevalence and distribution of critical thinking skills
within the cohort, the qualitative component offered in-depth insights into the
qualitative aspects of students’ critical thinking abilities, including the rationale
behind their responses and the effectiveness of instructional interventions. This
hybrid methodological approach not only facilitated a thorough examination of
critical thinking skills among MLPP students but also ensured the convergence
and cross-validation of findings, thereby enhancing the validity and reliability of
the study outcomes.

It should be emphasized that in this paper we aimed to cover and describe

4 different types of critical thinking that are useful to them during the period
of language acquisition, based on the stated evaluation standards. Namely, we
worked according to the following procedure:

— In the curriculum for MLPP, for each different critical thinking skill, an
appropriate activity and criteria for its evaluation are specified. During
the evaluation of the activities, out of a total of 10%, half, that is, 5%,
was for exactly determined evaluation intellectual standards from Table
1. Additionally, students were informed about which standards would be
pivotal for each respective task.

— Particular attention was paid to giving students clear instructions for each
task separately, through explanations on Google Classroom. A deadline
of 1 week was set for the completion of the activity. Exercises that were
sent after the deadline were not taken into consideration.
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RESULTS

The curriculum for the subject Macedonian language for professional
purposes clearly shows the activities that will be used to develop the different
types of critical thinking — analysis, application of established standards, access to
information, and logical reasoning — as well as the way of evaluating these skills
based on the mentioned standards.

Analysis is one of the key skills for developing critical thinking. To improve
analysis skills, it was very important for students to get clear directions and
instructions, but also to become aware of their importance.

The activity for the development of this skill is related to the enrichment of
the professional vocabulary. Namely, the students from each faculty were shown
an appropriate law on the Macedonian language from which they will individually
have to choose professional words through a common shared dictionary (Google
Sheets).

Enriching the personal and professional vocabulary (Macedonian—Albanian)
is one of the objectives of the subject specified in the curriculum. We were aware
of the challenges we would face with this activity, knowing that the first thing to
emphasize to students is that a rich professional vocabulary will greatly facilitate
communication throughout their future careers. With that, we wanted to direct
the students not to use the words they already know but to direct their attention
to the possibility of finding, adopting, and applying new professional terms in a
language context.

What we could notice is that they easily found a translation of the vocabulary,
using, above all, online dictionaries. However, a serious obstacle was the ambiguity
of the words, the ability to find a suitable translation depending on the text, and
especially the skill to use the term in a self-created example and at the same time
take into account the language context.

In terms of evaluation, out of a possible 10%, half of the percentages referred
to students’ analysis skills based on the following assessment standards (from
Table 1): adequate analysis, broad choice of words, and precise determination of
the meaning of professional terminology. The other 5% was about the appropriate
application of the words in a given context through the use of a measurable
instrument. “Students arrive in the classroom with varied educational backgrounds
in terms of language proficiency” (Taneska & Zdravkovska-Adamova, 2018: 481).

Considering that for this task the students themselves selected the professional
vocabulary based on their previous knowledge, the different levels of proficiency
did not affect the total number of percentages they received for the specific
task. Analyzing student performance on the Activity, Selection of appropriate
professional terminology (Table 2), we can conclude that out of a total of 75
students who followed the MLPP course?, 10 students (13%) did not complete the
assignment. Other students performed solid analysis as a critical thinking skill. An
equal number of students (18) received 5% and 4% each, which represents almost
half of the total number of registered students for the subject (48%). 20 students

3 For each critical thinking skill we have produced charts. However, since the scope of the paper is
limited, we only give a presentation of the data.
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(27%) received 3% for the assignment. 9 students showed poorer results, that is, 6
(8%) students got 2%, and 3 (4%) students got 1%.

We can conclude that the students understood the importance of enriching
their professional vocabulary and demonstrated good analytical skills. We believe
that the poorer results of 12% of students are due to insufficient motivation to
complete the task in its entirety, and not to weakness in terms of critical analysis
skills.

Table 2. Analysis as a critical thinking skill
Critical thinking skill:
ANALYSIS
Assessment standards:
ADEQUATE (FOR PURPOSE), BROAD, PRECISE THINKING
Activity:
SELECTION OF APPROPRIATE PROFESSIONAL TERMINOLOGY

The ability to apply established personal, professional, and social standards
and criteria reflects the ability of students to present information in the best possible
way. The development of this skill was followed by an extremely important
activity: formulating and answering questions for a job interview (entry and exit
interview) for a suitable profession from the students’ professional sphere.

Before the interview procedure, links were shared on the Google Classroom
platform to help students understand the importance of a job interview and
prepare appropriate questions and answers. We have analyzed the important steps
for successful communication, in terms of language expression, gestures, physical
appearance, ability to self-control, i.e. everything that can be useful.

For this activity, students could get 10%, that is, 5% for the following
standards listed in Table 1: specific, clear, and significant thinking. The other 5%
were about intonation, gesticulation, facial expressions, and physical appearance.

The job interview was the last activity in a series of tasks related to the
student’s future professional activities. The first task was analyzing, structuring,
and designing a job advertisement, then filling out a job application and job
description.

Since none of the students had been interviewed before, they showed great
interest in this activity and singled it out as extremely important.

Analyzing student performance on the Activity, Job Interview, (Table 3), we
can conclude that 70 students have completed this task, that is, they participated
in the job interview simulation, and only 5 students (7%) did not show interest.
In general, they were well prepared (using the published materials on Google
Classroom). In terms of evaluation, 24 students (32%) received 5%, 23 students
(31%) received 4%, and 15 students (20%) received 3%. The lower results (7
students got 2% and 1 student was evaluated with 1%) are the result of the fact
that they did not do any previous preparation. In our opinion, if the importance of
the specific task and the importance of the relevant skill are clearly explained to
the students, they make a great effort to complete it.
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Table 3. Application of established standards as critical thinking skill

Critical thinking skill:

APPLICATION OF ESTABLISHED STANDARDS
Assessment standards:

SPECIFIC, CLEAR, SIGNIFICANT THINKING
Activity:

JOB INTERVIEW

In the modern world, access to information is readily available. What is
especially important is to assess the credibility of the source. That is, the search
for facts and knowledge should be realized by identifying relevant grounds. In that
direction, the students were asked to present the received objective, subjective,
and contemporary information through an oral presentation lasting 5 to 7 minutes.
Each student presented with a PowerPoint the institution in which they would like
to work in the future and stated the reasons for this. In that direction, we want to
emphasize that the students showed excellent skills not only in terms of accessing
information but also in terms of evaluating the reliability of data, their relevance,
the selection of different sources, and in terms of the ability to present the acquired
knowledge and digital skills.

The evaluation of the oral presentation was based on several aspects that
were previously explained by the professors through a post on Google Classroom.
One of those aspects, for which students could get 5%, related to the skills of
presenting accurate, deep, and relevant thinking.

Analyzing student performance on the Activity, Presentation of an Institution,
(Table 4), we can immediately notice is that for this task there are more students
(12 students, ie 16%), compared to the other tasks, who did not send it and did not
present it because they should have devoted more time and read different sources.
However, the common view of the professors is that those who completed it
showed amazing results both in terms of digital skills, but also in terms of skills to
access information. Regarding the evaluation of accurate, deep, relevant thinking,
22 students (29%) were evaluated with 5%, 18 students (24%) with 4%, and 14
students (19%) with 3%. The weaker results (8 students got 2% and 1 student got
1%) are mainly the result of the students having consulted a limited number of
sources.

Table 4. Access to information as a critical thinking skill
Critical thinking skill:
ACCESS TO INFORMATION
Assessment standards:
ACCURATE, DEEP, RELEVANT THINKING
Activity:
PRESENTATION OF AN INSTITUTION
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The development of critical thinking through mastering the skill of logical
reasoning was in the direction of establishing correlations and conclusions that
are supported or determined by data in the form of a Debate (Table 5) about the
criteria for successful professional communication.

Namely, during week 11, the students were given 8 generally accepted rules
for holding an effective meeting. Their task was to pick out and arrange the three
most important rules and give their explanation. They were asked to analyze
Internet sources, provide links, and list at least two more rules for a successful
meeting. Through the well-executed additional exercise, they confirmed our
opinion that they possess good digital skills for searching the appropriate topic in
the Macedonian language.

They received a maximum of 5% for their digital search skills, and 5% for
their logical, complete, and consistent thinking. The results clearly show that
the students showed the greatest interest in debate (only 2 students, ie 3% did
not participate) and the best results. Even 2/3 of the students showed excellent
results, i.e. 31 students (41%) received 5% and 21 students (28%) received 4%.
Furthermore, 15 students (20%) were rated 3%, and 6 students (8%) were rated
2%. Students demonstrated excellent skills for logical reasoning as their views
were supported by strong and clear opinions, and this was confirmed by creating
a meeting agenda.

Table 5. Logical reasoning as a critical thinking skill
Critical thinking skill:
LOGICAL REASONING
Assessment standards:
LOGICAL, COMPLETE, CONSISTENT THINKING
Activity:
DEBATE

All in all, as it can be seen from the tables above, this evaluation is based on
the predefined standards, ensuring that students’ progress is measured accurately
and objectively. Through this comprehensive approach, the curriculum aims to
equip students with the critical thinking abilities necessary for their professional
success.

CONCLUSION

This paper aimed to explore the application of standard assessments of
critical thinking skills at a University level of education. Critical thinking stands
as the paramount educational attainment towards which students should aspire
upon the culmination of their studies. In this vein, we contend that its cultivation
warrants meticulous attention throughout the educational trajectory, encompassing
a spectrum of critical perspectives fostered through deliberate and contextually
appropriate methodologies and activities.
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The findings derived from our research unequivocally underscore the
imperative of clearly elucidating the significance of critical thought to students,
buttressed by empirical evidence. Such clarity ensures their earnest engagement
in activities conducive to the refinement of these cognitive faculties. Central to
this endeavor is the cultivation of a workforce responsive to the exigencies of the
contemporary labor market. Individuals endowed with adept critical thinking skills
are poised to exert a profoundly positive influence on professional endeavors,
irrespective of the disciplinary domain.

The empirical results of our research confirm that students understood the
importance of enriching professional vocabulary and demonstrated solid analytical
skills. Similarly, Qian’s study (2002) examined the effects of vocabulary instruction
on students’ critical thinking skills. The results demonstrated that students who
received structured vocabulary lessons exhibited improved critical thinking and
analytical abilities. The study concluded that vocabulary development is essential
for cultivating higher-order thinking skills.

Although none of the students have had a job interview before, they possess
excellent skills in terms of application of established standards. It is safe to
emphasize that this is the result of the clear guidelines and the appropriate materials
published on Google Classroom, but also the result of the student’s motivation to
improve language skills that are exceptional for their future careers.

Considering that the characteristic of the generations of the 21st century is
the ability to acquire digital skills quickly, we did not doubt their skills to easily
access all information However, students should be able to find the relevant
information themselves and thus become more autonomous learners. The same
conclusion was provided by Bruce’s research (2004) who investigates how
information literacy contributes to autonomous learning. The study reveals the
importance of information literacy education in helping students develop the
skills needed to independently find, evaluate, and use information, thus promoting
greater autonomy in their learning processes.

The meeting agenda created by the students validates their logical reasoning
skills. Concerning all the mentioned skills, it is generally that students should be
motivated to cooperate in terms of improving their critical thinking skills and it
is imperative that they also receive appropriate guidance and relevant materials.

Concurrently, the evaluation of these skills assumes paramount importance,
underscoring the collaborative partnership between students and educators.
Teachers assume a pivotal role in explicating assessment and grading criteria to
students, while the latter contribute to the formulation of criteria tailored to their
specific learning contexts. This symbiotic relationship is integral to the evaluative
process, within both the educational milieu and ongoing pedagogical reforms.
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