VHUBEP3UTET ,,TOIIE IETYEB® - I THIT
. OUIQIIOUIKI GAKYITET

[l
|||||

] I'VHAROJJ,HO qnwcAHME 3A nu’ﬁ'
HUWXEBHU w KynTyPonome nc

. —4'?,7 R A\

DA “| 1 M PSS T

PALMK;'VOL X, NO 19, STIP, 2025

rog. 10, bP. 19 VOL. X, NO 19
wTunn, 2025 STIP, 2025

R ah o i o ST g SR N TR



ITAJINMIICECT

MefyHapoaHO cycaHye 3a TMHTBUCTUYKY, KHIDKEBHU
M KYITYPOTOIIKH ICTPAKyBamba

PALIMPSEST

International Journal for Linguistic, Literary
and Cultural Research

Tog. 10, bp. 19 Vol. 10, No 19
Ty, 2025 Stip, 2025

PALMK, VOL 10, NO 19, STIP, 2025
DOI: https://doi.org/10.46763/PALIM251019



MHAJIMMIICECT
MeryHapoaHO CIIMCaHKE 3a JTMHIBUCTUYKH, KHIKEBHH
1 KYJITYPOJIOLIKH HCTPaXKyBamba

HU3JABA
Yuusepsurer ,,l orie [lemues, Gunonomkn dakynret, Ltun

INTABEH U OAI'OBOPEH YPEJJHUK
Panko MunaneHocku

YPEAYBAYKH OABOP

Buxrop ®punman, Yausep3uteT Bo Unkaro, CAJ|

Tone bemues, Yausepsurer ,,l omie [emues, Makenonuja

Hwuna Jlackanoscka, YauBep3urer ,,[ one Jlenues®, Makenonuja

Ana llemken, Yausepsurer JlomoHocoB, Pycka deneparyja

Oura [Taakuaa, HBO MakenoHcku KynTypeH nieHTap, Pycka deneparyja
Actpun Cumone XiyOuk, YauBep3ureT ,,Kpan Muxaun [, Pomannja
Anmraa Auzapea Jlparoecky Ypiuka, YauBepsurert ,,Kpam Muxawn [, Pomanuja
Cynuana Tykcap, YauBep3surer ,,Jypaj Jloopuna“ Bo [1yma, XpBarcka
Cama BojkoBuk, YHuBep3uTeT Bo 3arped, XpBarcka

[Hanmop Yernenu, YauBep3utet Bo I[lanonmja, YaTapmja

EBa byc, YauBepautet Bo Ilanonuja, Yarapuja

Xycejur 030aj, Yausepautet ['a3u, Penyonuka Typrmja

O3typk Emupory, YauBep3urtet Bo Bapiasa, [Toncka

Enena JlapamanoBa, Yausepsurer ,,CB. Kimmment Oxpunckn®, Pemyonuka byrapuja
Wna Xpucrosa, Yausep3uret ,,CB. Knmument Oxpuzacku‘, Penyonuka byrapuja
[lozed [lonnax, Hammonanen HHCTUTYT 3a TexHOJOTHja, HaM]ja
Carxapaj Benkarecan, Harmonanen nHCTHTYT 3a TexHoONOTHja, MHIMja
ITerap Ilenna, Yuusepsurer Bo bamwa Jlyka, bocHa n Xepuerosuna
Hanuno Kanaco, Yausepsuret Bo bamwa Jlyka, bocna n Xepuerosuna
Mera Jlax, YauBepauteT Bo JbyOibana, PerryOnuka CroBenuja

Hamura Cyomnoto, YauBep3utet Bo JbyOsrana, Penyonuka CioBenuja
Amna [lenmnuep-Canues, Yausepsurer Bo Hotuaram, Bennka bpuranuja
Majkn I'punn, Yuusepsurer Bo Hortunram, Benuka bpuranuja

Tatjana ['ypun, Yausepsurer Bo Hosu Can, Perryonmka Cpouja

Jnana [lomoBuk, Yausepsurer Bo Hou Can, Perryonmka Cpouja

Kan ITorr Mejep, Yuusep3uter Bo Ctpazdyp, Penyonmka @pannuja

’Kan Mapk Bepkpy3, YauBep3uter Bo Aptya, Peryonuka ®@panimja
Peryna bycun, 1lIBajmapuja

Harame ®uopero, Yausepsurert Bo Ilepymna, Utanmja

Omusep XepOct, YHHBep3uTeT Bo Bypioypr, ['epmannja

[Maxunga E3at, Yausepsurer Bo Kaupo, Eruner

[lynujan Yen, YausepsuteT Kyprun, ABcTpanuja



PALIMPSEST
International Journal for Linguistic, Literary
and Cultural Research

PUBLISHED BY
Goce Delchev University, Faculty of Philology, Stip

EDITOR-IN-CHIEF
Ranko Mladenoski

EDITORIAL BOARD

Victor Friedman, University of Chicago, USA

Tole Belcev, Goce Delchev University, Macedonia

Nina Daskalovska, Goce Delchev University, Macedonia

Alla Sheshken, Lomonosov Moskow State University, Russian Federation
Olga Pankina, NGO Macedonian Cultural Centre, Russian Federation
Astrid Simone Hlubik, King Michael I University, Romania

Alina Andreea Dragoescu Urlica, King Michael I University, Romania
Suncana Tuksar, Juraj Dobrila University of Pula, Croatia

Sasa Vojkovi¢, University of Zagreb, Croatia

Sandor Czegledi, University of Pannonia, Hungary

Eva Bis, University of Pannonia, Hungary

Husejin Ozbaj, GAZI University, Republic of Turkey

Oztiirk Emiroglu, University of Warsaw, Poland

Elena Daradanova, Sofia University “St. Kliment Ohridski”, Republic of Bulgaria
Ina Hristova, Sofia University “St. Kliment Ohridski”, Republic of Bulgaria
Joseph Ponniah, National Institute of Technology, India

Sathyaraj Venkatesan, National Institute of Technology, India

Petar Penda, University of Banja Luka, Bosnia and Herzegovina
Danilo Capasso, University of Banja Luka, Bosnia and Herzegovina
Meta Lah, University of Ljubljana, Republic of Slovenia

Namita Subiotto, University of Ljubljana, Republic of Slovenia

Ana Pellicer Sanchez, The University of Nottingham, United Kingdom
Michael Greaney, Lancaster University, United Kingdom

Tatjana Durin, University of Novi Sad, Republic of Serbia

Diana Popovic, University of Novi Sad, Republic of Serbia

Jean-Paul Meyer, University of Strasbourg, French Republic
Jean-Marc Vercruysse, Artois University, French Republic

Regula Busin, Switzerland

Natale Fioretto, University of Perugia, Italy

Oliver Herbst, University of Wurzburg, Germany

Chahinda Ezzat, Cairo University, Egypt

Julian Chen, Curtin University, Australia



PEJAKIIUCKHU COBET

Jlycu KapanukonoBa-HouopoBcka
Tone benuen

Huna JlackamnoBcka

bunjana MBanoscka

Ega I'opfueBcka

Mapuja JleoHTHK

JoBana Kapanuknk JocumoBcka
Harxka JankoBa-Anaro3oBcka

JASUYHO YPE/1YBAILE

Panko MmaneHOCKH (MaKeIOHCKH ja3HK)

Becna [IpogaHoBcka (aHIIIMCKH ja3HK)

Tone bemde (pycku ja3uk)

bunjana MBaHoBCKa (TepMaHCKH ja3HK)

Mapuja JleonTnk (Typcku jazuk)

EBa 'oprueBcka (¢hpaHITyCcKH ja3uk)

Joana Kapanukuk JocumMoBcKa (MTaIMjaHCKH ja3HK)

TEXHUYKU YPE/ITHUK
Cnase Jumutpos

AIPECA

[MAJIMMIICECT
PEAAKLIMCKHN COBET
dunonowmwku GaxkyaTer

ya. ,,Kpcte Mucupkos* 6p. 10-A
. ¢ax 201

MK-2000 HItun

http://js.ugd.edu.mk/index/PAL

MerfyHapoIHOTO HAy4HO criucaHue ,,[lanummncect® n3nerysa qBamnaTi rOJUIIHO BO
revaTeHa M BO elIeKTpoHCKa (popMa Ha rmoceOHa BeO-CTpaHUIlA Ha BEO-TIOPTAIIOT
Ha YHUuBep3uTeTor ,,l ote Jemues* Bo Lltun: http://js.ugd.edu.mk/index.php/PAL

TpynoBuTe Bo CIMCaHUETO ce 00jaByBaaT Ha CIICIHHUTE ja3HIM: MAKEJOHCKH ja3UK,
AHTIIMCKH ja3WK, TEPMaHCKHU ja3HK, GPAHILyCKH ja3uK, PYCKH ja3HK, TYPCKH ja3uK

Y UTAIINjaHCKH ja3uK.
TpynoBuTe ce perieH3upaar.



EDITORIAL COUNCIL

Lusi Karanikolova-Chochorovska
Tole Belcev

Nina Daskalovska

Biljana Ivanovska

Eva Gjorgjievska

Marija Leontik

Jovana Karanikik Josimovska
Natka Jankova-Alagjozovska

LANGUAGE EDITORS

Ranko Mladenoski (Macedonian language)
Vesna Prodanovska (English language)

Tole Belcev (Russian language)

Biljana Ivanovska (German language)

Marija Leontik (Turkish language)

Eva Gjorgjievska (French language)

Jovana Karanikik Josimovska (Italian language)

TECHNICAL EDITOR
Slave Dimitrov

ADDRESS
PALIMPSEST
EDITORIAL COUNCIL
Faculty of Philology
Krste Misirkov 10-A
P.O. Box 201

MK-2000, Stip

http://js.ugd.edu.mk/index/PAL

The International Scientific Journal “Palimpsest” is issued twice a year in printed
form and online at the following website of the web portal of Goce Delcev
University in Stip: http:/js.ugd.edu.mk/index.php/PAL

Papers can be submitted and published in the following languages: Macedonian,
English, German, French, Russian, Turkish and Italian language.

All papers are peer-reviewed.







11

15

25

37

47

55

COAPXKHUHA / TABLE OF CONTENTS

HNPEATIOBOP

Ega lopfuescka, ypenuuk na ,,[lanummcect™
FOREWORD

Eva Gjorgjievska, Editor of “Palimpsest”

JABUK / LANGUAGE

Elena Shalevska
SENTENCE STRUCTURE IN HUMAN AND AI-GENERATED TEXTS: A
COMPARATIVE STUDY

Mehmet Kahraman

SOZLUKLERDE ALAN ETIKETLERININ ISLEVLERI UZERINE BIR
INCELEME: ‘KAZAK TILININ TUSINDIRME SOZDIGI’ ORNEGI

Mehmet Kahraman

A STUDY ON THE FUNCTIONS OF FIELD LABELS IN DICTIONARIES:
THE EXAMPLE OF “KAZAK TILININ TUSINDIRME SOZDIGI”

Mapuja JleonTuk

CHUHTAI'MU CO IJIATOJICKA TTIPUJABKA BO TYPCKHOT JA3UK U
HHWBHOTO ITPEJABAKBE BO MAKEJJOHCKHOT JA3HK

Marija Leontik

WORD GROUPS WITH A PARTICIPLE IN TURKISH LANGUAGE AND
THEIR EQUIVALENCE IN MACEDONIAN LANGUAGE

Mapuja CoxosoBa

VYIIOTPEBATA HA TAPOHUMCKUTE ITAPOBU YUTKO/MUTIIMBO U
I'EHETCKUW/TEHETUYKN

Marija Sokolova

THE USE OF PARONYM PAIRS READABLE / LEGIBLE AND GENETIC /
GENETICS

Hana Pelouskova

IST DAS MULTILINGUALE KORPUS INTERCORP EINE GEEIGNETE
MATERIALQUELLE FUR KONTRASTIVE UNTERSUCHUNGEN VON
PHRASEM-KONSTRUKTIONEN?

Hana Pelouskova

IS THE MULTILINGUAL CORPUS INTERCORP A SUITABLE SOURCE
OF MATERIAL FOR CONTRASTIVE ANALYSES OF PHRASEME
CONSTRUCTIONS?



65

77

91

103

115

127

135

Brikena Kadzadej, Admira Nushi

UBER GRENZEN HINWEG: EINE EMPIRISCHE ERFORSCHUNG DER
DEUTSCH-ALBANISCHEN ZWEISPRACHIGKEIT

Brikena Kadzadej, Admira Nushi

ACROSS BORDERS: AN EMPIRICAL EXPLORATION OF GERMAN
ALBANIAN BILINGUALISM

KHHNKEBHOCT / LITERATURE

Jacmuna MojcueBa-I'ymeBa

[MPUCYCTBOTO HA MATMYHUOT PEAJIM3AM BO IIPO3ATA HA XXMNBKO
YUHIO

Jasmina Mojsieva-Gusheva

THE PRESENCE OF MAGIC REALISM IN THE NOVEL AND SHORT STORY
OF ZIVKO CINGO

Co¢muja NBanoBa, Panko MuiageHocku

CUHOHMMHUTE XEHCKHN JIMKOBU BO MAKEJJOHCKATA JPAMA OJ
I[TPBATA ITOJIOBMHA HA 20 BEK

Sofija Ivanova, Ranko Mladenoski

THE SYNONYMOUS CHARACTERS WITH THE ACTING FUNCTION OF
HELPERS IN THE MACEDONIAN DRAMA FROM THE FIRST HALF OF THE
20™ CENTURY

Mauro Dujmovi¢, Sunc¢ana Tuksar

AI-DRIVEN COMMUNICATION: THE ROLE OF ARTIFICIAL INTELLIGENCE
IN SHAPING CONSUMERISM AND SOCIAL CONTROL IN BRAVE NEW
WORLD AND NINETEEN EIGHTY-FOUR

Luisa Emanuele

LA PRIGIONE DEL LUSSO E DELLA FAMA. L’IDENTITA FITTIZIA DA
FITZGERALD ALLA CONTEMPORANEITA DIGITALE

Luisa Emanuele

THE PRISON OF LUXURY AND FAME. FICTITIOUS IDENTITY FROM
FITZGERALD TO DIGITAL CONTEMPORANEITY

Zeki Giirel

HALID ZiYA USAKLIGIL’IN NEMIDE ADLI ROMANI UZERINE
Zeki Giirel

A STUDY ON HALID ZIYA USAKLIGIL’S NOVEL “NEMIDE”

Lindita Kazazi, Aterda Lika
LATRADUZIONEDELLAPOESIAITALIANANELL’ALBANIADITTATORIALE
—IL CASO DI NIKOLLE DAKAJ TRA LA RESISTENZA E LA PERSECUZIONE
Lindita Kazazi, Aterda Lika

THE TRANSLATION OF ITALIAN POETRY IN DICTATORIAL ALBANIA - THE
CASE OF NIKOLLE DAKAJ — BETWEEN RESISTANCE AND PERSECUTION



149

159

169

181

191

203

215

KWVITYPA / CULTURE

Karuna KynaBkosa

HAPIOU3MOT HA MAJIMTE PA3JIMKU 1 BAJIKAHU3AILIMJATA
Katica Kulavkova

THE NARCISSISM OF MINOR DIFFERENCES AND BALKANIZATION

Typkaun Oauaj

[MMOHEPUTE HA BYTAPCKATA IIPEPOJFA HA CTPAHUIUTE HA
TYPCKOTO CIIMCAHUE ,,JIIEXBAJI*

Tiirkan Olcay

THE PIONEERS OF THE BULGARIAN REVIVAL ON THE PAGES OF THE
TURKISH MAGAZINE “SHEHBAL”

Ozge Nur Unal

SAMANIZM VE ESKI TURK INANC SISTEMINDEN IZLER TASIYAN BiR
DUGUN RITUELI: TAVUK GETIRME OYUNU

Ozge Nur Unal

A WEDDING RITUAL WITH TRACES OF SHAMANISM AND THE OLD
TURKISH BELIEF SYSTEM: CHICKEN FETCHING GAME

METOIUKA HA HACTABATA / TEACHING METHODOLOGY

Kamran Akhtar Siddiqui

ATTITUDES OF BUSINESS UNDERGRADUATES TOWARDS ENGLISH-
MEDIUM INSTRUCTION FOR THEIR ACADEMIC AND PROFESSIONAL
CAREER ASPIRATIONS: A CASE STUDY

Anastasija Anastasova, Nina Daskalovska
LANGUAGE PROFICIENCY AND SPEAKING ANXIETY IN MACEDONIAN
LEARNERS OF ENGLISH

Martina Mihaljevié, Maja Piv€evié

TRAITEMENT DES ERREURS ORALES EN FLE — ATTITUDES ET
PREFERENCES

Martina Mihaljevi¢, Maja Pivéevié

ORAL ERRORS TREATMENT IN FLE CLASSROOM: ATTITUDES AND
PREFERENCES

Jonida Bushi, Ema Kristo
DIEROLLEDERGESCHICHTEBEIMERLERNENVONFREMDSPRACHEN:
EIN BESONDERER FOKUS AUF DIE DEUTSCHE SPRACHE

Jonida Bushi, Ema Kristo

THE ROLE OF HISTORY IN LEARNING FOREIGN LANGUAGES: A
SPECIAL FOCUS ON THE GERMAN LANGUAGE



227

235

247

259

Marisa Janku

ARBEIT MIT KUNSTLICHER INTELLIGENZ IM DEUTSCHUNTERRICHT:
EINE FALLSTUDIE AM BEISPIEL VON CHATGPT

Marisa Janku

WORKING WITH ARTIFICIAL INTELLIGENCE IN GERMAN LESSONS: A
CASE STUDY USING THE EXAMPLE OF CHATGPT

Kevin Simonov, Nina Daskalovska
WHEN ARE STUDENTS AT THEIR PEAK PERFORMANCE?

MNPUKA3HU / BOOK REVIEWS

Mapuna {umutpuena-I'opruescka

OIIO3UTHOCTA KAKO OCHOBA HA POMAHOT ,CBETOT LUTO T'O
MN3bPAB* O/ KAJIMHA MAJIECKA

Marina Dimitrieva-Gjorgievska

OPPOSITION AS THE FOUNDATION OF THE NOVEL THE WORLD I
CHOSE BY KALINA MALESKA

JOIJATOK / APPENDIX

[TOBUK 3A OBJABYBAKBE TPY/IOBU

BO MEI'YHAPOJIHOTO HAYYHO CITUCAHHUE ,,[TAJIUMIICECT*
CALL FOR PAPERS

FOR THE INTERNATIONAL SCIENTIFIC JOURNAL “PALIMPSEST”



UDC 811.111°243:159.942.5-057.87(047.31)
DOI: https://doi.org/10.46763/PALIM251019191a

Original research paper
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Abstract: A number of studies have investigated the connection between students’
proficiency level and their speaking anxiety, for which mixed results have been presented.
Namely, some claim that the more proficient the learner, the lower their anxiety level
and vice versa, however, some disagree. This study aims to investigate the possible
relationship between language proficiency level and speaking anxiety, contributing to the
existing literature for better understanding of the core issues that top and average students
experience. Results revealed that the more proficient participants (C1 level) are more
relaxed compared to the less proficient participants (B1 level) with the former classified
as experiencing “low anxiety” while the latter - “moderate anxiety”. The main issue of the
less proficient participants is found to be low self-confidence during speaking activities,
which further supports the majority of the past findings, while grammatical correctness is
something that high proficient participants are most aware of during speaking activities.
The results also showed that both groups do not feel particularly frightened to speak right
after receiving corrective feedback.

Keywords: proficiency, anxiety; speaking; self-confidence, feedback.

1. Introduction

Language is expressed in four ways: reading, speaking, writing and listening.
These four language skills are also defined as the macro skills of communication
for any language, including English. Speaking is considered as the most crucial in
learning a second language (Bordios et al., 2022), but practicing this skill carries
some challenges for second language learners. Understanding the grammatical
rules and having a wide range of vocabulary when studying a second language
may not be enough for a student to be able to express themselves properly. There
are some psychological difficulties that a student can experience while speaking,
one of them being anxiety. Anxiety is said to be one of the most disputed and
complex concepts, as there are various internal and external factors that influence
it. Nurmansyah and Nurmayasari (2018) define anxiety as “a feeling of frustration,
being threatened, apprehension, tension, and worry” (p. 120) and they argue that
anxiety plays arole in affecting especially low proficiency level students in learning
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English, particularly in speaking. Establishing the relationship between anxiety
and foreign language learning has been a topic for investigation for decades. For
example, Horwitz et al. (1986) talk about the importance of understanding the
foreign language classroom anxiety and that it negatively influences the process
of foreign language learning. Their work has influenced many future studies, since
they recognized the foreign language classroom anxiety as a factor in foreign
language learning. Young (1990) also claims that language anxiety can greatly
influence the language learning process. Similarly, Woodrow (2006) states
that “anxiety experienced in communication in English can be debilitating and
can influence students’ adaptation to the target environment and ultimately the
achievement of their educational goals” (p. 309). Wilson (2006) noticed that his
students in the classroom felt discomfort and were aggravated, especially when
asked to speak in class, which further supports the connection between anxiety
and foreign language learning. However, Marcos-Llinas and Garau (2009) claim
that there are different views on language anxiety and that some studies show
that some level of anxiety is not so important in foreign language learning, as
some research shows. For Frantzen and Magnan (2005), the different levels of
anxiety can give different results depending on whether the student has previous
knowledge of the language or not. Spielmann and Radnofski (2001) give a
different approach to anxiety, arguing that the potential benefits of it have not been
thoroughly researched, because “most communicative teaching methodologies
strive to reduce the perceived causes of language anxiety in order to create a more
relaxed—and, it is believed, more productive—learning environment” (p. 259).
They claim that prior beliefs about language learning and personal expectations
are linked to the level of anxiety and that anxiety does not play a significant role
in students’ learning. Marcos-Llinds and Garau (2009) also claim that “some
level of language anxiety may not be as negative and debilitative as traditionally
believed” (p. 105). There are also discussions among researchers about the many
variables that play a role when investigating anxiety in students while speaking,
mainly students’ gender (Bordios et al., 2022) and their oral proficiency level
(Nurmansyah and Nurmayasari, 2018) since they claim that anxiety affects lower
proficiency students in learning a new language, especially while speaking.
Additionally, research has been done on personality traits, such as introversion
and extraversion, which were found to be associated with students’ anxiety, with
extroverts being slightly less anxious due to their preference for socializing and
communication (Maclntyre and Charos, 1996). Other affective factors in language
anxiety suggested by researchers are the perfectionist tendencies learners exhibit,
since those learners are more concerned about making errors while speaking,
which increases their anxiety (Gregersen and Horwitz, 2002), learners’ stylistic
preferences (Rahim, 2024), and emotional intelligence, which has a negative
correlation with foreign language anxiety (Kurt and Savuran, 2016).
Additionally, research has been done on corrective feedback related to
students’ anxiety as well. For example, Zhang and Rahimi (2014) state that
corrective feedback (CF) may be necessary when students are not able to distinguish
between their native and the target language when exposed to the meaningful
input and that anxiety plays a great role in how students react to CF. Hussain et
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al. (2023) were interested in the effectiveness of CF on speaking anxiety and they
argue that the effect is positive. Furthermore, Seyedebrahimi et al. (2022) claim
that the effects of different types of feedback on speaking anxiety can vary and
that dissimilar types of CF could have potentially distinct effects across different
proficiency levels. Claims on the effects numerous types of CF have on speaking
anxiety have been made by many investigators, with most of them focusing on
oral corrective feedback. As there can be multiple levels of anxiety, Mufidah’s
(2018) discussed the effects of oral CF on anxiety and claims that it can have a
different impact on the different levels of language anxiety. Moreover, Lee (2016)
stated that students’ speaking anxiety could be reduced by teachers’ oral CF by
influencing their affective variables. The benefits of implicit and explicit types of
feedback on low- and high-anxiety learners were also investigated and Rassaei
(2015) claims that recasts would be most effective for low-anxiety learners.
Finally, the effects of immediate CF and delayed CF on learners’ speaking fluency
and speaking anxiety was investigated as well, with claims that the latter could
have a positive effect on learners’ anxiety level (Akhtari and Azad, 2023).

The results of some of the mentioned studies and their importance will be
presented in the next section.

2. Literature review

Bordios et al. (2022) investigated 18 males and 42 females who were all from
the Second Year College of Education in Notre Dame of Midsayap College and
found that they have a high level of anxiety when speaking in English, and there
was no significant difference between the participants when grouped according
to their gender. The reason for this, they claimed, is that the participants were not
confident and were afraid of negative criticism. Toubot et al. (2017) found that
Libyan EFL fourth-year students generally experience moderate to high level of
speaking anxiety, due to mostly the same factors: low self-confidence and fear of
negative evaluation. Krashen stated that students report that talking in a foreign
language in a classroom causes them anxiety the most (as cited in Young, 1990).

Other studies investigated the correlation between the proficiency level and
students’ speaking anxiety. Brown et al. (2001) investigated 320 Japanese students
enrolled in the Intensive English Language Program at Temple University Japan
in Tokyo, and they focused on several learning variables one of which was
anxiety. Classifying the students into high, middle, and low proficiency groups
and using the Foreign Language Classroom Anxiety Scale, they discovered that
high proficiency students seemed to be less anxious on average than the other
groups. Jin et al. (2015) investigated the effects of foreign language anxiety on
foreign language proficiency over time within English and Japanese learning
contexts. They found that “anxiety changes had a significantly negative, but weak,
correlation with the development of overall proficiency and the proficiency in
subskills such as reading or speaking, for both English and Japanese, suggesting the
interference of anxiety with proficiency levels” (p. 41). When it comes to anxiety
being considered as an unfavourable feeling when studying a foreign language,
Wijewantha (2021) investigated a group of 60 second year undergraduate students
who were a mixed ability group representing both rural and urban areas of the
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country. Their first language was Sinhala and they all learned English as a core
subject during the first two years of their respective degree program. The author
claims that according to the results, students’ speaking anxiety influences the
language proficiency of students, because it has a negative effect on language
acquisition and prevents learners from getting involved in some speaking
activities. Sa’diyah et al. (2021) obtained the data for their study from 5th and
7th semester students of the Faculty of Teacher Training and Education, English
Language Education Program at Universitas Muhammadiyah Jember, which had
a total of 30 EFL students. They concluded that there is a relationship between
language proficiency and anxiety, more specifically, more proficient students
showed lower levels of anxiety compared to less proficient students, who tend
to be more anxious when speaking. They claimed that anxiety can cause students
issues regarding their ability to speak to foreigners or it can negatively influence
their speaking tests. Interestingly, Marcos-Llinas and Garau (2009) investigated
134 first-, second-, and third-year college students who were learners of Spanish
and students from a variety of degree programs enrolled in 11 courses of Spanish
as a foreign language at a midwestern American university, and found that
advanced learners have higher levels of anxiety than beginners and intermediate
learners. That is why, they claim, some anxiety is necessary for learners to do well,
which is in contradiction to previous studies which claim that anxiety is related to
learning problems. In addition, their study showed that “students with high levels
of anxiety did not necessarily exhibit lower course achievement in comparison to
students with low levels of language anxiety, as concluded in previous studies” (p.
94). Furthermore, a study conducted by Kondo (2009) focused on the correlation
between language anxiety and English proficiency among Japanese university
students and by investigating 64 participants, Kondo found that higher anxiety did
not necessarily correspond to lower proficiency levels. This study challenges the
assumption that anxious students are always less proficient and claims that other
factors such as self-confidence and learning environment play a significant role.
When it comes to teachers’ feedback, Mouhoubi-Messadh and Khaldi (2022)
investigated sixteen EFL undergraduates who took part in focus group interviews,
and their findings showed a significant impact of the teachers’ role in alleviating
much of the anxiety experienced by the participants in EFL speaking. They also
revealed that students’ reduced self-confidence results in heightened anxiety and
according to their research, the teacher has to show the students how relevant
making mistakes is for their improvement. Moreover, Hussain, et al. (2023)
investigated 150 Pakistani undergraduate students enrolled in a public college,
to study the effects teachers’ CF has on second language speaking anxiety. They
found that incorporating CF in ESL education can significantly reduce speaking
anxiety. Seyedebrahimi et al. (2022) investigated how various CF methods
influence speaking anxiety among 90 Iranian IELTS candidates at different
proficiency levels and found a significant reduction in speaking anxiety across
proficiency levels, suggesting that implementing various CF types can effectively
alleviate learners’ speaking anxiety. On the other hand, Zhang and Rahimi (2014)
mention that some investigators claim that corrective feedback may be harmful
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to learning a second language because it can increase anxiety among students,
however, their research discovered that students with both higher and lower
anxiety levels believed that their errors should often be corrected, as it helps the
effectiveness of their learning. This is confirmed by researchers such as Gamlo
(2019) who asserted that students prefer receiving CF during speaking activities
as they believe it could enhance their speaking proficiency.

Many researchers have established a solid relationship between the
proficiency level and anxiety, however, there is a significant gap in North
Macedonia on this specific topic, and since the native language and culture can be
a variable influencing anxiety, this study will shed some light on how Macedonian
learners feel while speaking English and whether there is a relationship between
proficiency level and anxiety. We are interested in how students react to feedback
as well, and because of this, we have decided to investigate the following research
questions:

1. Isthereaconnection between the language proficiency level and speaking

anxiety in Macedonian learners of English as a foreign language?

2. Does corrective feedback influence students negatively?

3. Method

3.1. Participants

For the purpose of this small-scale research, 18 Macedonian learners of
English, aged 18, found through social media, were investigated. Their native
language is Macedonian and the Republic of North Macedonia is their current
residence. This particular age group was chosen due to the fact that they are all
in their 4™ year of high school and have 12 years of experience learning English,
so they can provide more insights into one’s feelings when speaking a foreign
language. This covers the language background variable which can greatly
influence the results. 50% of the participants were at level B1 and 50% were
at level C1, according to an online proficiency test which was conducted at the
beginning of the study. Five participants of the B1 level group were female and
four were male, and four participants of the C1 level group were female and five
of them were male.

3.2. Materials

The information was elicited from the participants by a language anxiety
questionnaire which is an adapted version of the one created by Sheen (2008). The
original version was adapted by Jang (2011) and this adapted version was used
in the present study as it was considered more appropriate for the purposes of the
study. The questionnaire consists of 8 items with multiple-choice answers. Each
item presents four possible answers for students to choose one of them, varying
from ‘strongly agree’ to ‘strongly disagree’. The statements in the questionnaire
mainly focus on how participants feel during speaking activities, how the reactions
from classmates affect their confidence, etc. In summary, each item is structured
to get information about participants’ anxiety levels while speaking English in the
classroom.
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3.3. Procedure

Before the beginning of the study, a consent was obtained from each
participant, and once signed, an online proficiency test was sent to them in order
to determine their proficiency level. The test was a general English test which
is publicly available and was retrieved from the Cambridge University Press &
Assessment website. When the results of the proficiency test were gathered, the
participants who belonged to B1 and C1 level were selected for investigation.
After that, an electronic version of the questionnaire was administered. The
questionnaire was completed anonymously, so that they could answer the
questions without providing personal information, such as their name or surname.
They were able to answer the items within 24 hours.

3.4. Data Analysis

To calculate the results, an ordinal 4-point Likert scale was used, because for
the purpose of this study specific responses were required, so the participants were
‘forced’ to form an opinion, in other words, there was no safe ‘neutral’ option that
they could choose. As mentioned, there were 4 possible answers ranging from
‘strongly agree’ to ‘strongly disagree’. Points from 1 to 4 were assigned to each
answer depending on the item. Furthermore, the mean value for each question was
calculated and is presented in the table below. The Likert scale mean score criteria
was set as: 1-1.9 (low anxiety), 2-2.9 (moderate anxiety), and 3-4 (high anxiety).
Lower scores indicate that there is little to no anxiety, while higher scores indicate
having more anxiety during speaking activities.

4. Results
Table 1 shows the results of the questionnaire for the two groups of

participants, B1 and C1.

Table 1. Results of the questionnaire

Statement Mean

Bl | Cl
1. I always feel that the other students speak English better than [ do.| 2.3 | 1.8
2. When I give my answers in my English conversation class, I often
lose confidence. 28 | 1.7
3. Ifeel good when I have to speak English in front of my classmates. | 2.6 | 1.8
4. I'm afraid the other students will laugh at me when I speak | 2.2 | 1.5
English.
5. I'm generally nervous when participating in my English| 2.4 | 2
conversation class.
6. When speaking in my English conversation class, I’'m not worried | 2.5 | 2.2
about English grammar.
7. I'm enjoying my English conversation class because I'm | 2.4 | 1.7
comfortable with the level of English.
8. I’'m afraid of speaking right after the teacher corrects my errors. | 2.1| 1.7
Average mean value: 24 1 1.8
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The results summarised in the table above indicate that the participants from
the B1 level group feel moderately anxious during speaking activities with a total
average mean value of 2.4. They self-reported higher anxiety in activities that
require speaking in front of the class with a mean value of 2.6, which also affects
their confidence, as the mean value is the highest for statement 2 (2.8). It is evident
that these students also care about being grammatically correct, since the mean
value for this item is also higher (2.5). The lowest mean score for this group (2.1)
is about the corrective feedback students receive from their teachers. Since this is
the case, it is evident that B1 level learners do not particularly feel afraid to speak
right after their errors are corrected.

The results of the C1 level group indicate that these participants experience
low anxiety while speaking, with a total average mean value of 1.8. Despite this,
C1 level participants also show some level of nervousness during activities that
require speaking in front of the class with a mean value of 2, and they mostly care
about their grammatical correctness with a mean value of 2.2, which is the highest
in the table. A low mean score (1.7) is also shown for the corrective feedback from
the teacher, which informs us that C1 level students are not afraid to continue
speaking after they are corrected.

5. Discussion

This study aimed to investigate whether there is a correlation between the
proficiency level and anxiety during speaking activities. Using the questionnaire
and based on participants’ self-reports and chosen answers, the results showed
that there is a difference between different proficiency levels. Namely, C1 level
participants showed lower anxiety compared to B1 level participants, however, the
difference is minimal. C1 level participants seem to cope better with the pressure
that speaking anxiety brings, since the average mean value for their results is 1.8
compared to the B1 level participants’ which is 2.4. C1 level participants seem
more relaxed and belong to the “low anxiety” group, while B1 level participants
showed greater nervousness while performing speaking activities which puts
them in the “moderately anxious” group. The reason behind this may be the fact
that C1 level participants have more confidence in expressing themselves in the
target language and according to the low mean score of the fourth item of the
questionnaire (1.5), they do not care about other students’ opinion about them.
On the other hand, less proficient participants show greater anxiety when asked
to speak in front of the class, evidently because of their lack of self-confidence,
perhaps due to their limited vocabulary and uncertainty about their grammar.
Indeed, the results show that students are worried about making grammatical
mistakes, however, they do not seem particularly anxious about the corrective
feedback the teacher gives them.

The results of this study are similar to the ones by Sa’diyah et al. (2021),
who stated that students with higher proficiency are less anxious compared to
less proficient students who feel more anxious when speaking. Similarly, the
findings of Brown et al. (2001) align with our results as well, since they found that
high proficiency students are less anxious on average than the lower proficiency
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students. On the other hand, Marcos-Llinas and Garau’s (2009) study showed that
advanced learners have higher levels of anxiety than beginners and intermediate
learners. This might be due to the difference in learners’ nationality and culture,
as well as the learners’ age in the two studies.

Considering the second research question, whether corrective feedback
influences students negatively, our results show that the participants in the C1
level group are not afraid to speak right after the teacher gives them corrective
feedback. The participants in the Bl level group show some level of fear of
speaking after the corrective feedback, however, considering their overall anxiety
during speaking, it can be concluded that they are more anxious in other aspects,
such as speaking in front of their classmates due to their low self-confidence and
not so much in speaking after the teacher corrects them. These findings are in line
with the study done by Zhang and Rahimi (2014) who found that learners prefer
to be given corrective feedback, despite their feeling of anxiety, whether it be low
or high level. Another investigation done by Gamlo (2019) supports our results
since the students reported preference toward teacher CF. The participants in both
aforementioned studies believed CF could help them improve, so we believe
that this might be the case with our participants as well, since both lower and
higher proficiency level groups showed that they do not feel particularly afraid of
speaking after the corrective feedback, despite their overall low or high anxiety,
from which we might assume that they welcome such feedback. Considering all of
the above, it is safe to assume that speaking is somewhat difficult for students, as
the pressure to perform in front of the teacher and classmates creates a challenging
situation for many of them.

6. Limitations

This study has several limitations which might be important for replication
studies and future research. The first is the limited number of participants, which
makes it difficult to generalize the findings. Second, a structured questionnaire was
used, so not enough freedom was given to the participants to give their thoughts
on the topic. Also, a variable which was not calculated here is the personality
type of each participant, which may influence the results. Their previous learning
experience and relationship with their English teachers can also influence the
results, which was not considered either. Further research is needed, possibly with
a larger group of learners and including more variables which would be relevant
to the topic in question.

7. Conclusion

This study aimed to investigate the possible correlation between language
proficiency and speaking anxiety among Macedonian learners of English, as well
as the influence of corrective feedback. The results pointed out that there is a
difference between students who are more proficient compared to those who are
less proficient. The aforementioned results showed that the C1 level participants
are more relaxed and because of that, they belong to the “low anxiety” group,
compared to the B1 level participants who fall under the “moderate anxiety” group.
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Namely, the C1 level participants are more confident and are not influenced by the
presence of their classmates and their reactions, while the B1 level participants pay
attention to their peers resulting in low self-esteem causing anxiety to increase.
We can conclude that this is the main difference between both groups i.e. how
their classmates influence their confidence, which in turn influences their anxiety.
Regarding the question of corrective feedback and its influence on speaking
activities, we found that it is similar for both groups, namely, they both lack fear
of corrective feedback. Considering their overall speaking anxiety, both groups
show that they would not be particularly afraid to continue speaking, despite
the corrective feedback given to them. It is worth mentioning that our results
revealed that the C1 level group showed heightened anxiety level when it came to
their grammatical correctness. The reason behind this is likely that many people
associate knowing grammar with knowing the language.

Finally, some implications for educators are that they should create a
supportive classroom environment that minimizes public speaking pressure,
particularly for lower-proficiency learners who are more anxious when speaking
in front of their peers. Given that both proficiency groups in this study did not
exhibit significant fear of corrective feedback, teachers are encouraged to
continue providing immediate, constructive corrections during speaking activities
to enhance language learning. Educators might also consider incorporating
collaborative speaking tasks and exercises for building confidence into their
lessons to help all students, especially those with moderate anxiety, develop
greater self-assurance in using English.
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