YHUBEP3UTET ,,TOLE JE/TYEB"-IITUII
OUJJIONIOUIKN PAKYJIITET

ISSN 1857-7059

I‘O,III/II]IVEH 3bOPHUK
2014

YEARBOOK

VOLUME V

GOCE DELCEV UNIVERSITY - STIP
FACULTY OF PHILOLOGY



YHUBEP3UTET ,,TOLHE JEJTYEB*“ — IITUII
OUJTOJIOIIKA PAKYITET

ISSN 1857-7059

I'OAUMIIEH 3bOPHUK
2014
YEARBOOK
2014

ITocseten Ha gou. A-p AymKko AleKCOBCKHU

I'OANHA 5 VOLUME V

GOCE DELCEYV UNIVERSITY - STIP
FACULTY OF PHILOLOGY



Togunren 36opuuk 2014 Y/jg Ounonomky paxynrer, YauBep3uter ,,[one demue — ltun
Yearbook 2014 Faculty of Philology, Goce Delcev University — Stip

I'OONIIEH 350PHUK
OUNJIOJOMKHA PAKYJITET
YEARBOOK
FACULTY OF PHILOLOGY

3a uznaBavuor
npod. A-p JoBanka JleHKoBa

N3paBauyku coset

npod. a-p Cama Mutpes
npocd. 1-p bnaxko Boes

npod. a-p Jlunjana Konesa-I'yneBa
npoc. a-p Buonera [Jumosa
npod. A-p JoBanka JleHkoBa
npod. a-p bunjana MiBanoBcka
nou. n1-p Huna JTackanoscka
pou. i-p Maxmyn Yenuk

pou. f-p Panko MnapeHocku
M-p Pucto KocTtypanos

Pepakuycku oggop
npod. A-p JoBaHka JleHKOBa
npo. 1-p Buonera [Tumosa

npod. 1-p Jlycu Kapanukonosa
npog. a-p Tone benues

npod. i-p bustjana MBanoscka
pou. A-p Mapuja Kycescka

nou. 1-p Huna JTackanoscka

mou. 1-p Mapwuja Kyky6ajcka

pou. 1-p Jparana Ky3maHoBcka
Buill ieKTop M-p CHexkana Kuposa
M-p Becna Kouesa

I'naBeH ypenqHuk
pot. 1-p Mapuja JleoHTuk

OnrosopeH ypeqHuK
po. A-p Ceetnana JakumMoBcKa

Ja3uuHo ypenyBame

Hanuna ["aBpunoBcka- ATaHacoBcKa
(MaKeIOHCKY ja3uK)

aexkTop M-p bumbana IleTkoBcka
(aHrIMcKY jasuk)

TexHnuko ypenysame
Cnagse [Iumutpos, Biaroj Muxos

Penakuyja m agMuHncTpanyja
Yuusepsurer ,,J'oue denues-llTun
dusnonowku pakyaTeT

yi. ,,Kpcre Mucupkos™ 10A

. ¢pax 201, 2000 IItun

P. Makenonuja

Editorial board

Prof. Sasa Mitrev, Ph. D.

Prof. Blazo Boev, Ph. D.

Prof. Liljana Koleva Gudeva, Ph. D.
Prof. Violeta Dimova, Ph. D.

Ass. Prof. Jovanka Denkova, Ph. D.
Ass. Prof. Biljana Ivanovska, Ph. D.
Docent Nina Daskalovska, Ph.D.
Docent Mahmud Celik, Ph.D.
Docent Ranko Mladenoski, Ph.D.
Risto Kosturanov, M. A.

Editorial staff

Ass. Prof. Jovanka Denkova, Ph. D
Prof. Violeta Dimova, Ph. D.

Ass. Prof. Lusi Karanikolova, Ph. D.
Ass. Prof. Tole Belcev, Ph. D.

Ass. Prof. Biljana Ivanovska, Ph. D.
Docent Marija Kusevska, Ph.D.
Docent Nina Daskalovska, Ph.D.
Docent Marija Kukubajska, Ph.D.
Docent Dragana Kuzmanovska, Ph.D.
Senior Lecturer Snezana Kirova, M.A.
Vesna Koceva, M .A.

Managing editor

Docent Marija Leontik, Ph.D.

Editor in chief

Docent Svetlana Jakimovska, Ph.D.

Language editor

Danica Gavrilovska-Atanasovska
(Macedonian)

Lecturer Biljana Petkovska, M.A.
(English)

Technical editor

Slave Dimitrov, Blagoj Mihov

Address of editorial office
Goce Delcev University—Stip
Faculty of Philology

Krste Misirkov 10A

PO box 201, 2000 Stip

R. of Macedonia



Togumren 36opuuk 2014 E/j Ounonomky daxynret, Yausepsurer ,,Jone Jemues — Itun

Yearbook 2014 L\ﬁ Faculty of Philology, Goce Delcev University — Stip
COAPKUHA
CONTENT
JA3BUK

bunjana UBanoscka, Huna [lackanoscka

NPEIIEQ HA TPAOVIVOHAITHUTE MOJEJIN 3A TIOBPATHOCTA

BO MAKEJTOHCKHNOT Y BO TEPMAHCKHOT JA3UK

Biljana Ivanovska, Nina Daskalovska

AREVIEW OF THE TRADITIONAL REFLEXIVE MODELS IN

MACEDONIAN AND GERMAN ... e 9

Tone bexues, Ctanka Konesa

3B0OPOOBPA3YBAKE BO COBPEMEHNOT MAKEJJOHCKH JA3MK

Tole Belcev, Stanka Koceva

WORD FORMATION IN MODERN MACEDONIAN LANGUAGE ...................... 19

Jparana Ky3manoscka, CHexxana Kuposa, buibana IleTkoBcka

AHAJIN3A HA ®PA3EOJIONIKHUTE ENUHULIN CO KOMITIOHEHTATA

,YCTA*“ BOTEPMAHCKHNOT 1 BO AHI'TIMCKNOT JA3UK

Dragana Kuzmanovska, SneZana Kirova, Biljana Petkovska

ANALYSIS OF PHRASEOLOGICAL UNITS WITH THE COMPONENT
“MUND/MOUTH” IN GERMAN AND ENGLISH .......cccoooiiiiiiiiiiiiin 33

Mapuja Kycescka

MEI'YKYIITYPHU UCTPAXKYBAHA HA TOBOPHUTE YMHOBH

Marija Kusevska

CROSS-CULTURAL STUDIES OF SPEECH ACTS . eviiiiiiiiiiei e 43

Mapuja JleonTnk

CEMAHTHUKATA HA TYPCKUOT CY®UKC -mu /-1/ (-1, -1i, -u, -lii)

BO TYPCKUOT 1 BO MAKEITOHCKHMOT JA3UK

Marija Leontic

THE SEMANTICS OF THE TURKISH SUFFIX -y /-1 / (-1 -1i,-lu,-1ii)

IN THE TURKISH AND IN THE MACEDONIAN LANGUAGE «-cucevveviiiiiiennee. 53

Hejan Meronujecku, Kocragun I'onakos

N3YUYBABETO HA CTPAHCKUTE JA3HWIIU HA ®PAKYIITETUTE 3A

TYPU3AM BO PENTYBIIMKA MAKEJJOHUJA

Dejan Metodijeski, Kostadin Golakov

FOREIGN LANGUAGES STUDYING AT THE FACULTIES OF

TOURISM IN THE REPUBLIC OF MACEDONIA ... ..o, 63

Mapuna TaceBcka

OAKTOPU 3A OIPEJEITYBAKE HA POJJOT BO TEPMAHCKUOT JA3UK

Marica Tasevska

FACTORS FOR DETERMINATION OF THE GENDER IN THE

GERMAN LANGUAGE ... e 73



Togunren 36opuuk 2014 Y/jg Ounonomky paxynrer, YauBep3uter ,,[one demue — ltun

Yearbook 2014 L;J Faculty of Philology, Goce Delcev University — Stip

KHNAKEBHOCT

JoBanka [lenkoBa, MaxmyTt Yennk, bunjana Banoscka

TEOPHUCKO ITPOMUCITYBAKE HA EITMCTOJIAPHUOT XKAHP

Jovanka Denkova, Mahmut Celik, Biljana Ivanovska

THEORY RETRASING OF THE EPISTOLARY GENRE . ..........cccooiiiiiin.n..

MaxmyTt Yennk, JoBanka [IenkoBa, bunjana Banoscka
MNOETCKO-ITPO3HOTO TBOPENLITBO 3A NELA HA ®AXPU KAJA

Mahmut Celik, Jovanka Denkova, Biljana Ivanovska

FAHRI KAYA’S WORK IN POETIC AND PROSE CHILDREN’S LITERATURE ..

Haranuja Ilon 3apuesa

YIJIOTATA HA UBMAMATA U MACKWUTE BO XAMJIET

Natalija Pop Zarieva

THE ROLE OF DECEIT AND MASKS IN HAMLET - «-cecoeeeeeeuaiiiaiiiniiinennnenns

Kpcre Unues

ITPEINNIOPOJOT HA BUTENITBOTO 1 ITOJABATA HA

IIEHTJIMEHOT BO BEJIMKA EPUTAHUJA

Krste Iliev

THE REVIVAL OF CHIVALRY AND THE EMERGENCE OF

THE GENTLEMAN IN GREAT BRITAIN  «cvveveeententntentaueneaneneeenneneananns

Jane JoBanoB, Cuexxana Kupoa

,[IPEKPACEH HOB CBET*“ IIPETJIE[] 1 COLIUO-®NIIOCOPCKA AHATIM3A
Jane Jovanov, Snezana Kirova

“BRAVE NEW WORLD” REVIEW AND SOCIO-PHILOSOPHICAL ANALYSIS ..

Mapuja Kpcresa

AMEPMKAHCKATA NJEOJIOTUJA BO ,,3[IPAB PABYM*“ HA

TOMAC IIEMH

Marija Krsteva

AMERICAN IDEOLOGY SEEN THROUGH THOMAS PAINE’S

“COMMON SENSE” ...t

NPEBEOQYBAIE 1 TOJIKYBAIBE

bunjana NBanoBcKka, JoBanka [lenkoBa, MaxmyT Yenuk

MAKEJOHCKUWTE IMPEBOJTHM EKBMBAJIEHTH HA T'JTAT'OJINTE BO
T'EPMAHCKHNOT JA3UK HITO NCKAXYBAAT IICUXNYKA COCTOJEA
Biljana Ivanovska, Jovanka Denkova, Mahmut Celik

ON THE MACEDONIAN COUNTERPARTS OF THE GERMAN

VERBS DENOTING EMOTIONAL STATE ..ot

CaeTiiana JakuMoBcKa

TEPMMWHOJIOT'NJATA KAKO HAYKA Y1 TEPMWHOJIOIIKATA PABOTA
Svetlana Jakimovska

TERMINOLOGY SCIENCE AND TERMINOLOGY WORK

87

97

103

117



Togumren 36opuuk 2014 F/i Ounonomky daxynret, Yausepsurer ,,Jone Jemues — Itun
Yearbook 2014 |= J Faculty of Philology, Goce Delcev University — Stip

HNapunka MaponoBa

JTUIAKTUYKHA ITPUCTAITI KOH TOJIKYBABETO HA CUHTAKCHUYKATA
[HOBEKE3HAYHOCT

Darinka Marolova

DIDACTIC APPROACH TO INTERPRETING THE SYNTACTIC AMBIGUITY ....... 153

METOJIUKA

Emunuja Ierposa Fopfesa

YJIOTATA HA TVPEKTOPOT BO MOTMBUPAKETO 3A

[IPUPAKAKE IIPOMEHHY BO YUYMJIUIITETO

Emilija Petrova Gorgeva

THE ROLE OF THE PRINCIPAL IN THE MOTIVATION FOR

ACCEPTING CHANGES IN SCHOOL ..o 161

Hwuna Jackanoscka, buiijana BanoBcka

BAXHOCTA HA MHTEPAKIIMJATA BO HACTABATA I10 CTPAHCKHA JA3MIA

Nina Daskalovska, Biljana Ivanovska

THE IMPORTANCE OF INTERACTION IN FOREIGH LANGUAGE LEARNING .... 169

Mapuja Emumnja Kyky6ajcka, Bunjana Anekcosa [laneBcka

BUOETUKA, MYJITUKYIITYPA, MYJIITUIIMHITBAJTHOCT 1

AKBU3NINIJA HA CTPAHCKU JA3UK

Marija Emilija Kukubajska, Biljana Aleksova Danevska

BIOETHICS, MULTI-CULTURE, MULTI-LINGUAL ENVIRONMENT

AND FOREIGN LANGUAGE ACQUISITION - -eeeinitiiiiiiiiiiiiiinieneeeas 183

Mapuja Togoposa

MHOI'YJABNYHA METOIVIKA

Marija Todorova

MULTILINGUAL METHODOLOGY  ..c.oniiiiniitiiiti e 195

Karepuna CycunoBa, Huna [lackanoBcka

YIIOTPEBATA HA CTPATEI'MU 3A YYEIE JA3BUK KAJ YYEHULIN

BO OCHOBHO 1 CPEJHO OBPA30BAHUE

Katerina Susinova, Nina Daskalovska

THE USE OF LANGUAGE LEARNING STRATEGIES BY PRIMARY

AND SECONDARY SCHOOL EFL LEARNERS ......oiiiiiiiiiiiiieeeieeeeans 203

Mapuja [{onueBa, Huna [lackanoscka

YIIOTATA HA JIMTEPATYPATA BO U3YUYBAKBETO HA AHI'TIMCKHOT JA3BHUK

N HEJ3MHOTO BJIMJAHUE BP3 JASUYHUTE KOMIIETEHIUMU HA YYEHUKOT
Marija Donceva, Nina Daskalovska

THE ROLE OF LITERATURE IN LEARNING ENGLISH AND ITS EFFECTS ON
LEARNERS’ LINGUISTIC COMPETENCE  ...viiniiiiiiiiiiieicec e 213



Togumren 36opuuk 2014 $/j Ounonomky daxynret, Yausepsurer ,,Jone Jemues — Itun
Yearbook 2014 |= J Faculty of Philology, Goce Delcev University — Stip

Crpyuen Tpyn
Professional paper

YJOI'ATA HA JIMTEPATYPATA BO U3YYYBABETO HA
AHI'NIMCKHUOT JASUK 1 HEJ3UHOTO BJINJAHUE
BP3 JASUYHUTE KOMIIETEHIIUU HA YYEHUKOT

Mapuja [donuesal, nou. ni-p Huna [{ackanoBcka?

AncrpakT: HacTaBHuiuTe MOXKaT Ja ja KOPUCTAT JUTepaTypara Kako
MOKHa ajlaTKa BO MPOLECOT Ha TOAYYyBale Ha CTPaHCKM jasuk. [Ipeky Hea
THe 61 MOKeJie la MolydyBaat Bokadyiap, U3roBop, CHHTaKCUYKHU CTPYKTYPH,
rpamaTHka, CTMJAMCTHKA M APYro BO 3aBMCHOCT Of] LEJUTE Ha Mporpamara
M O]l MHTepecuTe Ha yuyeHuuuTe. JluTepaTypaTa € aBTEHTMYEH MaTepujal
KOj JIECHO M BKJIy4yBa YUYEHUIUTE BO CBETOT Ha panTazujaTta. EcpektoTr on
OBa c€ MOTHMBMpPAHM YYEHHWLM CO MO3UTHBEH CTaB KOH yueweTo. [loemure,
POMaHHTE ¥ NMPUKA3HUTE MOXKE 1a UHUIMPAAT CUIIHU EMOTUBHHU OiroBOpH. Tue
NpUJOHECYBAaaT YYEHMUMTE Ja ja TOBp3aT CONCTBEHATa PeajHOCT CO
MOHY/IEHUTE COJP>KUHM, IITO MPUJOHECYBA YUEHETO Jla CTaHE 3aJ0BOJICTBO.
Ho, nutepatypata cama no cebe He e moBosiHa. Tpebda a ce uzdepat METOAU U
aKTHMBHOCTH KOU OyJaT UHTEPEC U MOTUBUPAAT, KAKO U COPYKUHYU PENIEBaHTHU
3a yyenuuuTe. [lofeka The ce TpyjaT ja ja pa3depaT mopakara Ha TEKCTOT,
pa3bupambeTo Ha HOBHUTE 300pPOBM CTaHyBa CIOPEJHO, @ HUBHOTO YU€H-E
WMHUWAEHTHO M crioHTaHo. Ha oBOj HauMH JWTEpaTypHUTE TEKCTOBM JIECHO
MO3Ke Jla CTaHAT MOCT MOMery YUeHUIMTE U KYJATypaTa Ha JIyfeTo YMjILTO ja3uK
THe ro u3yuysaart. LlenTa Ha 0BOj Tpy/ € 1a ce cyreprpa Kako rOpeHaBefIcHOTO
MOKE Jla ce TMOCTUTHE MPeKy Pa3M4yHU MOJENU Ha KOPUCTEHE JIUTeparypa.
[IpBuoT fen op TPyAOT ce (okycupa Ha pas3jiuKara NnoMmery peepeHTeH U
JIUTepaTypeH TEeKCT, MoHaTaMy ce HaOpojaHM NPUYMHUTE 3a ynoTpedba Ha
JIUTEpaTypHA TEKCTOBM BO TNPOLECOT Ha M3y4dyBamke€ Ha CTPAHCKU ja3uK U
e o0jacHeTa yJioraTa Ha yYEeHMKOT KaKO YMTaTesl, a Ha KpPajoT ce 3aKiyyyBa
CJIEIHOTO: aKO JIUTEPaTYpPHUTE TEKCTOBU C€ YCIMEIIHO WHTErpyupaHd BO
nporpamMara, Toraii Toa Moxe jia 6uyie HajecpeKTUBHUOT METOJ] 1 MOTHBALIOHA
anaTka Koja akTMBHO Ke TM BKJIyuyBa YUEHHLUTE BO MPOLECOT Ha yUeHeE.

Kunyunu 300poBu: .umepamyper mexcm, peghepenmer mexcm, yuere
Ha CMPAHCKU ja3uk, MOMUEAUUja, UMARUHAYU]A, YUMAMen

Y00Y ,,Hukona Kapes*, Kouanun

2 @uonowiky akynrer, Yuusep3uret ,,['oue Texues, HItun
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THE ROLE OF LITERATURE IN LEARNING ENGLISH AND ITS
EFFECTS ON LEARNERS’ LINGUISTIC COMPETENCE

Marija Donceva®, Nina Daskalovska*

Abstract: Teachers can use literature as a powerful tool to teach a foreign
language They can teach vocabulary, pronunciation, syntactic structures,
grammar, stylistics and other aspects of the language depending on the goals
of the curriculum and the interests of the students. Literature is authentic
material that draws students into the world of fantasy and imagination. The
effect is motivated students with positive attitudes towards learning. Poems,
novels, and stories can bring powerful emotional responses to the classroom.
Students can relate their own real lives to the stories, which contributes to
affective and enjoyable learning. However, literature by itself is not enough;
teachers need to use imaginative techniques for integrating literature work
with language teaching. It is also necessary to use motivating methodology and
to choose the right materials to keep students interested. As they use literature,
they learn about language structures without even noticing, which helps them
to develop their communicative competence and that is the ultimate goal of
English learning. Learners become involved with the stories they read and the
understanding of the words becomes less important as they are trying to get to
the message of the story. If the activities are oriented towards enjoyment and
creativity instead of memorizing grammatical rules, students may get to like
literature. It can easily become a bridge between the learner and the culture
of the people whose language they are studying. The aim of this paper is to
explain how this can be achieved through different models of teaching. The
first part focuses on the difference between referential and represenational
materials. Then, the reasons for using literature in the classroom are elaborated
and the roles of the learner as a reader are explained. The conclusion is that
literature should be the teachers’ strongest methodological and motivational
tool to keep their students engaged in the learning process.

Key words: representational text, referential text, foreign language
acquisition, motivation, imagination, reader.

doou ,,Nikola Karev*, Kocani
4 Faculty of Philology, Goce Delcev University, Stip
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1. Introduction

When talking about literary texts, it is important that teachers understand
the difference between referential and representational materials and what they
can achieve by exploiting these types of materials. Referential materials offer
opportunities for communication on one level only. These materials are made
up of words which have only one meaning and usually only one grammatical
construction is possible. There is no questioning of rules or meanings.
Representational language differs in the way that rules are questioned, there is
a play on words, imagination involvement, free interpretations. Working with
representational materials favours fluency over accuracy. Involving imagination
underlies representational language teaching. Stories, poems, songs are all part
of this type of language learning. They all have something in common and that
is involvement of imagination. These representational materials allow students
to overcome the limited attitude that most of them have developed and which
deprives them of seeing the richness of the language. As Carter and McRae
(1996) claim, language is reachness and variety and as such it demands more
representational approach to learning and teaching:

,,For as soon as language begins to mean, it begins to extand its meaning,
to make demands on its users, whether speakers, listeners, readers or writers.
And as soon as this happens, questions of interpretation, of shades of meaning,
of reaction and response are brought into play.”

(Carter and McRae , 1996:19).

Introducing representational materials brings with itself an infinite
number of strategies and possibilites which play with the learners’ fantasy.
But as McRae (1996) suggests, this freedom could be risky and the teacher has
to balance between the awareness of the language system and how it works,
and the range of flexibility this system allows. Only this balance can be a
productive educational balance. According to McRae (1996), ,.development
of language competence is a result of imaginative interaction, creativity
which go beyond the limitations of referential language (p. 19). As he further
explains, purely referential texts are rare. And as soon as we start doubting
about the degree of referentiality, there is a move towards represenational
language. New areas are opened, areas of freedom and risks, which offer
engagement of imagination and different interpretations of the words in the
text. Represenational language is all around us. It always involves thinking as
a fifth skill of foreign language acquisition, and thinking results in reflection,
interpretation, evaluation. Teaching a foreign language requires integration
and mixing of the representational with the referential.
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2. Reasons for using literature in the classroom

According to Pinar and Jover (2012), there are many reasons for
integrating literature in the syllabus. Literary texts can be used as good
motivational materials as they bring up dillemmas and emotional responses.
Literature provides students with knowledge about the culture of the people
whose language they are studying. These materials encourage language
acquisition spontaneously and enjoyably while learners are absorbed in the
plot of the story. Using literature expands students’ language awareness in
terms of making them more sensitive to the different uses of the language.
Literature develops students’ interpretative abilities. In order to understand the
meaning, students are encouraged to make assumptions, infer the meaning by
handling ambiguities,which results in the development of the overall language
capacity. Using literature has an effect on the growth of the whole person. It
has a pedagogical function as well in the way that it increases their emotional
awareness, develops their critical abilities and makes them confident to express
their ideas.

2.1 Literature generates motivation

Williams (1987) remarks that ,readers read with a greater degree of
engagement if they are reading for their own purposes, rather than a purpose
imposed by the task” (p. 1). He further suggests that the task of the teacher is
to create “a situation where students read a text because they are interested
in it”. But it is not enough to provide a text for the students and ask them to
read it. Generating motivation which occurs in the pre-reading phase is very
important because it contributes to effective engagement of the students in the
activities in the later phases. According to Williams (1984), the purpose of
the pre-reading phase is to introduce the topic and arouse students’ interest, to
motivate students by giving them reasons for reading and to provide language
preparation for the text. This phase attempts to activate existing schemata
which, according to Carrell (1983), is what a person knows about a topic before
he reads the text (as cited in Williams, 1987, p. 2). The reading phase focuses
directly on the text. These activities help learners find relevant information
in the text. The final phase or the post-reading phase is to encourage learners
to think about what they have read and relate it to their own experience and
opinions.

2.2. Literature contributes to language enrichment

According to Cruz (2010), ,, literature can be regarded as a rich source
of ‘authentic material’ because it conveys two features in its written text:
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one is ‘language in use’, that is, the employment of linguistics by those who
have mastered it into a fashion intended for native speakers; the second is an
aesthetic representation of the spoken language which is meant to recover or
represent language within a certain cultural context™ (p. 2).

In his work Cruz focuses on the aesthetic reading which contributes to
language enrichment by providing a rich context in which the lexical items
are more memorable. By reading literature students get a clear idea about
the syntactic structures of written texts and how they differ from the spoken
language. He suggests that learning about the formation and function of the
sentences and the structure of a paragraph or a longer stretch of language,
learners develop their writing and speaking skills. Their vocabulary also
expands and this whole “process leads to cultural enrichment” (p. 4). This kind
of reading helps students make connections between the text and their own
culture and become aware of the effect that the text has on their own identity:
»...a universe of possibilities is opened for the study of a foreign language
where students can weave their own experience and life...*“ (p. 7).

2.3. Literature as authentic material

Authentic materials reflect the reality of the language. They enable
learners to cope with real life situations. These materials involve the readers
in life experiences which provoke feelings, interpretations, assumptions and
predictions. They create opportunities for discussions and enjoyment which
contribute to building their confidence. Another benefit of using authentic texts
is that they help learners to gain ,.heightened awareness of how language can
mean, how its resources can be exploited to express different perspectives on
familiar reality* (Widdowson, 1992, as cited in Daskalovska and Dimova,
2012, p. 1183). It is more likely that language acquistion will occur if learners
are exposed to meaningful input. The main task when reading literature is its
interpretation and in order to be able to interpret the meaning students have to
be involved in many activities such as asking questions, forming hypothesis,
using their imagination, their background knowledge and their personal
experience. In fact, as Widdowson (ibid.) suggests, the process of questioning
before getting to the interpretation is what really matters. By developing their
interpretation skills, students develop strategies for understanding texts for a
life time, the result of which is long-term learning which will help them in
every situation when they are supposed to analyse or interpret a litarary work.
The teacher should not expect that they will all come to the same or similar
interpretations, because their life experience and cognitive and affective
characteristics are very different and they influnce the process of interpretation
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in different, original ways. As we have mentioned, it is the active involvement
of the learners in the text which requires maniputalition with the already
existent schemata which integrates with the new knowledge they are exposed
to and makes them modify, change their current attitudes or beliefs or only
become aware of something new, different from what they already know.
Reading authentic texts is ,, a space for the exercise of mental energy; it is a
space for creativity; it is a space where the personal elements of interaction,
involvement, concern and personality can all be accommodated” (McRae,
1991, as cited in Daskalovska and Dimova, 2012, p. 1185).

Making students fall in love with literature means preparing them for the
most wonderful experience in foreign language acquisition. While enjoying the
fiction world the books create, they spontaneously acquire everything they need
to become communicatively competent. They acquire voacabulary, reading
speed, reading comprehension, reading fluency, oral proficiency, writing
abilities, and what is very important is that their motivation and confidence
are enhanced. According to Hedge (2000), ,,learners can build their language
competence, progress in their reading ability, become more independent in their
studies, acquire cultural knowledge, and develop confidence and motivation to
carry on learning® (as cited in Daskalovska and Dimova, 2012, p. 1185). It is
very important that the teacher selects appropriate literature that will provide
comprehensible input and light up their motivation and interest.

2.4 Literature enhances cultural learning

Mikulecky (2008) claims that language and culture can not be separated
because “language knowledge and thinking patterns are socially constructed
within a cultural setting”. She explains that each culture creates different
schemata of the world which results in constructing different models of the
meaning of the text.

According to Hanauer (2001, p. 393), literary knowledge consists of
three types of knowledge: knowledge of literary texts, knowledge of ways
of reading literature and knowledge of interpretations of literature. All three
types play an important role in the development of cultural knowledge. The
author emphasises the importance of exposing students to presentations of
well-formed interpretations of literary texts by expert literary readers because
this enhances the students abilities to create their own interpretations. She
also suggests that ‘the designs of meaning making and meaning production’
are different in different cultures and they ‘can produce drastically different
understandings of the literary-texts’. Something that is considered to be positive
in one culture or at least normal, can be considered as negative in another and
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can be criticised. This means that , literary texts are not self-explanatory...they
are ambiguous and polisemantic” (Hanauer , 2001, p. 393). This is one of the
reasons why these texts should be presented and analysed within the language
classroom. One of the arguments against using literature in the language
classroom is the fact that sometimes literature does not reflect the culture of
the whole community, instead it reflects ‘one individual’s perspective of that
culture’ (Edmondson, 1997, as cited in Hanauer, 2001, p. 395). This can be
problematic because this individual view can be taken as a general one which
would present a false picture of that society. As Hanauer suggests, the solution
to this problem is presenting a variety of individual viewpoints, so that by
combining the different cultural interpretation learners can create a deeper
understanding of the foreign culture.

3. The role of the reader

When we read we use different kind of knowledge that we already possess.
According to Gibbons (2002), we need a lot more than phonics knowledge in
order to understand and interpret the text. Goodman (1967) states that there
are three kinds of knowledge: semantic knowledge or knowledge of the world,
syntactic knowledge which is knowledge of the structure of the language,
and graphophonic knowledge or knowledge of the sound-letter relationship
(as cited in Gibbons, 2002 , p. 78). All these kinds of knowledge are used
simultaneously and they all contribute to understanding and interpreting the
text. According to the schema theory, there is another kind of knowledge that
contributes to effective reading. This is the knowledge that is related to the
world and is based on our previous experiences and knowledge: “This data
is organized in patterns which enables us to know what to expect and how
to behave as part of a particular culture and society” (Anderson and Pearson,
1984, as cited in Gibbons, 2002, p. 79 ). Gibbons (2002, p. 79) explains that
“schema theory, applied to reading, proposes that effective readers likewise
draw on particular kinds of culturally acquired knowledge to guide and
influence the comprehesion process®. According to Wallace (1992), this
schematic knowledge is of two types: knowledge of the topic and knowledge
of the genre (as cited in Gibbons , 2002, p. 79). If we have this knowledge,
then reading only confirms what we already know. A problem arises when our
schematic knowledge is different from that one presented in the text. Then the
reader needs to adapt his knowledge to conform to the norms of the culture
of the language. Freebody and Luke (1990) suggest that effective reading is
related to the multiple roles of the reader, and these roles are: code breaker
, text participant , text user and text analyst. As a code breaker the reader
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has to possess alphabetic awareness i.e phonetic knowledge. But, this is not
sufficient for the successful reading of authentic texts. The reader also has to
be a text participant. This role allows the reader to connect the text with his
knowledge of the world and culture and generic structure. As Gibbons (2002,
p. 99) remarks, “being a text participant, means having the resources to match
text with appropriate content and cultural knowledge*.

As mentioned above , another role is the one of a text user which means
that the reader is able to participate in the social activities based on a written
text. In other words, readers are able to predict what would be significant in
the text, they know how to approach a character study. This means that the
reader is able to draw the meaning from the text because of the presented
reader role model. As a text analyst, the reader should be able to read critically
and recognize what is the athor’s intention, whether it is manipulative or only
informative or just a reflection of a different culture and different beliefs.
These roles of the reader are at the same time the reading skills the reader
has to possess in order to be able to read for meaning. As Mikulecky (2008)
suggests, they are “cognitive processes that the reader uses to make sense of
the text”, and teachers should help their students to develop the skills that will
enable them to understand literary texts.

Gibbons (2002, p. 83) remarks that “the knowledge readers bring to the
text is critical in their ability to get meaning from it”. In order to make them
able to match what they already know to what is new for them, the teacher
must move from the already known to the new or what is yet to come, which
does not mean that they should avoid books that contain unfamiliar content.
According to Gibbons (2002), instead of avoiding these kinds of books the
teacher should build up the knowledge that is relevant to the text. This is closely
related to the pre-reading phase or what the teacher does before introducing the
text. Unfamiliarity with the language may also affect the quality of the reading
. If the reader does not understand some of the words, he/she may not be able
to predict what will come next. This means that children must be given the
opportunity to become familiar with the text or the book before they read it.
All of these can be achieved if the teacher provides good learning conditions,
one of them being rich reading environment and good reading strategies.

4. Models of teaching litarature

Teaching literature is not an easy task on the part of the teachers. It needs
careful planning and good strategies that will contribute to understanding the
message of the text or the book and interpreting it in your own, original way.
According to Carter and Long (1991, as cited in Savvidou, 2004), teaching
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literatute can fall into one of the three main models: the cultural model, the
language model, the personal growth model. These models are related to
each other but still differ in some features. Through the first model students
learn about the culture or system of attitudes and beliefs and they acquire new
voacabulary and expressions. In other words, they encounter universal ideas
but in a way they are seen and treated or exprienced in another culture. The
second model focuses on the language and the main objective when using this
model is to enable the student to develop an original way of interpreting the
text and to expose students to good examples of language use. This model is
most often used for language development, but there is a risk that it can turn
language learnng into a mechanistic and boring task. The third model, the model
for personal growth represents a genuine interest in reading, choosing topics
of interest, reading for pleasure and emotional and imaginative engagement
of the learner. Motivation for reading here is intrinsic, not extrinsic. Students
read not for the sake of passing the exam, but for the sake of their own personal
growth. They evaluate because they want and have something to say about the
text or the book. When using literature, some teachers focus on the knowledge
about literature and learning facts about authors and literary contexts, which
does not lead to reading for pleasure or extensive reading. On the other hand,
as Savvidou (2004) suggests, if teachers use literature as a resource they can
encourage personal pleasure in reading and active involvement in the text. This
is a student-centered approach which involves active engagement of learners.
In order to make students able to do in-depth reading, the teacher should first
develop their linguistic competences to some extent. It is very important that
students are prepared to link to the text experientially, in other words they
should have had similar experience in order to be able to understand the
meaning of the book. In this way they will get involved in the text and the
text will become a learning stimulus which will help them overcome the small
difficulties that arise because of some unknown vocabulary.

5. Texts and apparatus

When working on a literary text, the learner should be asked to work
comparatively, contrasting phrases and evaluating the way their meanings
are created. Usually teachers start with very short texts or even ambiguous
phrases in order to introduce the learners to some of the ways of approaching
literary texts. The apparatus can open up questions of reaction, response and
opinion which will lead to language production. And language production
is one of the main aims of language teaching. According to McRae (1996),
when using literature, language learning moves beyond the four traditional
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skills, i.e it helps students develop a fifth skill and that is thinking. This way
of learning offers individual reaction and response and the learner can expand
their lexical and structural knowledge and they can experiment with the target
language in affective and practical ways. Teachers should not be afraid of the
mystery of literature because language is open to all and it is the richest source
of learning potential for learners at all levels. Linguists agree that literary
texts are appropriate for learners of all levels, but this approach should be
encouraged and developed from the earliest stages of language learning. It is
very important that the teacher knows what is the aim of using representational
materials and why they should become part of the language learning process.

5.1 Criteria for selecting the text

The first criteria when choosing a text is the students’ cultural background.
The teacher should always bear in mind that their knowledge and expectations
may help or hamper their understanding of the text. But sometimes what
is new and unknown may awaken students’ interest. Another criteria is the
students’ linguistic proficiency which includes familiarity with the usual norms
of language use and recognising when they are violated, students’ ability to
infer meanings, will the students be motivated to enjoy the text or maybe they
will be demotivated by the difficulties of the language. Another criteria is
students’ literary background which refers to their literary competence in their
mother tongue which may help them to read and interpret literature in English
efficiently.

5.2 Learning techniques

The teacher can use different techniques to use literature in the language
classroom. Analyzing the language used in the text is one of them. Comparison
and contrast require that the students find similarities or differences between two
topic-related texts. Expansion is another technique for working with literature
in which students have to add certain elements or predict what happens after
the story finishes. Another technique that can be used is matching. Students
are given two sets of items which they must link taking into account both
syntax and meaning. Media transfer asks students to transform a text from
one medium to another, for example from poetry to prose or from written to
oral. Reconstruction allows students to re-establish certain elements in a text
which have been omitted or jumbled. Reduction is used when the teacher
wants to teach the students how to make a short summary of the text and keep
the meaning. The replacement technique requires replacing some text elements
with others of the same kind.
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5.3 Planning for reading a text

According to Gibbons (2002), reading activities should help readers
understand the particular text they are reading and they should help readers
develop good reading strategies for reading other texts. This means that we
could make long term contribution to effective reading . If the teacher explains
the unknown words before the children read the text, they will understand
the text, but this won’t have a long term effect on their reading strategies and
they will not be able to cope with unknown words they will meet later in other
texts. In other words, teachers should offer explicit startegies for dealing with
unknown vocabulary when reading other texts .

The most effective framework for working with texts is dividing the
reading activities into three sections: activities that will be done before the
reading, activities that students do while reading is going on and activities that
will be done after the text has been read. This framework offers a very effective
way of working with texts. The goal of pre-reading activities is to prepare the
student to deal with linguistic and cultural difficulties and to activate prior
knowledge. These activities should not deal with every difficulty but they
should develop students sense of what they will be reading about so that they
will be prepared and they will be less dependent on the words in the text .
When they already have some sense of the overall meaning they will be able to
understand more linguistically complex language. During-reading ativities are
intended to involve the reader actively in the text and to model good reading
strategies. As soon as the learners are familiar with the text and no longer have
comprehension difficulties, the teacher can introduce after-reading activities.
These activities should fulfill three major purposes. First, the text can be used
as a basis for specific language study, such as focus on a particular item of
grammar. These activities give students the freedom to experiment with their
creativity and imagination or simply transfer the information into a different
form, a time line or a diagram or poetry. These activities should be created in
the way that they always require students to get back to the text and check on
specific information.

6. Conclusion

Using literature in the classroom is a great tool, but we cannot forget
that we have to choose the right material so that students can maximize their
learning. It has to be interesting and adequate for each student level. We would all
agree that learners can benefit from literature; we are responsible for choosing
material that catches their interest, so that they want to read and listen more,
which results in further and richer learning. Literary texts create opportunities
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for personal expression as well as reinforce learner”s knowledge of lexical and
grammatical structure and enable learners to develop their communicative and
cognitive skills. Reading and learning are in a simbiotic relationship, “while
overall language development supports reading, so too does reading support
language development™ (Wallace, 1992, as cited in Gibbons, 2002, p. 97).

While reading, the learner uses many types of knowledge and he uses it
simulataneously to understand the meaning of the text. Reading is not a simple
skill and there are strategies that can be used for helping students to learn to
read for meaning. Knowledge that students possess or the schematic patterns
contribute to different understanding of the text, i.e. their cultural knowledge
can be very different from the culture of the people whose language they are
learning and this can obscure or colour the original meaning. It is very important
that teachers plan well before working with literary texts, especially the pre-
reading phase which is very important because in this phase they motivate the
learners and awaken their interest in the text.

We would conclude the paper with a strong recommendation for using
literary texts as a source of authentic material in the classroom. They involve the
learners in a spontaneous and enjoyable process of language acquisition, allow
personal growth and enhance all language skill at the same time developing the
most important one - thinking.
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