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ENHANCING LEARNING AUTONOMY IN AN ESP CLASS BY

USING LMS GOOGLE CLASSROOM
Neda Radosavlevikj', Hajrulla Hajrullai?

South East European University, Tetovo
n.radosavlevig@seeu.edu.mk
2South East European University, Tetovo
h.hajrullai@seeu.edu.mk

Abstract: Software management systems are very important technological resources that
support learning in higher educational institutions. It is very important to find the balance between
teaching, learning and management. At South East European University, different digital systems were
being implemented for over 10 years. Introducing Learner Management Systems (LMS) helps students
improve learning and it makes possible for the teachers to create and deliver course resources and
activities so that students can have an access to the course and participate in the online environment
using the computer at any time or place. This paper describes the implementation of online teaching
resources in two different English for Specific Purposes courses (Public Administration and
International Communication) by using the software management system - Google classroom. The
study was conducted with 38 students studying in an ESP course and the aim was to help students
develop critical thinking skills, use online resources for class debates, discuss in and outside the
classroom by using the (LMS)-Google classroom.

Key words: E-learning, ESP courses, (LMS) - Google classroom, learner autonomy, flipped
classroom, online learners.

Introduction

The improvement of the new technologies helps adjusting materials from
traditional to online teaching model and it provides enhanced opportunities for students,
moving from traditional to more centred teaching methodologies. By implementing the
learning management system (LMC) Google classroom students at SEEU are both
encouraged and challenged to become more autonomous in and outside the classroom.
Furthermore, using the online teaching resources such as discussion forums for class
debates, videos, web-links, digital documents in ESP courses ((Legal studies) and
(International Communications and Public administration)) helps students improve their
speaking skills as well as develop critical thinking skills.

E-learning is a type of learning that supports and helps improving the quality of
teaching and learning. A Learning management System (LMS) is developed with the
notion of “one size fits all”. However this cannot be applied for every educational institution
because it differs in its experience so it can be concluded that one size cannot really fit all
(Dagada & Mungai, 2013, p.151).

The E-learning process at SEEU brought important changes in its educational
concept as well as how it can be successfully and efficiently established. The establishment
of new educational challenges increased the progress of implementation of LMS and this
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advanced solution included elements of learning, teaching, communication, creation and
management. The process involved competences and techniques of designing courses and
course instruction, applying digital communication methods along with administrative and
organizational changes and procedures.

In order to successfully identify and implement an adequate management system it is
important to involve stakeholders including consultations with experts on organizational and
administrative level where necessary. There is also need to develop an e-Learning policy
that align organizational culture and pedagogical principles that govern the teaching and
learning process within the institution. It is very important to find the balance between
teaching, learning and management (Wolley, 1994; Nicholson, 2007).

The use of the Learning Management Systems (LMS) makes possible for teachers
to create and deliver the course online with additional resources and activities and students
can access the course content and participate online in any time and place. The difficulties
that appear with LMS is how to maintain the efficiency in communication and balance
between learning and management. LMS helps teachers and manages in the process of
learning. In this context, the characteristics that are supported are roster students, managing
the content, online discussions and similar. On the other hand, the accent of research is more
in student experiences and efficacy of the tools. The problem that comes as a consequence
of e-learning and application of LMS in higher educational institutions is that many
institutions lack adequate comprehensible plan for what LMS are deployed and what is their
aim and how much teachers and students are motivated to apply it in the process of teaching
and learning.

Currently, deploying different systems becomes a main activity for most
institutions that aim to make organizational and administrative changes in the structure of
the educational system and apply digitalization that will enable them to communicate more
efficiently. The existing LMS practices present an invaluable experience in both
technological as well as teaching aspects. The efficacy of the system is based on assessment,
monitoring and usability (Shehu et al., 2009; Orfanou et al., 2015). The LMS usage opens
new perspectives and opportunities for the users off the system; they actually are the key
drivers of the LMS development

The Implementation of LMS at South East European University

The Implementation of LMS at South East European University has been proceeded
through three phases:

The first phase: As part of a pilot project with Indiana University, South East
European University (2006-2008) bought commercial LMS Angel software with extensive
menu of learning and managing characteristics that helped enhancing the e-learning culture
among the staff and the students. The system worked very well but due to the fact that this
commercial solution is of high cost, it wasn’t possible to be upgraded, integrated with other
university systems so it was decided to switch towards in-house solution(Abazi-Bexheti et
al., 2008)..

In the second phase of implementation, in—house solution (Libri) was designed,
developed and integrated in order to meet the requirements with the up-to-date technologies,
explore, analyse and enhance based on users’ experiences (Shehu et al., 2009). Libri was
user-friendly, and was integrated with other existing University e-systems (Abazi-Bexheti et
al., 2008). This phase lasted from 2008-2016.

In the third phase of the LMS experience (September 2016-present) at SEEU, the
LMS system Google classroom was integrated with Libri. LMS storage expenses started to
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increase and the in-house solution could not meet the developments that are coming from
manufacturers and huge companies offered for free. Since there was a problem with storage
of learning contents the Google Drive file repository system was seen as best possible
solution for storing data and cloud storage. Google classroom was an adequate solution for
any financial barriers as well as best possible solution for user’s requirements. In addition,
this LMS made possible to track the activity of the instructors, system usage, generate
reports and analyse various factors that maximize the usage.

In the last phase of the LMS experience, (2016-present) Google classroom is used as
a solution for the financial barriers and user requirements in the past decade. It generates
reports, which are analysed to identify the factors that maximize its usage as well as tracts
all the activities of the instructors (teachers) in the system and on system usage.

Teacher’s role in promoting learner’s autonomy

Teacher’s role in promoting learner’s autonomy is very crucial and more complex
than in the traditional teaching. Teacher’s role is to prepare learners and to promote learner’s
autonomy in the classroom and outside of it. Teaching with technology is considered to be
one of the most prosperous ways to promote autonomy by using appropriate exercises which
foster learner autonomy in English as a foreign language (EFL) class.

Furthermore, lecturers will also need to develop the technological and educational
skills needed for the transmission of information outside the classroom (meaning the
preparation of material for students to work at home - such as videos, digital documents, and
web links) and the material needed for reviewing student work ( such as practical exercises
and questionnaires). This means learning to use technological and educational resources that
facilitate these tasks and so increasing the effectiveness of online presentations. In this type
of reverse methodology, it is essential that lecturers conscientiously plan their own and
students’ activities before, during, and after classes (Rivera & Guiza, 2017, p.2).

The lecturer ceases to be a mere presenter of information and evaluator of
assimilation. During the class, the lecturer must lead, guide, observe and evaluate students
by providing a relevant feedback when necessary. The lecturer’s role as an assessor also
becomes more difficult because he or she must perform additional monitoring and
assessment and offer more formative feedback to students. The lecturer will also have a
decisive role in determining what should be taught and what should be studied by students.
For this reason, faculty must possess or acquire the knowledge to understand the
methodologies and tools that encourage student effort and learning. Lecturers must make a
personal commitment to student learning and this will mean more hours of work (especially
during the first year of the new methodology).

Phrases of engaging learners in an online environment

Engaging learners in an online environment develops over time. Students that have
been educated in lecture-based environment may be more comfortable in a passive student
role and will need guidance to be engaged online.

Online learners should be able to communicate in an online environment establishing
comfort with the technology and higher level of self-direction, and at the same time quickly
build trust and interaction with others that may never meet face to face. It is the
responsibility of the instructor to engage learners and help them build a collaborative
relationship among them. The instructor must design courses that will help learners grow in
these new relationships.
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That is why it is very important for the instructor to develop appropriate activities,
which build trust and help a group learn how to work together. As learners gain more
confidence and engagement they can be guided how to move through the additional phases
of engagement (Conrad &Donaldson, 2011, p.8).

During the Phrase 1, the teacher and the student begin the course in the more
traditional role of deliver-receiver, with the teacher setting up the initial tone and giving
instructions for the course in which he will be the guide. The teacher starts the course with
an icebreaker introduction and students learn about each other and interact. In the initial
phrase, the teacher role is a social negotiator and the main role is to provide activities that
are interactive and help learners get to know each other. In addition, the teacher expresses
expectations about the course, provides orientation to the course, and keep learners on track
(ibid:9).

After establishing appropriate climate for socializing in the online environment, the
teacher becomes a structural engineer responsible for organizing and facilitating the growth
of the student as a cooperative participant. The teacher forms groups and provide activities
that require critical thinking skills, reflection, and sharing ideas. Phrase 2 begins with a
social tone similar as Phrase 1 but leads students toward more academic activities and
exchanges (ibid.:10).

In Phrase 3 the teacher help students socialize in the online environment, students act
as collaborators that support each other and are responsible for another’s learning. The
teacher in this phrase is a facilitator that provides activities requiring small groups to
collaborate, solve problems, reflects on experiences. The examples of group activities
include content discussions, role-playing, debates, and jigsaws.

In Phrase 4 the teacher encourages students to lead the activities and work in teams.
The teacher participates in the learning community as any other member. Activities in this
phrase are learner-designed or learner-led. Discussions begin to go not only where the
teacher intends but also where the students direct them to go. The examples are group
presentations and projects, learner-facilitated discussions.

In conclusion, it takes about four weeks for most learners to feel comfortable enough
with technology-mediated communication. Designing and utilizing activities that are
appropriate for various engagement phrases of students can promote confidence and success
and even may move a learner through phrases very quickly. While it may be possible to
move more quickly through the phrases, it is recommended that the teacher helps students
become oriented to the course as well as become familiar with the new set of peers who will
be working together in the online environment (ibid.:11).

Findings and Results

E-learning processes present an essential part of teacher and student coursework at
the South East European University. The wide use of Google classroom is now an integral
part of annual staff evaluation process and the same applies to students per semester due to
the high percentage allocated for the successful integration of Google in the coursework. In
order to quantify the extent of the use and integration of (LMS)- Google classroom (hereby
referred to as GC) in the teaching and learning process as well as the use of online sources
for class debates and discussions in and outside the class a study was conducted with
students of ESP courses at the Language Centre at the SEE-University. A total number of 38
students who were actively engaged in the ESP courses for Public Administration and
International Communication participated in the study. This particular group of students
varies in age; they are between 18 and 20 years old and are linguistically as well as
culturally different. Namely, the majority of the students are students whose mother tongue

80



ENHANCING LEARNING AUTONOMY IN AN ESP CLASS BY USING
LMS GOOGLE CLASSROOM

is Albanians, followed by Macedonian and Turkish students as smaller linguistic and
cultural group.

The Language Centre in Tetovo is a central part of every SEEU student’s academic
career, both as required subjects and as optional elective courses. The University’s mission
is to promote a multilingual approach to learning, stressing both the importance of local and
international languages and Language Centre’s primary mission is to provide courses
specified in the curricula of the five SEEU faculties. For this purpose, The Language Centre
offers classes in English starting from the basic skills up to English for specific purposes in
fields such as law, computer sciences, public administration and business administration.
This particular research was carried out during fall 2018.

The questionnaire was designed with the sole purpose to measure the perception of
students on the different educational as well as methodological aspect of integration of
technology in their educational process. There were surprising aspects about the results that
were received by the students. Around 80% of the interviewed students believe that it is
important to use technology in the classroom. The same, overwhelming majority (82%) also
think that teachers should use technology in their classrooms and that the use of technology
can improve the coursework (69%).

It is worth mentioning that this sheer enthusiasm of the use of technology in
classrooms for educational purposes is also reflected in students’ preference in the use of
Google classroom for home assignments(66%) whereas oppose the idea of students refusing
to use GC for their home assignments. As predicted, these millennials are highly motivated
to use the digital software (69%) for their coursework, 69% have said that have no
difficulties with the use of Google classroom.

Although this overly enthusiastic positive responses of the access and availability
of technology in education is omnipresent, can it be said that the same enthusiasm persists to
the same level when it comes to actual implementation of the content through assignments?
Fortunately enough, yes, the same enthusiasm persists. 48% of the respondents agree and
strongly agree that GC is useful for posting presentations. Around 70% agree that GC is
very useful for online discussions which is quite understandably so.

An overwhelming majority of students (approximately 74%) believe that GC
should be used for posting online lesson plans. Having in mind the sensitivity of some
universities who are still struggling with a successful implementation and integration of
educational programs and content as part of their course content it is symptomatic that
around 81% of the students think that software systems, which facilitate teaching and
learning process, must be used in every university.

Conclusion

It is very interesting to see that there are two overwhelmingly positive responses
from the questionnaire, which stand out from the rest. First, there is a wide consensus, which
has more than 80% agreement by the students for the need to use more technology in the
educational process. Second, the fact that universities are facing an increasing pressure to
not only utilize software solutions as part of the teaching process, but also digitalize the
content of the coursework for a more practical solutions to a more successful completion of
the assignments by the students which in turn will increase the overall graduation rates at
university levels. It is a fact that by using contemporary methods such as blended learning
teachers help students use the learning time flexibly outside the classroom in order to
facilitate and enhance (theoretical and practical) teaching and learning.

In addition, the student obtains information outside the classroom using the digital
software and the time spent in the classroom is dedicated to a real interaction between the
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teacher and the student in order to ensure a correct assimilation of information. In this way,
teachers use their role in the teaching-learning process with different techniques that
promote student learning. Taking into consideration the Bloom Taxonomy, teachers should
assign content materials for study outside the classroom from the lowest levels of taxonomy
(comprehension and recall). Furthermore, students can take advantage assimilating contents
linked to higher levels (create, evaluate, analyse and implement).

SEEU is among the first universities to promote new educational programs by using the
digital software and in the future, it will have to increase the application of blended learning
model in order to become the first higher institution in Macedonia that catches up with the
newest trends. The contemporary methods are more effective and efficient than just the
traditional learning model so students can be more motivated to study and the University
will significantly increase the access to new students who will be stimulated and motivated
to study and who will have a great benefit from these high-quality programs.

SEEU started to deal with important changes in the nature of the educational
concept and the new advanced LMS solution including all the elements of modern learning,
teaching, communication, creation of courses and management. This was a planned process
of advanced digitalization designing courses and course instruction through electronic
technologies along with crucial transformation in administrative and organizational
procedures.
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