s

Malcezmmm )

R e s X o

? Boponeuum apman_eﬂ yHnBepmreT ! YﬂnnepsnTeT ,,I‘oue I[e.nqes HITmI,
s Pycnja : ~MaKezwﬂnJa R e, o

: Voronezh State UnlverSIty ‘Goce Delcev Umvermty in Stlp

e SR A Russm Macedoma A TR

ezié’nynapqmianna’yqﬁamxoﬂq}epenunﬂ ~ Bropa Méfynapo_zma Haydna Kondepennnja

‘ ; = e 3 ) AT '.7 e : : :

-Second International Scientific Conference : ;

-
L

- owiko
FILKO

§

@JIQI[QTHSI,‘KYJIBTYPA "N OBPA3OBAHHUE POUIOJIOTUJA, KYJITYPA U OBPA3OBAHUE
: " PHILOLOGY, CULTURE AND EDUCATION

CBOPHI/IK CTATEMR %‘,
35OPHMK HATPYJIOBU =~
CONFERENCE PROCEEDINGS

£ 3 e
'10 12 maj 2017 / 10 12 mas 2017 / 10-12 Mav 2017

~ Bopomex - Bopoﬂem : Voronezh

54
-




Bopone:xkckuii rocyiapcTBeHHblil yHUBepcuTeT YHuBepcuter umeHu I'oue deaueBa, r. Tun
Poccuss  Maxkenonus

Boponemkn ap:xaBeH yHusep3urer YHusep3urer ,,I'one Jleaues — ltum,
Pycuja Makenonuja

Voronezh State University Goce Delcev University in Stip
Russia Macedonia

Bropas mexaynapoanas HayuyHas KoH(pepenuusi BrTopa MefyHapoana HayyHa KOH(epeHIHja

Second International Scientific Conference

DOUJIKO
FILKO

ONJI0JI0I'us, KYJIbTYPA 1 OBPA3SOBAHUE OUJIOJIOTNJA, KYJITYPA 1 OBPA3SOBAHUE
PHILOLOGY, CULTURE AND EDUCATION

CBOPHUK CTATEN
35OPHHUK HA TPYJOBHU
CONFERENCE PROCEEDINGS

10-12 maj 2017 / 10-12 mas 2017 / 10-12 May 2017
Bopone:x Boponex Voronezh







OPTAHU3ALUCKHA KOMUTET
Osera A. bepaaukoBa, @unonomkn dakynrer nmpu BI'Y
Jparana Kysmanoscka, @umonomrku dakynrer npu Y]]
Tatjana A. Teprnoa, ®unonomku dakynrer npu BI'Y
Csemitana JakumoBcka, @unonomkn dakynrer mpu Y1 /]
I'enannj @. KoBasboB, @unosomku ¢akynret npu BI'Y
Buonera Jlumora, @unosnomku dakynrer npu Y]]
Jlapuca B. Pubaduena, ®umonomku pakynret mpu BI'Y
Kocraaun 'onaxos, @unonowmku ¢axynrer npu Y1

MEI'YHAPOJIEH ITPOI'PAMCKHA KOMUTET
Coduja 3abonotHaja (Pycuja)
Jlapuca B. Pubauesa (Pycwuja)
Tarjana A. Tepuona (Pycuja)

Buonera JlumoBa (Makenonmja)
Mapwuja Kycescka (Makenonuja)
Ega ['opruescka (MakenoHuja)
JHannena Konea (Makenonuja)
Cuneana Cumocka (MakenoHuja)
Tarjana Atanacocka (ABcTpHja)
Ouer H. ®enuyk (benopycuja)
Jynua Jlonuesa (Byrapuja)
I'eprana IlenueBa-Anocronosa (byrapuja)
Bunjana Mapuk (bocha u Xeprerouna)
Hymixo IleByspa (bocha u XepieroBrHa)
Bondgranr Mou (I'epmanuja)
l'abpuena b. Knaju (Utanuja)

EBa baproc (IToncka)

Hannena Kocranunosuk (CpbOuja)
Tamapa Bamunk-bynuk (Cpbuja)
Cenena CrankoBuk (CpOuja)
Axwmen ynmen (Typuuja)
3exu ['ypen (Typuuja)

Henaru lemup (Typumja)

Kapun Pyke-bpyten (Opannmja)
TauBan TonTar (Dpaniuja)

Pea Jlyjuk (XpBarcka)
TexHUYKH cekpeTap
Coduja 3abonoTHaja
Tarjana Ymancka



I'naBeH u 0AroBOpeH ypeaHUK
Hparana Ky3smaHoBcka
Jazu4Ho ypenyBame
Coduja 3abonoTHaja (PyCKH ja3uK)

[Jannma AranacoBcka-I"aBpmiioBa (MakeIOHCKH ja3HK)
CHexxana KupoBa (aHITIMCKH ja3uK)
TexHu4ko ypeayBame
Kocranun I'onakos
Hpuna Apxxanosa
Cnase JJumutpon
Afpeca Ha OPraHM3aINUCKHOT KOMHUTET:
Boponemku qpxaBeH YHUBEP3UTET
dwustononiku GpaKynrer
. Boponex, . Jleanna, 10, xopryc 2, k. 34, Pycuja
VYuugep3urer ,,l oue Hemues* — [ltun
dusononiku Gpakynret
ya. ,,Kpcre Mucupxos* 6p. 10-A
[om. dax 201, HlTum - 2000, P. Makenonuja

E-momrra: filko.conference(@gmail.com
Be6-crpanumna: http://js.ugd.edu.mk./index.php/fe

CIP - Karanorusaiuja Bo mybnmkanyja
HanmonanHa u yHuBep3utercka 6ubmoteka “Cs. Kmument Oxpuackn’, Ckomje

81(062)
82(062)
316.7(062)

MEXIYHAPOIHAS Hayunasa xondepennus (2 ; Boponex ; 2017)

Co6opHuk crareit / Bropas MexxyHapoaHas Hay4Has KoHpepeH1ys, BopoHex,
10-12 mas 2017 = 36opHuk Ha TpynoBu / Bropa MefyHaponHa HayuHa KOH(epeHIyja,
Bopomnex, 10-12 maj 2017 = Conference proceedings / Second International Scientific
Conference, Voronezh, 10-12 May 2017. - Iltum : Yausepcutet umenn lore [lenyena
= Yuusepsaurer “Tone JJendes” = Shtip : Goce Delcev University, 2017. - 642 ctp. :
Tabenn ; 25 cMm

TpynoBu Ha pyc., MaK. 1 aHITL. jasuK. - OyCHOTHU KOH TeKCTOT. - bubmorpaduja ko
TPYZIOBUTE

ISBN 978-608-244-469-7

a) Jasuk - Cobupu 6) Kumxesnoct - Cobupu B) Kynryponoruja - Cobupu
COBISS.MK-ID 105484554




PEJAKIIMOHHBIIA COBET
Ospra A. bepaaukoBa, @unonorndeckuit paxynsrer npu BI'Y
Hparana Kysmanoscka, @umonorudeckuii paxynsrer npu Y]]
Tarbsina A. Teprosa, @unonornueckuii pakynsret npu BI'Y
Cgernana SlkumoBcka, @unonornyeckuit daxymnsret pu Y1 /]
I'ennannit @. Kosanes, @unonoruueckuit Gpaxynasret npu BI'Y
Buonera [lumosa, ®unonorndeckuii ¢paxynsret npu Y]]
Jlapuca B. PribaueBa, @wmnonorndeckuii ¢pakymsreT mpu BI'Y
Kocraaun 'onaxos, @unonoruueckuit Gpaxynasret npu Y]

MEXAYHAPOIHAS PEJAKIIMOHHAS KOJIVIEI'USA
Codns 3abonorHas (Poccus)
Jlapuca B. PribaueBa (Poccust)
TarpstHa A. Teprosa (Poccus)
Buonera J/lumoBa (Maxkemonus)
Mapus Kycescka (MakenoHus)

EBa I'épruencka (MakemoHws)
Januena Korera (MakemoHMs)
CunBana Cumocka (MakegoHus)
Tarsaa AtaHacocka (ABCTpHS)
Onmner H. ®enuyk (benapycn)
Onma [lonuena (bonrapus)
I'eprana IlenuyeBa-Anocronosa (bomrapus)
Bbunsina Mapuy (bocuus 1 XepueroBruHa)
Hymiko Ileyns (bocuus u Xeprieropuna)
Bondgranr Mou (I'epmanns)
labpuenna b. Kneiin (Utanus)

EBa Baproc (ITonpmra)

Hannena Kocragunosud (CepOust)
Tamapa Bamuny-Bynny (CepOust)
Cenena Crankosud (CepOus)
Axwmen 'rormen (Typums)
3exu [ropen (Typrus)
Hemxaru Hemup (Typums)

Kapun Pyka-Bpytan (Opantmst)
TanBan TonTar (Dpaniys)

Pea Jlytina (XopBaTus)
YdeHslii cekpeTapsb
Coonbs 3a0on0THas
TarsiHa YnaHcka



ImaBHBIA pegakTop
Hparana Ky3smanoBcka
S3bIkoBasi pejakums
Januna AranacoBcka-I aBpuioBa (MaKeIOHCKUI SI3BIK)
Coors 3abonoTHas (PyCCKUIT SI3BIK)
Caexana Kuposa (aHIITUHCKHUT SI3BIK)
Texnnyeckoe pefakTHPOBaHHe
Kocragun 'onakos
Hpuna Apxxanosa
Cnage J{lumMutpoB
Ajpec OpraHu3anMOHHOT0 KOMHTETA
Boponexcknii rocynapcTBEHHBIH YHUBEPCUTET
dunonorndeckuit GpaxkyabTeT
. Bopouex, m. Jlenuna, 10, kopnyc 2, k. 34, Poccust
VYuuepcutet um. [oue denuera — ITun
dunonorndeckuit GpaxkyabTeT
yi. ,,Kpcte MucupkoB® a. 10-A
[omr. ¢ax 201, Htun - 2000, P. Makenonus

O-noura: filko.conference@gmail.com
Be6-caiit: http://js.ugd.edu.mk./index.php/fe



EDITORIAL STAFF
Olga A. Berdnikova, Faculty of Philology, VGU
Dragana Kuzmanovska, Faculty of Philology, UGD
Tatyana A. Ternova, Faculty of Philology,VGU
Svetlana Jakimovska, Faculty of Philology, UGD
Genadiy F. Kovalyov, Faculty of Philology, VGU
Violeta Dimova, Faculty of Philology, UGD
Larisa V. Rybatcheva, Faculty of Philology, VGU
Kostadin Golakov, Faculty of Philology, UGD

INTERNATIONAL EDITORIAL BOARD
Sofya Zabolotnaya (Russia)
Larisa V. Rybatcheva (Russia)
Tatyana A. Ternova (Russia)
Violeta Dimova (Macedonia)
Marija Kusevska (Macedonia)
Eva Gjorgjievska (Macedonia)
Daniela Koceva (Macedonia)
Silvana Simoska (Macedonia)
Tatjana Atanasoska (Austria)
Oleg N. Fenchuk (Belarus)

Yulia Doncheva (Bulgaria)
Gergana Pencheva-Apostolova (Bulgaria)
Biljana Maric (Bosnia and Herzegovina)
Dushko Pevulja (Bosnia and Herzegovina)
Wolfgang Motch (Germany)
Gabriella B. Klein (ltaly)

Ewa Bartos (Poland)

Danijela Kostadinovic (Serbia)
Tamara Valchic-Bulic (Sebia)
Selena Stankovic (Serbia)

Necati Demir (Turkey)

Zeki Gurel (Turkey)

Ahmed Gunshen (Turkey)

Karine Rouquet-Brutin (France)
That Thanh-Van Ton (France)

Rea Lujic (Croatia)
Conference secretary
Sofya Zabolotnaya

Tatjana Ulanska



Editor in Chief
Dragana Kuzmanovska
Language editor
Sofya Zabolotnaya (Russian)

Danica Atanasovska-Gavrilova (Macedonian)
Snezana Kirova (English)
Technical editing
Kostadin Golakov
Irina Arzhanova
Slave Dimitrov
Address of the Organizational Committee
Voronezh State Universiy
Faculty of Philology
10 pl. Lenina, Voronezh, 394006, Russia
Goce Delcev University - Stip
Faulty of Philology
Krste Misirkov St. 10-A
PO Box 201, Stip - 2000, Republic of Macedonia

E-mail: filko.conference@gmail.com
Web-site: http://js.ugd.edu.mk./index.php/fe



10.

11.

12.

13.
14.

15.

16.

17.

18.

COIPXKXUHA / COAEP)KAHUE / CONTENT

Any¢pies Ouer — KYJIbBTYPHA [NEHTUOIKALIS HEKPACOBLIIB-
CTAPOBIPIL B [TOHN331 YKPAIHCBKOI'O JYHAIO:ICTOPIA TA
CTAH 3BEPEXXEHHA B CYHACHUX YMOBAX TTOJIIETHIYHOCTI

(HA MATEPIAJIN ITOJIBOBUX JOCIIIJIXKEHD) .....cccvveiiieieeiieeeeeeeeee 11
AcumonyJioc [Tanaiinotuc - PEIBHBIE ®PA3EOJIOT' U3MEI B

COBPEMEHHOM I'PEYECKOM, PYCCKOM U CEPECKOM SI3BIKAX ............ 19
Bajek Tujana - KOMITAPATUBHA AHAJIM3A TEMITEPATYPHUX

IMPUJIEBA Y CABPEMEHOM CPIICKOM U PYCKOM JE3UKY ......ccccoeeevveanen. 27
Beasiea Hatanbsi - OBPA3 JIOMA B TBOPUECTBE B. BBICOIIKOI'O

N 10. IIEBUYKA: CPABHUTEJIBHBIA ACTIEKT oo, 37
BepanuxoBa Ogabra Anaroiabesna — ©MIJIOJIOTMYECKOE

OBPA3OBAHUE B CUCTEME I'VMAHUTAPHBIX HAVK ....oooovviiiiiiiiieieecee. 45

Bbecroakos [Imurpnii Anexcanaposuy — YYACTHHK PXEBCKOI BUTBBIL
JIMPUYECKUUN I'EPOU AJIEKCAH/IPA TBAPIOBCKOI'O B KOHTEKCTE

PYCCKOM U BEJIOPY CCKOM [TOATUYECKOM TPAULIUMN. ... 55
Inagsimea Ceeriana - CYJIbBA POCCUU U EBPOIIBI B ITYBJIMLIMCTUKE
JI. C. MEPEJKKOBCKOT' O TTEPUOJIA DMUTPALIAM..........ovoeeeeeeeeeae 63

T'onuapoBa Anuna - TEOPETUYECKUE ACITEKTBI METOJUKU

«TUXOI'O0 OBYUYEHM S1» UTHOCTPAHHBIM $S13bIKAM KEMJIEBA

TATTEHDBO ..ottt 69
I'onko Anaa Hukonaesna - COLIMAJIBHBIE U IICUXOJIOI'O-
[EJJATOTMYECKUE MPEAIIOCHIJIKU PEYEBO ITOATOTOBKU

YUUTEJIA- OUITOJIOTA ...ttt 79
I'yzennna Csetiana - CJIABJAHCKUE Y XOBHBIE [TAPAJUJIEJIN

B KVJIBTYPE POCCUIN Y1 MAKEJJOHHI.........ccoccovviimiiniiiniinicincnecceceeecnee 85
Ghentulescu Raluca -nemue CULTURAL CHALLENGES IN

SPECIALIZED TRANSLATIONS .....cooiiiiiiiieinieeneereereerree et 91

Jdemuenko 3unanaa - KYJIbTYPHO-OBPA3OBATEJIBHA A CPEA U
OPTAHU3ALIMOHHO-IIEJAT'OIr' MYECKHME YCJIOBISA ©OPMIPOBAHUA
Y CTYAEHTOB KOJIIE/IDKA HIEHHOCTHOI'O OTHOIIEHM A K YUEBHO-

UCCHENOBATEJIBCKOM JESATEIBHOCTH] ... 101
JlenkoBa Jopanka - HAYUHATA ®AHTACTHUKA HA MBAH E®OPEMOB .......... 111
JlnumoBa Buosiera - ECTETUKATA HA KOMYHUKAIIMJATA U

MEJINYMUTE BO HACTABATA TIO JIMTEPATVYPA ... 121

Iopruesa lumoa Mapuja - 3A ATPAKTUBHOCTA HA EJIEH
XKAHP (KHMXXEBHUTE, KHWXKEBHO-TEOPUCKUTE U
KHWXEBHO-UCTOPUCKUTE UMITJIMKALIMM HA

NCTOPUOT'PAOCKATA METAGOUKIINTA) oo 129
I'opruocka Kakauna - IPKOBHOCJIOBEHU3MUTE BO
TBOPEUYKATA PU3HUIIA HA AHTE ITOITIOBCKM ........cccocooiiiiiiiiiiiiiiciene, 139

EdpemenkoBa Tatbssna Hukomaesna - ©OPMIPOBAHUE COLIMAJIBHO
YCIIEITHOW JINYHOCTH, YEPE3 OPTAHM3ALIMIO BHEYPOUYHOI
JEATEJIBHOCTU 10O PYCCKOMY S3BIKY ...cooiiiiniiiniiinicinieneeeceecreeenee 149
Kocy 3os - [TIAMSATDH KYJIbTYPbI B POMAHE 'TEPMAHA BPOXA
CHEBHHOBHBIEY ......ccoouiiiiiiiiiieiiieicieteeet ettt 153



19.

20.

21.

22.
23.
24,
25.
26.
27.

28.

29.

30.

31.

32.

33.

34.

35.

36.

37.

38.

39.

40.

3aiinasnosa Jlapuca — COIIOCTABUTEJIBHASI XAPAKTEPUCTHKA
CUHTAKCHUYECKUX KOHCTPYKIMM KAK OCHOBA

IMPOI'HO3UPOBAHUS UHTEP@EPEHIINMN ... 157
3yesa Hangzes - [JIDVIHBI BA3IC HAPOJIHATA BBILLIA Y MAJIOU
IMTPO3E BEJIAPYCKATA INIICBMEHHIKA JIVKAIIIA KAJIFOIT .....c..ccoevviiiinnene 163

HNBanoBa bubana, Kuposa CHesxana, Kysmanoscka JIparana - BIMJAHUE HA
BEIONTUHUTE 3A IMMITYBAKE 1 350PYBAILE HA KOMYHUKAITUJATA

HA CTYAEHTUTE HA AHTJIMCKU U TEPMAHCKU JA3UK ........cccvvveevveennen. 173
HNBanoscka buijana, Kycescka Mapuja - [IPATMATUKA HACITPOTHU
TPAMATHUKA HACIIPOTU CEMAHTUKA ... 185
Iskrev Dimitar - THE MENTOR AS KEY FIGURE IN

WORKPLACE TRAINING ...oooviiiiiiiiiiie ettt eeeaaaee e 193
JaknmoBcka CBeriiana - TPAHCOEPOT HA KVJITYPHUTE EJJEMEHTH ITPU
TTPEITEBOT HA CTUXO3BUPKATA BEJIM MYTPU OJf KOYO PAIIMH ............. 201
Jankova Natka - INTERCULTURAL COMMUNICATION IN ELT ...........cc.......... 211

Jovanov Jane - POLYCONTEXTUAL LINGUACULTURAL COMPETENCE .....219
Jyrpesa Mapuja - T[POTECKATA BO PACKA30T ,METAMOP®O3A”

HA @PAHIL KADKA ..ottt 227
Kapanukonosa-Houoposcka Jlyeu - MEHTAJIMTETOT BO KYCATA ITPO3A

HA YEXOB (3A XXEHCKHOT, YAHOBHUYKUOT 1 HAPOACKHUOT

MEHTAJIUTET BO KYCATA ITPO3A HA AHTOH YEXOB) ....cccccvevieieiieienne 233
Kopnoroay6 E.B. - OBPA3 JL.H. TOJICTOI'O B ITIOBECTU MOHA JIPYIID
«BO3BPAILIEHUE HA KPYTU CBOSD ..cceveiieiiiiieiiniieie et 240
Kopo6os-Jlateinues Auapeii - PYCCKAS OMJIIOCODUA O

BOWMHE VT HA BOMHE ......osiiiiimiiieieeseiieseisseses st 245

KocTtiouenkoBa Haraabsi - META®OPUYECKASI OPUEHTAIIA B
OTHOHIEHNHY TPAMMATHUYECKOTI'O SIPYCA S3bIKA (HA MATEPUAIJIE
PYCCKOTI'O, AHIVIMMCKOT'O 1 HOPBEXKCKOTI'O SI3BIKOB) .........coeveaee.. 257
Kpukausen Enena - CTUJIEBA S MOIU®UKAILIS PEAJTMCTUYECKON
INOBECTU B PYCCKOM U BEJIOPYCCKOI1 JINTEPATYPAX BTOPOM
TIOJIOBUHBI XX BEKA .....ooiiiiieie ettt et e e saae e eaaaea s 263
Krsteva, Marija - FACT VS. FICTION: THE DOUBLING OF THE
BIOGRAPHICAL SELF IN BIOFICTIONS ABOUT FE.SCOTT FITZGERALD

AND ERNEST HEMINGWALY .....ooiiiiiiiieiiesteeit ettt etee et eseeesveesaeeveessaesveennne e 271
Ky3manoBcka /Iparana, Kupoa Cue:xkana, UBanoBa busbana -
MAKEJOHCKUOT ITPEJIOT HA - KAMEH HA COITHYBAIGE KAJ

N3YUYYBAUUTE HA TEPMAHCKUOT 1 AHITIMCKNOT JA3UK ...........ccveueeee 277
Ky3nenosa Tarbsina - KYJIBTYPA O5THOCA B OMJIOCODCKO-
OCTETHUYECKOM OBPA3OBAHMM .......ccccoiiiiiiiiiieiiccceeeeeceeee e 287

Kyrchanoff Maksym - MODERNISM, FUTURISM AND AVANT-GARDE AS
INTELLECTUAL MOTHERLANDS OF TRANSFORMATIONS IN CHUVASH

IDENTITY IN THE POETRY OF GENNADITAIHI ..o [ETTO 295
Jlazapes Anapeii - « CJIABSHCKNM BECTHUK» I MOCKOBCKHU
CIIABSAHCKUU CBE3IT (1867) ettt 307

Jleontnk Mapuja - [IOTEKJIO HA TYPCKATA JIEKCEMA

(x)ane/(x)ana (hane) 1 HEJ3MHA AJATITAILIMJA BO

MAKEJOHCKUOT JA3BUK KAKO CYDUKC .......coovviiiiiiiiiieieicieicieeeeeeenes 313
Jlansirnna Mapus - OIIMCAHUE KOMMYHUKATHBHOI'O

MOBEAEHMS CEPBCKOI'O 1 PYCKKOI'O HAPOJIA B CTAHAAPTHBIX
KOMMVYHUKATUBHBIX CUTYALISAX ...cooiiiiiiiiiieiceceneceneereeeeee e 321
Lisjak Anton - TRAGOVI RAZVOJA SLAVENSKOG IDENTITETA U
POVIJESNIM IZVORIMA SREDNJEGA VIJEKA ......cccceoinimiieieiciereeeeeeeeenens 329



41.

42.

43.

44,

45.

46.

47.

48.

49.

50.

51.

52.

53.

54.

55.

56.

57.

58.

59.

60.

61.

62.

Maiiciok Oubra - OTJIMUMTEJIBHBIE OCOBEHHOCTU TPAMMATUYECKOM

CHUCTEMBI PYCCKOI'O 1 TYPKMEHCKOTI'O A3BIKOB .........ccccoeviiiiiinene 341
Maxkapujocka JInajana - JEKCUUYKHOT IIOJBOP BO ITPO3ATA HA BJIAZIO
MAJTTECK ....ooviiiiiiiiieiieenesteeteseeteet ettt ettt sttt sttt ettt ene e 349

MapxkoBuk Muxajio, Hoporaun Coma — JASUUHATA TIOJIMTUKA HA
PM U OJHOCOT HA UHCTUTYHHUUTE KOH MAKEJJOHCKUOT JA3UK ... 359
MapoJioBa /lapunka, I'opruescka Esa - BUPI'EPOBATA ,, JIEHOPE* —

IMAPAZIUI'MA 3A HETIPEBOJIHA JBYBOB ......ccocoiiiiiiiiiiiiceceeececeee 367
Mepkyaosa Unna - JEKCUKA MAKEJIOHCKOI'O A3bIKA HA
OBILECIIABAHCKOM DOHE ......ccciiiiiiiiiiiiieicieee ettt 373
Metoaujecku Jlejan, I'omako Kocragun - MAKEJIOHUJA KAKO
MNOTEHIIUJAJIHA JECTUHALIUJA 3A PYCKUTE TYPUCTH ....cccevevinee 383

Muxaiiziopa Hpuna - POJIb MTHOSI3bIYHBIX BKPAITJIEHUI B
YCTAHOBJIEHMU MHTEPTEKCTYAJIbHBIX CBS3EN

[IPOU3BEJIEHUI B.O. IIEJIEBUHA .........ooooooveeeeceeeeeeeeeeeeeeeeeee e, 393
MmuxaiinoBa Enena, Yikoy /Kyiitao - OCOBEHHOCTU [TIEPEBOJA
TORTUYECKUX ITPOU3BEJEHUN C KUTAMCKOTO SI3bIKA

HA PYCCKUI SIBBIK ...coooouiiiiiincieiiiceeieiseneeeiesesesssesesssecsesssseseessesessseeceeeens 399
Maagenockn Panko - [IOETCKHOT OPATOPUYM HA BJIAXKE KOHECKU .....409
Moretti Violeta - LATIN PROVERBS AS A TWO-WAY ROAD OF

CULTURAL TRANSFER ..ottt ettt 419
Herpuescka Haguna - KOHTPACTUBHA AHAJIM3A HA MOXHUOT

HAYMH BO NTAJIMJAHCKHNOT 1 MAKEJJOHCKNOT JA3UK BP3

MMPUMEPH EKCHEPITMPAHI O POMAHOT CANONE INVERSO

Ol ABTOPOT ITAOJIO MAYPEHCHUI" 1 ITPEBOAOT HA MAKEJIOHCKHU ..... 427
Hemopmaromenos I'eopruii - IUJJAKTUYECKHUE OCHOBbBI ®OPMMPOBAHUA
SKOJIOTMYECKOM KYJITYPbI YUAILIMXCS CTAPIINX KJIACCOB ........... 437
HoBoran Comwa, MapkoBuk Muxajio - KOHTPACTUBHA AHAJIM3A HA
PA3BOJOT HA ITIOJIYBOKAJIUTE BO /IBA ITATEPUIIN CO

MAKEJIOHCKA IIPKOBHOCJIOBEHCKA PEJAKIIHIA .......cooovvvevverererene, 445
OpsioBa Hazexna - BUBJIEVICKOE UMS B

CITABSTHCKUX SI3BIKAX: ATAPD .......ooovoveeoeeeeeeeeeeeeeeee e, 455
Macmapuora Banepus - BUJIEO-KENC KAK ®OPMA OBYUYEHU S

HA CTBIKE BEBMHAPA Y KEMC-TEXHOJOTHU ......oooovoveeeeeeeeeeeeeeeeene. 465

IlerpoBcka- Ky3manoBa Karepuna - ,MAJCTOPOT U MATAPUTA* O

M. BYJITAKOB HA CIIEHATA HA MAKEJJOHCKUOT HAPOJEH TEATAP ....473
MaaxTuii Tatbana - PEMUHUCHEHINN KAK AKTYAJIM3ATOPBI HOBBIX
CMBICJIOB B ITbECAX YKPAMHCKOI'O IPAMATYPI'A XX CTOJIETUA

HUKOJTAS KVIIHIITA ..ot s 481
InsickoBa Enena — OTPAXXEHUE HAPOZHOI'O IOMOPA B HEMELIKMX
KOMITAPATUBHBIX ®PA3EOJIOTU3MAX .....ooiiiiiiiiiriirieieieieecreeceeeeeeeenes 491

Pop Zarieva Natalija, Iliev Krste - THE CONTRIBUTION OF “DRACULA
UNTOLD” TO THE EVOLUTION OF BRAM STOKER’S DRACULA:

A COMPARATIVE ANALYSIS OF THE PROTAGONISTS ....coovoieieieeeieeeene 497
Ionora Jdapes - BE3YMHBIN MEUTATEJIb»: PELIEITLIUS JIMYHOCTH U
TBOPYECTBA 3. 10 BO ®PAHI[Y3CKOM JIUTEPATYPHOM KPUTUKE
BTOPO ITOJIOBUHBI XIX — ITEPBOM ITOJIOBUHbBI XX BB. ......cccceovveeennne. 505
IIponanoBcka-Ilonocka Becua - IIPEIJIE]] HA METOJIUTE 1

TEXHUKUTE IMIPU N3YUYBAKBETO HA CTPAHCKU JA3UK

BO OJTHOC HA IMTPABUJIHUOT U3I'OBOP .....ccooviiiiiiiiiinicicniceecreeeeieeeeene 515
Posendenna Mapbsina - PEUEBOM DTUKET B OBLLIEHUU

B COHUATIBHBIX CETAX ..ottt 523



63.
64.

65.

66.

67.

68.

69.

70.

71.

72.

73.

74.

75.

76.

7.

78.

79.

80.

81.

Roitberg Natalia - THE STRUCTURE OF A LANGUAGE LESSON .................... 531
Pocenko H.HU. - O HEKOTOPBIX HAITPABJIEHHOCTSX
OKOHOMMUKO-ITPABOBOU KYJIBTYPBI FOPUCTA ......cccooiiiiiicicicicieenieene 539

PsanosioB Cepreii Bnagumuposuy - ©1JIOCOOUA O. DPEODPAHA
(ABCEHEBA) B KOHTEKCTE BOPOHEXXCKOI'O

OMIIOCODCKOI'O TEKCTA ....ccocveiiiiiciiiinene, s 543
Canomarnna Mapus - OCCEUCTUKA ITETPA BAWJIA, MJIN
BECKOHEUYHOE ITYTEIIECTBHE ........cccciiiiiiiiiniiiiiiicieiciccccs 551

CumonoBa Csetiiana, benoycos Apcennii - K BOITPOCY Ob
9TUKO-2CTETUYECKOM CHUHTE3E B MKOHOITMCH

BUSAHTUM U JIPEBHEM PYCH ........coooooiooioeeeeeeceeeeeeeeeeee e, 561
Coaosbes JImutpuii - CHUCTEMA KYPATOPCTBA YHUBEPCUTETOB ............ 569
CrojanoBcka-CredanoBa Anera - KYJITYPHU ITPEOBPA3EU KAJ

JPXABUTE BO VCJIOBU HA TTIOBAJIM3ALIMIA .....ccooviiiiiiiiiiiiiiiiiics 573

Tacescka Mapuna, Xanu-Hukonosa Aapujana — AHITIMIIM3MUTE BO
I'EPMAHCKUOT JA3UK BP3 ITPUMEPU O/ CIIMCAHUJATA

s JOY T L, WOMAN ettt sttt sttt st b et sbe e 579
Tepnoa Tarbsina - OFPA3 PEBOJIIOLINU B JIMPUKE AHATOJIVA

MAPHUEHTIODA ..ottt ettt st sttt s 591
TomopoBa Mapuja - YCBOJYBAIBE HA BTOP JA3UK .......cccooiviiiiiiiieiine 597

ToeBcku Cseto - AHTPOITIOJIOILKATA JIMHI'BUCTUKA

BO MAKEJIOHMJA U HEJ3UHUOT TIOTJIEQ HA TAHE TOJOPOBCKH

U TIETPE M.AHJIPEEBCKI 605 ......ccoiiiiiiiieiiiene et
Tpecuosa C.B., Tpomunckas-Crenymuna T.E. - KTACCUUYECKAA
METOIVKA TTPETIOJABAHUSA PYCCKOI'O A3BIKA

B COBPEMEHHOI OBPASOBATEJIBHOM CPEJIE .....veeeeeeeeeeeeeeeeeeeeeeeeae 629
VYaancka Tatjana — KOTHUTUBHUTE MEXAHU3MU I1TPU

ITPOLIECOT HA 350POOBPA3YBAILE BO AHIJIMCKHUOT JA3UK ................... 633
dumomkuHa Ceeriana - TEJIECHBIE OBPA3BI B POMAHE

M. OHJATXKE « AHITIUCKUM TALIAEHT oo 639

Xaiinep Q:xkamua dxabep Anbmunaituud - MEXXTYHAPO/IHBIE
KVIJIbTYPHBIE CBA31 NPAKA B 2IIOXY COLUUOIOJINUTUYECKUX

VBMEHEHHMH ....ooooocvvvviecccreecseseceseseee e 045
Xoumna Jlapest AnexcanaposHa - [BIDKYIIUNCA CYBBEKT B PAHHEU 1
NO3AHEN JIMPUKE Y. B. UEMTCA ......ccccoiiiiiiiiiiiiiiiccicce e, 651

Ipirankosa Slna - PEIIPE3EHTALINS OBPA3A BAMIIMPA B POMAHAX
OHH PAUWC U TIOIIIIN 3. BPAUT «MHTEPBBIO C BAMITMPOM» 1

«ITOTEPAHHDBIE JIVIIIFD) ..ottt 659
Yynocosa Upuna - YUEBHA I MOTUBAILIA KAK ITCUXOJIOI'O-
MEJATOI'MUYECKAS ITPOBIIEMA  ....ooiiiiiiiiiiininentietesesteteieteeeneeeaeeieee e 665

IlIyrapoe Backo - MEI'YHAPOIHU KYJITYPHU BPCKH BO
BPEME HA COLUO-TIOJIUTUYKHI ITPOMEHMU .......ccccovviiniiniiniiiiccrecnen, 671



OUIIKO Bropa mefyHaponHa Hay4qHa KoH(DepeH1mja
Bropas MexxpyHapogHas HaydHass KOH(pepeHIs
FILKO Second International Scientific Conference

UDC: 37.091.32:81'243

THE STRUCTURE OF A LANGUAGE LESSON
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Abstract

This study addresses the structure of the foreign language lesson as one of the
basic and most significant means for language learning improving. Special
attention is devoted to the task-based lesson, and the communicative classroom.
The technique for organizing classroom lessons, the basic features of the foreign
language lesson plan, and the use of different types of tasks are described. In the
current research, analytical method was used: the theoretical framework was
established through an in-depth analysis of pedagogical and methodological,
linguistic literature. It was assumed that foreign language acquisition should be
based on the special type of tasks. It should also be noted that the formation of
communicative competence as one of the basic abilities greatly depends on
lesson structure. The importance and effectiveness of the lesson may be
increased many times by rationally and methodically considering the
organization of the lesson’s structure. As pointed out previously, the well-
designed technique of organizing classroom lessons had a positive impact on the
level of linguistic competence of Russian foreign-language students.
Furthermore, the use of problem-solving communication and communicative-
oriented exercises, as well as the planning of task-based lessons, the
implementation of the communicative classroom principles ensure the
successful learning process.

Key words: communicative language teaching (CLT), foreign language
acquisition (FLA), task-based lesson, the communicative classroom, the
structure of the foreign language lesson (FLL).

A review of the recent professional literature devoted to the subject of foreign
language lesson (FLL) structure as well as task-based lesson planning indicates
researchers’ increased interest in the topic and it’s problematic. The researchers
have shown in a series of studies that task-based language teaching is closely
connected to the development of students’ communication skills [1]-[3] and
effects on both classroom language learning, and foreign language acquisition
[4]-[9]. For many contemporary Russian investigators, there is a strong tendency
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to assume that FLL structure is of considerable importance [10]-[14]. Motivated
by the above-reviewed literature, this study sought to examine possible ways to
improve foreign language learning via well-designed lesson structure and use of
set of special tasks.

In fact, the foreign students who study Russian, learn it or any other
language “as a third language and as a result they have to struggle with three
languages which differ greatly from each other, especially in morphology and
syntax” [15:181].

Arabic-speaking students face multiple challenges, since in a very short
time they have to learn both the everyday Russian language, in order to cope
with day-to-day life in Russia, and also the technical Russian, which they need
for their chosen field of study (medicine, engineering and so on).

The following is a detailed list of the main difficulties and problems that
arise in the process of Russian foreign language (RFL) students’ language
learning. Psychological, social, and linguistic problems: the language barrier; the
miscommunication; the psycho-emotional predisposition or negative
predisposition regarding the study of a non-native language; the speech deficit
problem (the absence or insufficiency of the means necessary for
communication); the lack of motivation or distorted manner of communication;
communication barriers.

As it appears, many of these problems are connected first and foremost
to the optimization of the communicative skills formation process. In other
words, the first component that is needed is communicative language teaching
(CLT) approach, which is based on the use of special communication-focused
exercises, so-called “quasi-speech tasks” that develop skills to perform language
operations in speech, and “speech tasks” to practice specially-organized forms
of communication [16:92].

The different types of speech exercises (the responsive exercise, the
exercise is based on “question-answer” model, the exercise-replica, the retelling
and others) may be used on FLL.

As Baralt notes ‘the end-goal is to get the learner closer to target task
performance so that she or he can perform that task in the second language, in
the most target-like way, in the real world” [17:182]. In this context, the
communicative method proposed by some experts seems very productive. It
includes the use of various forms of organization of game activities, according
to the defined purpose, the complexity of the game, and various ways to perform
the task forms of realization.

There are a lot of intellectual games: crosswords, puzzles and tests, and
others. The CLT suggests the use of role-playing conversations, which sound
much more natural than does a teacher-led discussion of role-play transcripts,
because they contain appropriate “discourse lubricants” [5:81]. The didactic
games, which have one or a combination of functions (compensatory,
motivation, training, pedagogic), are configured in accordance with the specific
linguistic situation of speech communication for which they are intended.
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A role-playing game is one of the very productive and active forms of
work on the development of language skills. It is the reproduction of the actual
verbal communication in typical situations (in the doctor's office, in transport, in
the street, an invitation to visit, phone call, etc.). An effective form of training is
to reproduce a situation of communication, which entails the use of new lexical
items related to the particular topic (for example, at the store, or birthdays) and
new grammatical forms, which are actively absorbed through the exercise
framework, i.e., the situation scheme. The basic elements of a role-playing
exercise are participants, their actions, and the linguistic properties.

The pair and group formats are aimed to ensure communication through
interaction with a partner. Games and role-plays are forms of organizing
students’ educational activities, with the aim of learning and practicing the
various aspects of language: lexical, stylistic, and grammatical.

The successful assimilation of the lexical and grammatical material is
based on the principle of reliance on a model. This means that the grammatical
structure is not presented in the form of an abstract model, but in the form of a
particular utterance and in a certain text and context. The learners have plenty of
opportunity to negotiate meaning outside the classroom and, consequently,
learners are able to “let in” more input in a classroom context, because they feel
more secure and more relaxed than they might in face-to-face interactions with
native speakers in naturalistic settings.

Cognitive theory (as well as CLT) emphasizes the importance of
ensuring that the classroom provides adequate opportunities for the
proceduralization of knowledge. Ellis [5:168] mentioned “supplying the learner
with ready-made chunks - lexicalized sentence stems - which can be memorized
as wholes and used to perform communicative functions that are important to
the learner”. In other words, foreign language teaching (FLT) suggests that
learning takes place in the so-called “communicative classroom” that is based on
CLT.

To teach the CLT-way in class means first of all to do a lot of group
work, by putting students in pairs or in small groups. Dominant principles of the
CLT-based FLL include the communicative and verbal aspects of the main
training units (sentences and texts), the “functional principle”; the approximation
principle of communicative control; the modeling of real communication
(principles of activity and visibility); and the use of the speech activity [10:98].

A theory based on the competence/performance distinction attempts to
establish what the learners do rather than what they know. According to this
view, the emphasis in research is on learners’ linguistic performance in real-life
situations more than on the acquisition of linguistic knowledge, which they
might be unable to use in real-life situations.

The CLT approach is of particular interest for its focus, in teaching and
in learning, is ‘on realistic, active and practical communication. Listening and
speaking in the foreign language are emphasized. The main aim of the task-based
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lesson is to enjoy the language and maintain students’ enthusiasm through focus
on active communication.

Communicative, a learner-centered approach is used to motivate
students to want to learn the target language so that they will use it for their own
purpose of communication” [18:67]. CLT views language learning as a complex
skill, which involves the use of various information and processing techniques,
in order to overcome limitations in linguistic knowledge that inhibit
performance.

The communicative classroom gives beginner learners’ opportunities for
meaningful communication, which in turn helps them develop communicative
abilities. The structure of so-called ‘classroom dialogue’ consists of the various
‘moves’ that make up teaching ‘cycles’, and identifies the hierarchical nature of
‘classroom discourse’.

Classroom discourse is best seen as a cooperative enterprise —the joint
language behavior of the teachers and of the learners, or in Ellis’s [5] words,
classroom discourse encompass “everything in the classroom [that] involves
communication of one kind or another”.

The learner’s ability to perform the target structures in natural
communication is the crucial point of the learning process.

Remarkably, that interaction between the students and the teacher has a
great influence on language lesson structure. Having a carefully constructed
lesson plan in hand allows the teacher and the learners to achieve good results,
for the benefit of all concerned.

A daily language lesson plan is developed by a teacher to guide class
learning. It is the teacher's guide for running a particular lesson, and it includes
the goal, how the goal will be reached, and a way of measuring how well the
goal was reached (task, homework etc.). As Baralt [17:189] affirms ‘at the level
of curriculum or lesson plan, tasks do not exist in a vacuum...tasks are planned
and sequenced alongside other curricular or classroom activities, and a shared
set of guidelines and criteria for articulating how to manage such sequencing is
important’.

The language you speak in reality can affect the way you think.
Consequently, the depth, range, and application of learning and knowledge, as
well as the skill and accuracy of their application, largely depend on the content
of each lesson plan and the degree to which it is adapted to the learners' stage
and needs. In short, the lesson plan plays a crucial role in achieving the final goal
of the training course. A well-designed lesson is a guarantee of successful
learning. Wong-Fillmore [19:23] observes about FLL: “How classes are
organized and how instructional events are structured determine to a large extent
the nature of the language that students hear and use in the classroom.”

The main portion of the FLL is dedicated to the practice of speech
exercises and practical activities. Ideally - it is about 80% of classroom time. The
communicative and complex nature of the course is reflected in the peculiarities
of the FLL structure. Stable structure elements form the beginning, the central
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part, and the end of the lesson. The secondary elements include the discussion
of the studied material, the explanation of new material, and the use of visual
aids and other devices.

The main aim of RFL lessons (as well as any other non-native
language) is to develop a firmly formed system of skills for performing a
variety of speech activities. This aim determines every lesson plan and the
content of the lesson. For a FLL, the complexity and communicative
principles are fundamental. These principles determine the specifics of the
main types of Russian as a foreign language lesson (RFL) to be used,
whether, the tasks-based lesson, the lesson of speech skills formation, or
the combined lesson.

The tasked-based lesson is based on system of special tasks. The teacher
must ensure that each specific task in the classroom, as well as the full range of
tasks as a whole, is oriented towards the goal of communicative interaction. The
absorption of the material is enhanced through language exercises, training
exercises (the imitative tasks, the tasks of conscious choice, the substitution
exercises, the transformation exercise, and so on). ).

‘Tasks are the most effective means to engage the complex processes
involved in using language. Students’ mastery of tasks that gradually increase in
cognitive complexity will set them up for real-world task performance and
facilitate their achievement of communicative competence’ [17:185]. The
system of lesson tasks forms the organizational basis of the lesson. The specific
task (group of tasks) is a structural unit of the FLL. The purpose of the task as a
learning vehicle in task-based language teaching is to improve the language
acquisition process.

There are several basic types of tasks: information-gap task, problem-
solving task, role-play task, ‘authentic interaction’ task, role-play debate, crisis
simulation, free conversation task, closed\convergent task, convergent\divergent
task, and one-way and two-way tasks. All of them are used effectively in CLT.
Obviously, each type of tasks can be used to practice a certain aspect of language
use in classroom discourse: mechanical, meaningful, pseudo-communication,
and real communication. The learner behaves both as a learner and also takes on
additional roles other than that of a learner, through tasks that stimulate authentic
communication.

The structure of a typical task usually consists of the following elements:
task formulation, modeling its implementation, and providing the materials for
the job. The successful teaching and learning, which includes the use of high-
quality, properly adapted materials, is largely dependent on the method of
delivery of certain tasks, as well as on the teacher’s accompanying commentary
and control.

Tasks should be sequenced, increasing in complexity at each stage;
hence, tasks are supposed to be above students’ current developmental level, to
be challenging for learners. ‘Sequencing tasks from simple to complex will
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encourage the process of interlanguage stretching and restructuring, and this
sequencing is what best results in language learning’ [17:181].

Thus, one should mention, that the task-based lesson is one of the most
efficient approach to foreign language acquisition (FLA).

I explored the important issue of what FLA should look like in order to
be successful. Based on the findings reported herein, it is clear that it should be
based on the CLT approach and special type of tasks. We found that the
formation of communicative skills greatly depends on lesson structure. As I have
tried to show, the use of problem-solving communication and communicative-
oriented exercises, as well as the planning of task-based lessons, the
implementation of the communicative classroom principles and the use of the
CLT-method ensure the successful formation of communicative skills in the
learning process, which forms a meaningful basis for speech activity.

It cannot be stressed enough that the methods outlined in the text are
designed — and in my opinion well able — to help learners (Arabic RFL students)
realize the close connection between a language lesson planning and FLA. I hope
this study was a positive step in trying to contribute to learning process
improving, but arguably more studies, which are longitudinal in scope and that
involve more teachers, are needed. I hope that future researchers will follow suit.
It may be noted that the proposed structure for encouraging the development of
communicative skills and FLA is not exhaustive, and requires more study and
detail.
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