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Abstract
Metacognition plays a very important role in enhancing students’ learning and it
means ‘“cognition about cognitive phenomena,”” or more simply “thinking about
thinking”. The metacognitive strategies refer to the actions that learners use
consciously while listening to a spoken text attentively. These strategies deal with
knowing about learning. It means that learners learn how to listen with metacognitive
strategies. With the help of this language learning strategy, learners are involved in
thinking about the process of learning while they are planning, monitoring, and
evaluating their own learning. Teaching effective metacognitive listening strategies
may considerably facilitate and accelerate listening performance and develop self-
regulated learning as it provides a context for interpretation and also can assist
listeners select their goals, supervise their improvement and assess learning results.
The focus of this paper turns to the Metacognitive Pedagogical Sequence of
learning activities that integrate metacognitive awareness raising with
listening input and comprehension activities.

Key words: metacognition, listening strategies, English language, students

Introduction

Before 1970s, listening was only considered as a receptive skill (Johnson, 2008,
p.299) where" students listened to repeat and develop a better
pronunciation™(Vandergrift 2011). Although the literature base in listening strategy
instruction hasn't received enough attention, strategy instruction for listening task has
been increasingly focused by listening experts such as Goh (2000, 2002), Hasan
(2000), Mareschal (2002) and Vandergrift (2003b) in the past few decades. Initially,
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most of the listening strategy studies have been investigating patterns and strategies
used by successful versus less successful learners. Gradually the line of research
shifted to focus on effective strategies -based and process oriented approaches to
teaching listening skill in order to guide the students "learn to listen" so that they can
better "listen to learn" (Vandergrift, 2004).Therefore, listening instructors have the
responsibility of teaching students to take advantage of strategies rather than merely
providing students with oral passages and testing them (Mendelsohn, 1995).

Listeners engage in a variety of mental processes in an effort to comprehend
information from oral texts. Yet there is rarely a perfect match between input and
knowledge; gaps in comprehension occur and special efforts to educe meaning or to
facilitate new learning may be required, especially with second language learners
(Fasrch and Kasper 1986). Mental processes that are activated in order to understand
new information that is ambiguous or to learn or retain new information are referred
to as learning strategies. (Oxford, 1990). The defining features of learning strategies
are that they are conscious and they are intended to enhance comprehension, learning,
or retention (Rabinowitz and Chi 1987; Weinstein and Mayer 1986). ). Learning
strategies are “the specific thoughts and behaviors that individuals use to help them
comprehend, learn, or retain new information’’ (O’Malley & Chamot, 1990).
Researchers such as Tarone (1980), O’Malley et al. (1985), Oxford (1990),
Goh (2000) along with many others have examined a wide variety of issues
related to learning strategies. Chamot (1987) stated “learning strategies are
techniques, approaches or deliberate actions that students take in order to
facilitate the learning and recall of both linguistics and content area
information” (P.71). Oxford (1990) added “strategies are especially important
for language learning, because they are tools for active, selfdirected
involvement, which is essential for developing communicative competence”
(p.10). As reported by Schwartz (1998, p. 7) strategic listening can be defined
“as the process of being aware of listening processes, having a repertoire of
listening strategies, and knowing which one works best with which listening
tasks.”

However, just a small number of researchers have tried to study the listening strategy
use and L2 listening ability like Vandergrift (1997; 2003), Goh (2002) and Liu
(2008). A successful listener can focus on the subject he is hearing, design what to
listen for, use both bottom-up processing (like textual cues) and top-down processing
(like prior knowledge and experience). But unsuccessful listeners primarily use
bottom-up processing, listen word by word, and use other strategies by chance.
Vandergrift claims “Strategy development is important for listening training because
strategies are conscious means by which learners can guide and evaluate their own
comprehension and responses.” Strategy may change due to the
level of learner. Students’ language level is the basic reason that affects the choice of
method. “If we expect children to become good listeners, we will need to do more
than worry, complain or demand. We need to teach them become active listeners”
(Vandergrift 2003:176). As Goh (2002) revealed in his research, more skillful listener
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adopts both cognitive and metacognitive strategies in order to understand most of the
text that he listens for. He can also use his "prior knowledge of linguistic cues, and
contextual information”. Whereas less skillful listeners use just a number of
strategies, and they frequently confused by unfamiliar words and phrases that they
encounter in listening text (Liu, 2008, p. 87).

The focus of this paper turns to specific metacognitive listening strategies related to
EFL listening comprehension and seeks to gain further insight into the nature of
activating metacognitive listening strategies. More precisely, we look through the
Metacognitive Pedagogical Sequence of learning activities that integrate
metacognitive awareness raising with listening input and comprehension
activities.

Literature review
Metacognitive listening strategies

Metacognition plays a very important role in enhancing students’ learning. John
Flavell originally coined the term metacognition in the late 1970s to mean “cognition
about cognitive phenomena,” or more simply “thinking about thinking” (Flavell,
1979, p.906). Metacognition consists of two components: knowledge and regulation
(Cross & Paris, 1988; Flavell, 1979).
Metacognitive knowledge includes knowledge about oneself as a learner and about
the factors that might impact performance (declarative), knowledge about strategies
(procedural), and knowledge about when and why to use strategies (conditional)
(Cross & Paris, 1988; Kuhn & Dean, 2004). The other component of metacognition
is regulating one’s cognition, which many researchers (e.g. Cross & Paris, 1988;
Schraw et al., 2006; Whitebread et al. 2009) have argued includes activities of
planning, monitoring, and evaluating.

Listeners should be tuned in through some forms of metacognitive strategies and
simultaneously be provided with related tactics so that before listening they know
what to expect and how to work the task out (Underwood, 1989).1t is hypothesized
that teaching effective metacognitive strategies may considerably facilitate and
accelerate listening performance and develop self-regulated learning as it provides a
context for interpretation and also can assist listeners select their goals, supervise their
improvement and assess learning results. Through metacognitive strategies learners
are conscious when listening to the text cautiously. This method deals with learning
how to plan, monitor and asses the gathered information from the listening part the
same as pre listening activities. Vandergrift found that advanced listeners used twice
as many metacognitive strategies as elementary listeners do. When students use
metacognitive strategies they can recognize suitable learning methods in the proper
situation. For instance, a student may understand he has difficulty in finding the
connection between important concepts within a story.
If he/she is taught to use a graphic organizer, such as a concept map, to identify the
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main concepts and connect them together using lines, similar to a spider web, then
that student has used metacognition to complete the task. The five factors of
metacognitive knowledge (Planning and Evaluation, Problem Solving, Directed
Attention, Mental translation and Person Knowledge), are used to “oversee, regulate,
or direct the listening process” (Vandergrift, 2003, p. 427). Without applying
metacognitive strategies English language learning would be haphardly. Ridley et al.
(1992) states that the outcomes of utilizing metacognitive strategies are:

1)Regulation and prediction of learning activities, such as a conscious control of
learning, planning and choosing strategies.

2)Monitoring the process of learning, correcting errors, analyzing the effectiveness
of learning strategies.

3)Changing learning behaviours and strategies when necessary.

Zhang and Goh (2006) conduced a study on Singaporean EFL students in order to
investigate their metacognitive knowledge of learning strategies in speaking and
listening. The findings indicated that the learners, who were cognitively aware of
advantages of learning strategies, boosted the number of strategies which they could
apply. This result reiterates the benefits of confident and conscious application of
strategies. Some other researchers like Anderson (2003) have also found consistent
results to support metacognitive strategies. The successful application of
metacognitive listening strategies has also been said to be used by listeners advancing
in their listening skills (Vandergrift & Tafaghodtari, 2010). As shown in Table 1 (pp.
26-27), the use of metacognitive strategies includes the use of tasks such as planning,
monitoring and evaluation (Peterson, 2001). Further research has identified this set
of strategies as being essential “to the development of self-regulated listening”
(Vandergrift &Tafaghodtari, 2010, p. 473), especially among more advanced
listeners who tend to use a plethora of different strategies unlike their lesser skilled
counterparts (Vandergrift, 2003; VVandergrift & Tafaghodtari, 2010 ).

Stages of listening instruction and metacognitive processes (From Vandergrift, 2004,
p.11)

Pedagogical Stages Metacognitive Processes
Prelistening: Planning/predicting stage
1. After students have been informed
of the topic and text type, they

1. Planning and directed

predict  the types of information attention

and possible words they may hear.

First listen:  First verification stage

2. Students verify their initial | 2.  Selective  attention,
hypothesis, correct as required, | monitoring and
establish what still needs | evaluation

resolution, and decide on the
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important  details  that  still  require

special attention.

3. Students compare what they have

unde_rstood/wrltten _ with _ peers, 3. Monitoring, evaluation,
modify as  required, establish  what planning

still  needs resolution, and decide on and selec’tive attention
the important details that still

require special attention.

Second listen: Second verification stage . .

i : ; 4.  Selective attention

4. Students verify points of earlier monitoring
disagreement, make corrections, evaluation’ and problem
and write  down additional  details solving ’

understood.

5. Class discussion in which all class

members contribute to the

reconstruction of  the text™s main N .
. . i 5. Monitoring, evaluation,
points and  most  pertinent  details, and

interspersed with reflections on .

how P students arrived at the problem solving
meaning of certain words or parts

of the text.

Third listen:  Final verification stage

6. Students listen specifically for the | 6. Selective attention,
information revealed in the class | monitoring, and
discussion which they were not | problem solving

able to decipher earlier.

Reflection stage

7. Based on the -earlier discussion on

strategies used to  compensate  for 7. Evaluation, planning
what was not understood, students | '

write  goals for the next listening

activity.

Discussion

Current literature review in metacognitive strategy instruction has recognized the role
of metacognitive strategies in assisting students to regulate their learning and gain
awareness to consciously control the processes in which they are involved. As Table
1 shows, the primary use of metacognitive strategies involves explicit instruction in
conjunction with various stages of listening such as pre-listening activities, and
listening to a specific text multiple times to achieve comprehension using evaluation
and monitoring skills. The reflection stage appears to be a very important part in the
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integrative nature of strategy instruction since it appears to be where students tie
together everything that they understand from a listening activity and reflect on what
they can do better on. It is worth noting that metacognitive strategies include the
students ability to plan, monitor, and evaluate their own language performance.
Furthermore, when listening strategies and students’learning needs are
considered, the acquisition of new language may be enhanced (Jones, 2008).
Examples of such listening strategies have been identified as: “helping
learners to listen for gist, to activate schema in prelistening, and to make
predictions and inferences” (Vandergrift & Tafaghodtari, 2010, p. 472).

The metacognitive strategies refer to the actions that learners use consciously while
listening to a spoken text attentively and deal with knowing about learning. It means
that learners learn how to learn with metacognitive strategies. With the help of this
language learning strategy, learners are involved in thinking about the process of
learning while they are planning, monitoring, and evaluating their own learning,
exactly like pre tasks activities (Holden, 2004).

Summary

This paper deals with learning strategies and by offering an overview of the role of
metacognitive listening strategies proposed by various researchers it confirms the fact
that such strategies and training listening enable the students to get knowledge in the
foreign language. Knowing how to make use of metacognitive strategies while
listening to a target language would help listeners make their learning more effective.
Metacognitive instruction helps listeners use strategies to maximize their potential
and contribute to their listening performance. EFL teachers should provide students
with more opportunities to make listening an integral part of their overall process of
learning a foreign language. Teachers should encourage the students to practice as
much as possible, because this is the only way to succeed and improve this uneasy
skill. Teachers should teach the students appropriate listening strategies. There is no
1deal method that fits all kinds of classes. But we should find our students’ limit,
diagnose their capacity, and find out the factors that may influence their listening
comprehension.
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