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Abstract

The issue of intercultural communication in early childhood education is relevant issue,
especially due to the contemporary changes and demands of today's societies. Changes
occur not only in certain areas, but also in relation to the communication of the
individual with others in their environment and in general, therefore modern scientific
knowledge and research confirm the importance of intercultural communication for
early childhood education. In the context of the stated, the impact of the intercultural
communication competences of the teachers, it is of crucial importance, because these
include knowledge, abilities, communication skills, that are important for the
development of the teacher's communication competences starting from the time of
initial education, the inductive period and the professional training and development.
The conducted research has a quantitative and qualitative character. A method of
research was applied descriptive method, through analytical-descriptive, analytically-
explicit and analytical-interpretive approach. As research techniques was used survey
and analysis of content. Examples of research include teachers from early childhood
education, with different ethnic background, age, level of work experience, as well as
languages of instruction. The conclusions point to several important aspects of the
intercultural communication competence of teachers from early childhood education.

Key words: intercultural communication competences, teachers, early childhood
education.

Introduction

Changes in the cultural context of a range of modern societies are characterized by an
increase in globalization influences and realities that are reflected more or less clearly in
educational practices and social realities. In this direction, pre-school education (early
child education) having a great importance in the overall development of the personality
and its further life, the need for reviewing and responding to the contemporary needs
and realities is also considered. Although the current understanding of the possibilities
and the extent of the educational influences in early childhood development indicate a
series of positive and qualitative results in the later life of the individual, there are still a
number of issues that do not yet get the deserved place, especially in the existence of
everything in multicultural societies.

Intercultural communication competences of teachers from early child education
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The intercultural competences of teachers from early childhood education have a special
significance in today's increasingly dynamic, interchangeable and open world of
contact, meeting and influence contacts. On the other hand, there is evident the
existence of multicultural societies that promote certain changes in relation to the
education itself, which also presupposes the need to establish a qualitatively different
and higher level of competence among teachers of all levels of the education system.
A number of studies point to the fact that "intercultural competence is a lifelong
developmental process, and there is no point at which someone achieves” full
"intercultural competences" (Barrett Barrett, Byram, Lazar, Mompoint-Gaillard and
Pilippou, 2013, p.13). So they should be understood as a journey of contoured
reflection, not as a final destination (Deardorff, 2011), which means that they are not
goals that are once achieved, and recorded as achieved, but as goals that we always
strive for and are always susceptible to reassessment, building, and advancement. In
fact, there are a number of definitions of what constitutes the intercultural
communication competencies of teachers, counting them as a set of a range of
communication knowledge, skills, abilities, but also certain attitudes, beliefs, etc., on the
basis of which establish relationships between people in communication . They are not
and should not be seen as static, invariable with respect to the variability of the needs
and requirements of the practice itself, as well as the new challenges arising from the
further improvement, evaluation and building of the stated competences. Regardless of
the theoretical starting point, intercultural communication competences are among
others defined as: "the ability to communicate effectively and appropriately in
intercultural situations based on one's intercultural knowledge, skills and attitudes"
(Deardorff, 2006, p.247).
According to many authors as the fundamental competences of intercultural
communication, they are globally the following: "Self-empowerment skills, including
ability: intercultural dialogue and communication readiness; self-reflection (personal
motives and interests, own views, self-criticism, etc.); value orientation (for life, work,
etc.); conflict resolution. Cooperation skills: readiness to international cooperation;
teamwork, etc.). Efficiency: decision-making skills (in various complex and risky
situations); competence of action; competence to participate (with responsibility). Self-
organization skills: directing their own learning process (metacognition); ability to
evaluate; lifelong learning. Skills of Understanding: ability to look at different angles;
constructivist approach with multiple approaches (pluralistic thinking); etc (According
to Goykov, G, 2011, p. 100-101).

Intercultural communication competences of teachers, initial education and

professional training

When considering the stated competences of intercultural communication, we will
recognize those that are suitable for teachers from the early education, with emphasis on
certain other preconditions, including the manner of their education as well as the
program on the basis of which they realize the envisaged educational and educational
goals. More precisely when talking about the initial education of teachers we must not
consider that the same thing begins and ends during the specified period, nor during
certain training period or for a certain period of time they pass into practical work,
because "own upbringing is but one of many" (Kiriakou , 2001, p.141), possibilities for
acquiring intercultural communication knowledge, abilities, skills on the basis of which
the individual attitudes, feelings, relationships to the area are based and built.
Undoubtedly, the introduction of the opportunities for the development of the
intercultural communication competence of teachers from early childhood education
during their initial education has an irreplaceable role; however, this should be
maintained in order to preserve the presence of the wholeness of everything that is
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understood as intercultural communication competence. Often in the teacher's initial
education programs an inadequate size appears between the nature and the quantum of
knowledge, abilities, skills, etc. related to intercultural communication competence,
posing a problem, which then influences the further professional development of the
teachers themselves. On the other hand, no matter how to innovate, study programs with
components important for the development of the intercultural communication
competencies of early education are strengthened, they should continue in a continuous
process to be part of the process of individual reflection, persuasion and belief with goal
of supporting and developing intercultural communication in their pedagogical practice.
The place and role of professional training of pre-school teachers is also of particular
importance and should be realized through a continuous process of reflection on one's
own culture and cultural identity of the teachers themselves, so that they become aware
and know how it can affect their pedagogical understanding, action and belief in the
learning and development of pre-school children (H.Han, West-Olatunji, & Thomas,
2011; etc.). No one professional training that does not touch the person, the need for
self-reflection, self-evaluation, self-improvement, cannot give full effect to building and
developing the intercultural communication competencies of teachers from early child
education.

Conducted research

In order to better treat the question about intercultural communication competencies of
pre-school teachers, we carried out a quality and qualitative research. The aim of the
research is to analyze the opinions and attitudes of teachers from early childhood
education for intercultural communication competences. A method of research was
applied descriptive method, through analytical-descriptive, analytically-explicit and
analytical-interpretive approach. As a research technique was used survey and analysis
of content. Examples of research include 153 teachers from early childhood education,
with a different ethnic background, age, level of work experience, as well as languages
of instruction from 11 pre-schools from urban settlements in R.North Macedonia. The
conclusions point to several important aspects of intercultural communication
competence of teachers from early childhood education. The realization of the research
as well as the statistical processing of the obtained data is in accordance with the
methodological, scientific and ethical principles, procedures, procedures and rules.

Findings and discussion

From the applied survey we get some knowledge of the opinions and attitudes of the
examined teachers from preschool institutions-kindergartens regarding the aspects of
intercultural communication competences. In this paper only part of the obtained results
will be shown, which we find interesting to present. The presented results encompass
certain aspects of the areas of intercultural communication competences in the educators
themselves when working with children:

Graph No.1l. The familiarization of the surveyed educators with the intercultural
communication competences.
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According to the obtained data, it can be concluded that educators from early childhood
education are almost not familiar with intercultural communication competences, i.e.
their aspects, manner of recognition, etc. In this context, there are no statistically
significant differences between the opinions and attitudes of educators with different
ethnicity and linguistic affiliation, as well as the length of work experience. On the basis
of the obtained results, we can conclude that in terms of intercultural communication
competences, early childhood educators, do not have a minimum of preparation,
training, which results in poor or almost no knowledge of the stated communication
competencies, and thus are considered to be lacking and the opportunity to build
intercultural communication attitudes, convictions, knowledge, skills, etc., which are
very important in the practice and reality of early childhood education.

As a separate question for examination, we have set certain aspects of intercultural
communication competences, such as the necessary knowledge, abilities and skills. The
determination of these aspects was purposeful because we primarily wanted to examine
the basis, i.e. the perceptions and opinions of the educators regarding the aspects of
intercultural communication competences as an initial state, and in the following
researches we should focus on the degree of their adoption, possession and
development, etc.

Graph No.2. Aspects of intercultural communication competences, that teachers of pre-
school education possess.
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According to the obtained data, it can be concluded that in all offered aspects of
intercultural communication competences statistically significant differences occurred
among the opinions and attitudes of the educators with different ethnicity and linguistic
affiliation. More precisely, the educators of Macedonian ethnicity and linguistic
affiliation are of opinion and attitudes that they possess somewhat more knowledge,
skills, abilities for intercultural communication competences than educators from
Albanian ethnicity and linguistic affiliation. It is important to point out that in both
examined ethnic and language groups of educators, most opted for a negative response,
pointing out the possibility of insufficient knowledge, possession and building of the
mentioned examined aspects of intercultural communication competences. According to
the obtained results, we can also see a lack of understanding of the concepts of
comprehension in the examined aspects (knowledge, abilities, skills) of intercultural
communication competencies from the examined educators themselves, which confirms
the view that for all these issues, they show in all aspects poor knowledge, distinction,
understanding, and the like.

Graph No.3. Ways of acquiring communication competences by teachers from early
childhood education.
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Regarding the mentioned question (with multiple choice), the obtained data indicate the
emergence of statistically significant differences between the opinions and attitudes of
the teachers from early childhood education of different ethnic and linguistic
background, regarding the acquisition of intercultural communication competences in
practical work with children and cooperation with colleagues. The above can be
referenced to real situations related to the presence of children from an early age, of
different ethnic background from the Macedonian, in groups in which educational work
takes place in Macedonian language. The reasons for this are due to the lack of greater
opportunities for creating new groups in which educational work would take place in
the mother tongue of children from an early age, and also, in certain cases, due to the
lack of legal bases for the functioning of groups for children of a particular ethnic
belonging. The obtained data also indicate that the intercultural communication
competences of the teachers from early childhood education are at least obtained by
accidentally and during the initial education, as well as during professional training,
which raises new issues and challenges for serious consideration and research of the
entire process of initial education, professional education and training of teachers from
the mentioned subsystem. No less important is the data related to the opinions and
attitudes of the examined teachers from early childhood education, according to which
the low degree of self-education attainment in relation to the acquisition of intercultural
communication competences is noticed. Although self-education is a very important
tool for the overall professional and personal development and enrichment of teachers
from early childhood education, it should not be the only or most accessible way of
acquiring and developing intercultural communication competencies, but part of others
for ensuring the quality of the specified area.

Conclusions

Regarding early childhood education, it is important to educate and train teachers from
the given subsystem, especially since the children from the early age become sensitive
and active in terms of accepting, participating and promoting intercultural
communication, especially when they live, learn and grow in diverse environments and
societies. This education from the earliest age is very important because it encourages

333



children to view the cultural diversity with positivism before certain negative attitudes
and prejudices are identified (Dau, 2001; Levy & Killen, 2008; Quintana & McKown,
2008) that may exist or be strengthened throughout the rest of their lives. In order to
achieve this, teachers from early childhood education have a crucial role and
significance. Therefore, the determination of the knowledge gained from a series of
researches regarding the need and importance of including and enrolling children with
early education as a basis for quality further life in the same, has also raised the issue of
the competences of teachers working with children of the specified age between as well
as intercultural communication competences, as particularly important in terms of the
nature, characteristics and needs of children from an early age.
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